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Foreword

The Integrated Educational Management Information System (IEMIS) in Nepal has been
gradually evolving and demonstrably improving from the perspective of information collection,
interpretation, presentation and application. EMIS has been specifically used to derive the Flash
Reports | and .

This report (Flash | 2020-21) provides a snapshot of schools, enrolments, internal efficiency
including promotion, repetition, drop out and survival rates of students at all levels of the school
education system i.e. province, Local Level and districts in disaggregated forms. Furthermore,
this report analyses the indicators set in the SSDP and assesses their targets based on the
achievements to see how well schools are supplied with basic support from EDCUs. Such measures
give an indication of the effectiveness of the education system. IEMIS helps to identify whether
the education system is functioning well and indicates special areas where greater attention is
needed. This kind of information with regards to school performance has been instrumental for

evidence-based educational planning and monitoring at district, regional and national levels.

In the process of preparation of this report even in the unfavorable situation of the COVID-19
pandemic many people and organizations have contributed in various ways. In general, this
report is the result of collective and collaborative effort of IEMIS core team of CEHRD, Province
and Local Level officials. The constructive suggestions and feedback of the Development Partners
have played the significant roles in this process. | am grateful to all organizations and individuals
who have contributed significantly to the overall process of this report and, thus, would like
to extend gratitude for their contribution. Any suggestion and feedback for its improvement is
highly appreciated.

Choodamani Paudel
Director General
Center for Education and Human Resource Development

Sanothimi, Bhaktapur, Nepal
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SECTION |

1.1 Introduction

This is the 31™ edition in the series of Flash Reports produced by the Center for Education and
Human Resource Development (CEHRD) since Flash reporting began in 2004. It is also the Fourth
Flash I report to present EMIS data by the country’s new administrative setup under the 2015
federal constitution with data presentation of each of 7 provinces and 753 local governments.

The Flash Report I 2020-21, prepared by the Center for Education and Human Resource
Development (CEHRD), presents the school level statistics at the beginning of the school year
2020-21 based on data received up to the date of 7". November 2020 (as due to the effects of
the COVID-19 pandemic the original prescribed date of Flash I School Census:- May 20™2019
was significantly delayed) with a view to presenting various dimensions of education statistics to
facilitate the planning, programming, resource management, plan implementation and monitoring
activities of the School Sector Development Plan (SSDP) 2016-017 to 2020-021.

The Government of Nepal has been implementing the School Sector Development Programme
(SSDP 2016-017 to 2020-021) with the aims to shape and achieve the Sustainable Development
Goal (SDG4) on Education to “Ensure inclusive and equitable quality education and promote
lifelong learning opportunities for all.” Towards this, it entrusts MOEST/CEHRD with the
leadership, co-ordination and monitoring of the Education 2030 agenda, especially with regard
to agreed performance indicators of school education. It calls upon the EMIS/CEHRD to provide
independent monitoring and reporting of the SDG Goals on Education (SDG 4) and on education
with regard to other SDGs for the next fifteen years. The Flash Report 2020-021 provides valuable
insight to governments and policy makers to implement, monitor and accelerate progress towards
SDG 4, building on the indicators and targets of SSDP, with equity and inclusion as measures
of overall success. As this current fiscal year is the last year for the ongoing education sector
plan of SSDP, the Flash Report I 2020-21 has the extra importance to feed in the base line data/
information for the upcoming periodic education sector plan (i.e. it is the most probable 2021/22-
2030/31).

The ability of the Government to ensure continuity of learning as per its commitment and the right
of all children in Nepal was severely disrupted during the period that the current Flash I report
captures due to the emerge of the COVID-19 pandemic in Nepal. Following the declaration of
the pandemic by the WHO and cases started to be reported in Nepal, the Ministry of Education,
Science and Technology (MoEST) postponed education activities and closed all schools and
educational institutions in March 2020 for a period of nine months. During this period, the
Government with support from the Nepal Education Cluster members and Development Partners
initiated several initiatives to support students to continue their education through alternative
learning modalities, which included online resources, media-based lessons and printed learning
books for those students that did not have access to the earlier mentioned types of media. A
contingency feature was added in EMIS to monitor the different types of alternative learning
modalities that Local Governments introduced and the extent to which students accessed these,
which has been presented in table 1.1 below



. Total Prin.t materials Broadcast by | Broadcast by .Computer Learning Teacherin.

Province Number of| provided by LG/ Radio NTV without Int.ernet Portal Small (_;roup in
Schools School Connection Community/ School
Bagmati 6,953 5,245 75.4%| 2,760 39.7%| 2,479| 35.7%| 1,483 21.3%| 2,104/30.3%| 6,312 90.8%
Gandaki 4,137) 2,684/ 64.9%| 1,108/ 26.8%| 1,077 26.0%| 778 18.8%| 943/22.8%| 2,823  68.2%
Karnali 7,031 2,146/ 30.5%| 1,121 15.9%| 371 5.3%| 302 4.3%| 371 5.3% 2,084 29.6%
Province 1 4,317) 3,684 85.3%| 2,503| 58.0%| 1,781 41.3%| 1,136| 26.3%| 1,304{30.2%| 3,320  76.9%
Province 2 5,707 760 13.3%| 504/ 8.8% 265 4.6% 209 3.7%| 266| 4.7%| 1,713  30.0%
Limbini province 3,167) 2,597 82.0%| 1,702 53.7%| 1,076| 34.0%| 582 18.4%| 779/24.6% 2,361 74.6%
Sudurpaschim 4,208 3,378/ 80.3%| 3,020, 71.8% 1,553| 36.9%| 1,040[ 24.7%| 1,078 25.6%| 3,228  76.7%
Grand Total 35,520) 20,494 57.7%| 12,718 35.8%| 8,602 24.2%| 5,530 15.6%| 6,84519.3%| 21,841 61.5%,

From this, the relevance of low-tech modalities is clearly visible, with teachers continuing to
teach students in adjusted small groups and students continuing to learn through printed materials
being the preferred modalities over media-based and online resources by the majority of Local
Governments.

Despite these efforts, a majority of the students in basic and secondary education will have
suffered a significant loss of learning due to the school closures and the stress that the pandemic
and the measures imposed to curb further transmission will have caused within their households.
This will have further increased existing disparities in learning outcomes across students form
different gender, social groups and geographical locations, based on the means they had during
the school closure period to minimize the disruption to their learning. As schools were reopening
in November 2020 upon the finalization of the School reopening Framework, local governments
were able to complete the reporting into the EMIS to allow the data collection for the Flash I report
to be completed. The Government also extended the 2020-21 academic year with an additional
two months to allow schools more time to support students in making up for lost time. However,
schools had to reclose in April 2021 following a new spike in transmission.

1.2 Flash reports

Since the very beginning of the Flash Reporting System (school year 2004) in Nepal, the CEHRD
has been produce three reports to report the status of the school education for each academic year:

e Flash report I presents the input data at the beginning of the academic year covering the input
and process indicators: numbers of students enrolled, the number of teachers, student-teacher
ratios, whether or not textbooks are received on time and other indicators and information.

e Flash report II presents output data at the end of each academic year covering the output/
outcome and programme indicators: including data on student retention, attendance, school
performance (SIP, Financial and Social Audits), student achievement and other indicators.

e Consolidated report is prepared each year to present the five-year trend of intake and output
data of the school education system.

e These reports present the data submitted by schools via Web-based portal of Integrated
Educational Management Information System (IEMIS) to the local, province and federal
governments. The data presents the data/information from early childhood education and
development (ECED) and pre-lower basic education (PPE) through to the secondary level
(Grades 11-12) by types of schools(community (public), institutional (private) and religious
and others schools).

1.3 Purpose of Flash reports

The overall purpose of Flash reports is to show trends and provide evidence to inform the policy,
planning, programming, resource management, implementation and monitoring of the school
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education sector, particularly by identifying gaps in provision and disparities in achievement:

e Flash report data is a key means for three tiers of government:- federal, provincial and local
governments and policy makers to monitor the progress towards achieving the SSDP targets
against its Results Framework and Key Performance Indicators (KPIs), and also against the
SDG 4 indicator framework and develop further plan accordingly to achieve the gaps against
the set targets, which is part of Nepal’s National Plan of Action (NNPA) for the education
sector to 2030.

e This 2020-21 Flash 1 report specifically informs the Annual Strategic Implementation Plan
(ASIP) and Annual Work Plan and Budget (AWPB) for fiscal year 2021-20.

1.4 Report Preparation

Process — Since the very beginning of the EFA 2004 the Flash reports have been are prepared by
the EMIS Core Team, which is headed by the Deputy Director General of CEHRD’s Planning and
Monitoring Division. The draft version of the report will share with MoEST and the Nepal Local
Education Development Partner Group (LEDPG) for suggestions and feedbacks. This report will
subsequently finalize by the EMIS Core Team based on the feedbacks provided.

1.5 The Effects of the COVID-19 pandemic in school education

In spite of the constraints due to the COVID-19 pandemic effects (all the schools closed throughout
the country and the original prescribed date for Flash I School Census:- May 20th.2019 was
disturbed) in the school education the CEHRD able to produce this report as per the 34,240
schools those able to upload/provide their information onto the EMIS web-portal by 13th. March
2021. The effects and impacts for the foreseeable future on the Nepal education sector are yet to
become clear. In the short term, the schools have been closed nationwide and examinations have
been postponed since the 23th of March 2020, prior to the beginning of the 2020-21 academic
year. Even in this un-conducive situation, the CEHRD has been continuously facilitated to the
education offices/sections of the Local government and also schools to bring them in orientation
training on IEMIS with the co-ordination of respective province government. Furthermore, in
response to this situation, the Government supported by the Nepal Education Cluster and the
education sector development partners, undertook the following to reduce the loss of learning
among its 8.12 million students of basic- and secondary education level age:

In terms of the coordination and management of the COVID-19 response, the following
frameworks, procedures and guidelines were adopted:

A COVID-19 contingency plan was developed in April 2020, with costed activities and case
load to ensure adequate capacity for management and coordination during the response period,
strengthen prevention and resilience within the school system and among students, teachers,
parents and caregivers, and support continuity of learning for all children in all areas including
children with disabilities and from marginalized backgrounds.

» Following this, Guidelines on facilitating students’ learning through alternative education
were adopted in May 2020 to support to effectively and systematically facilitate learning
through an alternative education system, including distance and open education,in order to
resume the learning system disrupted by the COVID-19 infections and to create an environment
conducive for children of schoolgoing age to learning in their context until regular teaching
and learning activity resumes in school.

* The school reopening procedure was approved in June 2020 in line with the school reopening
framework that was being developed to guide different levels of governments and school
authorities on how to operate schools in a safe environment by providing a clear outline of the
pre-school reopening preparation, operation of school during and after reopening and learning
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management required by both local level and school

» The teachers 'professional development training through distance education standard
operating procedure was produced in June 2020 as well, specifying the roles and
responsibilities among government entities from federal to school level in terms of teacher
professional development.

» The school disinfection guidelines were approved in September 2020 to support the local
governments and schools on operationalizing school disinfection process for reopening and
resumption of learning in a safe environment, especially in the cases where schools had been
utilized as quarantine centres.

» In September 2020, the school level education curriculum was formally reduced from the
minimum required 1,024 hours spread across 190 days to 690 hours for class 1-3 and 848
hours for class 4-10, which constituted an overall reduction of around 30%.

» In October 2020, the COVID-19 contingency plan was transformed into a costed COVID-19
emergency action plan for the education sector, recognizing that the current context will be a
type of crisis that goes beyond a ‘normal’ contingency period and incorporating the additional
support communicated from joint financing partners, including the accelerated COVID-19
response budget.

» Finally, the school reopening framework was formally approved in November 2020,
providing formal procedures and processes for local governments to reopen their schools and
detailing what should be assured and undertaken before, during and after the schools reopened.

In addition to these measures, the government and development partners also produced

resources to facilitate learning through alternative modalities based on the context and needs

of the different groups of students in the country. This included the development of self-learning

packs, for which the Nepal Education Cluster developed grade-wise learning books from

ECED to grade 8 aligned with the formal curriculum, of which up to date radio and television-

based education programs and a digital learning portal (https://learning.cehrd.edu.np/) in

which interactive modules have been uploaded. As a result of this, the Nepal Education Cluster

reported that, as of September 2020:

* 1 million children have been reached by radio learning and 1,764 video & audio lessons were
produced

» 165,000 self-learning materials were produced and distributed to children with no access to
internet, or media and an additional 49,650 children were reached by home-based learning
support

. Zngschools that had been used as quarantine centers have been cleaned and disinfected, 1,240
teachers were trained on covid-19 related school safety, alternative education, and other skills
and 834 teachers received trained on providing psychosocial support

In terms of EMIS, the school closure posed a significant challenge on the ability to produce the

Flash reports in a timely manner and more importantly, to continue monitoring children’s access

to education and their learning. In response to this, an alternative learning assessment system was

developed and linked to EMIS, through which local governments and schools were able to report

the alternative learning modalities adapted and the reach of these modalities among the students in

their respective municipalities and catchment areas, and what the readiness and plans in terms of

reopening schools is. Up to date 7th.November 2020, in total 14,372 Schools across the 753 local

governments have been reported into this alternative monitoring system, providing a robust data

set that will be continued to be monitored as the current context is prolonged.

Despite all these efforts, the impact on the education sector in terms of students’ loss of learning
and reversal of progress against the SSDP key performance indicators is unavoidable given the
unprecedented magnitude and limited means at hand to effectively counter this, not just for
the Nepal education sector but for education sectors across the world. As such, the trends and
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progress reported in this report for the year fifth of the SSDP implementation (2020-21) should
be viewed with the understanding that the trend shown for the last years and the acceleration
that was observed in this year to ‘catch up’ against the targets committed under the SSDP is to
be continued, as it will have slowed down, stagnated, or even reversed in some areas due to the
effects of the global crises.

The production of this report was coordinated by the core team of the Education Management
Information System (EMIS),' headed by the Deputy Director General (DDG) of CEHRD’s
Planning and Monitoring Division through the following steps:

e In2018,the Flash software, was upgraded into a web-based system in line with the requirements
agreed in the joint EMIS action plan with support from the Data Must Speak initiative. The
web-based system enables schools to upload their education data either directly or supported
by local governments and EDCUs into the EMIS. The web-based EMIS generates school-
level, local government-level, district-level and provincial-level profiles and report cards, to
allow comparison of progress against SSDP’s key performance indicators.

e In2018theschool-level electronic EMISs were updated in consultation with central, provincial,
local government and ward level education personnel and implemented in all types and levels
of schools. In 2020/21, head teachers, principals and teachers were consulted to fulfil their
school’s needs at province, local government and sub-local government levels.

e Feedback and suggestions received from stakeholders, including development partners were
incorporated to improve the school level electronic EMISs.

e The updated Flash software and resource Videos, guidelines were disseminated to all provinces,
local governments and education development coordination units (EDCUSs) in the last week of
February 2019 to support their education units to generate the EMIS from the Flash software
to distribute to all schools.

e QGuidelines for the reporting and use of the School Level Electronic EMIS were subsequently
provided to all schools and instructions were sent to local governments to monitor and verify
the data provided by schools, local governments and EDCUs.

e The EMIS core team worked to identify and accommodate requirements at the school, district,
local government, and province level in order to address existing and emerging needs related
to the ongoing decentralization of planning and implementation. Accordingly, provisions were
made within the EMIS to enable local governments and EDCUs to (i) manage data, (i1) verify
data and (iii) update schools’ codes.

CEHRD?has continuously worked to enhance the reporting of school statistics. With the expansion

of the ICT infrastructure in schools, paper records of schools have been captured and uploaded

into EMIS since school year BS 2071 (2014/15) and was expanded to all 753 local governments

in BS 2074 (2017/18).

1.6 Transition to a Web-based IEMIS

The data in this report is derived from the database stored in the web-based portal of CEHRD:
iemis.doe.gov.np, where the all schools directly uploaded their School Level Excel Based IEMIS
file onto the web-based IEMIS portal by using their unique accounts and passwords. This is the
third Flash I report to be developed using this web-based modality, which ensured to cover the
data/information of all types and levels of schools running in the respective local levels.

1 Note: In this context the EMIS refers to the Integrated EMIS (IEMIS), which links with other data sets and management
information systems in the education sector.

2 Note that when CEHRD is referenced in this way it also includes the work undertaken by the Department of Education up
to 2017, unless stated otherwise.
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This report presents information from the Flash I school census 2020-21 received into the EMIS
by 13 March 2021 (due to the effects of COVID-19 the schools were closed and the scheduled time
for the Flash I school census was disturbed) to capture the situation in schools at the beginning of
school year 2020-20 from ECED/PPE to higher secondary (Grade 12). 1,280 (3.6%) of the 35,520
schools that existed at the beginning of school year 2019/20 did not upload their EMIS files to the
EMIS by 13th. March2021. This is due to the COVID-19 the schools were closed and not having
the full admission of the students. This report is therefore based on:

the data of the 34,240 schools whose data was uploaded on time are used
most of the data/information presented in this report are based on the actual reporting from the
34,240 schools,

e for the calculation of the indicators the enrolment and teachers data of the under reported
schools (1,280) were migrated from the last school year (2019/20) and made full data sets.

a) Previous situation — Flash reporting is going through transitions related to the reporting
modality and the new administrative setup. Since the beginning of the Flash Reporting system,
there have been initiated different mechanisms for the improvement of the school level EMIS.
Those initiations were: standardized school census forms, standardized EMIS software to establish
the electronic database, time-bound tasks, provisions to approve the data/information by different
personnel from the schools to district education offices, building an individual school's time series
database, systemic verification by the Resource Persons, School Supervisors, District Education
Officers and other stakeholders, linked in the school education planning, resource management,
supports, monitoring and evaluation system and the Systemic Independent Verification of EMIS
by third parties. As per the requirements of the SSDP and the SDG4, more focus were given in the
expansion of the ICT facilities in the schools, with this the previous system of paper based forms
to collect the EMIS data upgraded into electronic based system, where the original records of the
schools have been captured and converted into the electronic-based School Level IEMIS since
the school year 2071 and expanded to all 753 Local level Governments in the school year 2074 to
strengthen the Flash Reporting System.

b) Electronic based IEMIS — In the school year 2014, the electronic based IEMIS modality was
introduced, to establish the standardize data/information management at all types and levels of
schools and report accordingly directly from the school level. In 2017/18, a web-based IEMIS
platform was established for schools and local governments to upload their data directly onto the
web-based portal using School Level Electronic Excel based IEMIS. Figure 1 shows the transition
of EMIS from its functional establishment in 1962.

2004: Flash reporting system &

software system established ’

o 2018 Electronic
Based School Level

IEMIS established,
1999: School level then Web-based

, . EMiISestablished EMIS established

1964: First educational
statistics report produced

1962: EMIS
established _

Figure 1:The development of Nepal’s Educational Management Information System, 1962-2018
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Thus, since the school year 2014, schools began to manage and report their Flash data on a
standard School Level Electronic Excel based IEMIS that captured the all original records of the
schools. The departure from manual flash reporting system to the electronic based management
and reporting of the data system demonstrated dynamic improvements in the school level EMIS,
which now includes the detailed information of each student of all grades tracked across multiple
years, including scholarships, attendance and annual performance. Information on teachers, non-
teaching staff, physical infrastructure and other information are available based on the original
records of the schools. The modality of data/information management and reporting is that all
schools complete their IEMIS files in desktop base process and report into online mechanism by
using unique user accounts and passwords as per the given protocol of the web-based EMIS.

¢) Implementation of Web-based IEMIS — From the beginning of school year 2018/19, all
schools and local governments uploaded their Flash data directly to the IEMIS web portal at
iemis.doe.gov.np. As per the responsibility of respective levels of governments and organizations,
level-wise login credentials are provided. All local government education personnel, provincial
government and EDCUs received their login credentials from the CEHRD, then the local level
education personnel provided login credentials to their schools. Schools without computers and
electricity use facilities at nearby schools or Local government education office to upload their
data. Guidance is available for schools on how to upload their data in an IEMIS video tutorial on
the Internet

d) Access to data — Access to Flash report information is a priority for school education system
decision makers. In the web-based IEMIS:

e schools can upload, manage, view and use data on education data and indicators
e local governments can manage IEMIS, view reports and use data and also monitor and follow-
up on the status of schools in their territory;
EDCUs can view and use the status of schools in their districts;
provincial ministries of social development (PMSD) and education development directorate
(EDDs) can view and use information on the schools in their provinces; and
e The MoEST and CEHRD staff can access the EMIS information on all schools nationwide.
e) Development priorities for IEMIS— Based on the Joint action plan (See Annex_I) under the
SSDP the CEHRD has prioritised the actions and been worked in the various sub-components of
the main components of: 1) Adaptation of the EMIS for full alignment to the federal context 2)
Strengthening quality and use of EMIS data 3) Capacity for EMIS to facilitate monitoring of the
post SSDP plan 4) Priorities identified from other TWGs and 5) Sustainability of EMIS. In this
process, the CEHRD has been utilizing the TA support under the SSDP.

f) Database updated —following the 2016/17 restructuring of administrative boundaries, the
details of each school were verified and updated in the IEMIS database. In the new government
system all the functions of previous district education offices to establish new school, closed,
merged and downsizing schools and also update the records are now under the jurisdiction of
respective local governments. In this regards, the responsibility of each local government is vital
and critical to make continue all these functions in time and smoothly.

g) Capacity development for Province, Local Level, EDCU personnel and HT/Teachers

As a part of the capacity development that has been continued the training and orientations in
different modalities. Since the restructuring of the country in 2015 in the government system
and have been functioning as per the provisions of the constitution, the province and the local
governments have been incorporated budget and programme for capacity development, where
the CEHRD has been provided the technical supports to carry out their IEMIS responsibilities.
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Despite the continuous efforts from the various aspects, there still remains a large need to build the
capacity of schools, local and provincial governments and federal level staff to manage, collect,
upload, report and use of IEMIS.

1.7 Federal Transition and Challenges

The transition of government system in Nepal from a unitary to a federal structure has shifted
responsibilities and mandates across the tiers of government. The most significant changes were
the abolition of the District Education Offices (DEOs), Regional Education Directorates (REDs)
and Resource Centres (RCs), which were previously responsible for collecting and consolidating
IEMIS data in their districts. Although district-level education development coordination units
(EDCUs) have been established to carry out some support functions, the abolition of DEOs has led
to fewer staff, including school supervisors and resource persons, available to engage and support
school level IEMIS reporting. However, the new direct reporting by schools to the IEMIS portal
prevented severe disruption of IEMIS reporting during the transition to the new administrative
setup. The transition to the new IEMIS has presented challenges in terms of some schools’ limited
capacity to report in the new way in the prescribed time line of the Flash Reporting system.

1.8 Challenges

a) Lack of adequate staff in local governments — One of the major challenge has been the lack
of adequate staff, capacity and facilities in many local governments for co-ordination, processing
and overall management of the IEMIS data. Under the new administrative setup, the country’s
753 local governments are responsible for school education. To mitigate disruptions due to staff
shortages, the erstwhile DEO EMIS officers who had been transferred to the EDCUs in the
same districts were mobilized to support local governments to follow up with schools on IEMIS
management and reporting. Where these personnel were not available CEHRD provided technical
back-up support to local governments with previous resource persons and school supervisors
playing a critical role.

b) Delay and incomplete reporting — The above challenges have resulted some in delay in
reporting and incompleteness in some of the schools' database. As compared to the previous school
year, though there is an impressive use of web-based IEMIS to complete school level IEMIS and
upload in time their IEMIS files by the schools, still there is a need to make obligation to all types
and levels of schools to comply with the timeline (20th. May for Flash I and 5th. April for Flash
II data) of IEMIS and maintain the quality of data (i.e. completeness, consistency and accuracy of
the schools). In the current school year 2020-21, the data on schools that had not reported (around
1.5% of school) by the prescribed timeline of the Flash Reporting.

¢) Data Reliability

In the Flash reporting system, responsibilities for each agency/level are well defined in order to
ensure the uniformity, consistency and quality of data. At the school level, Head Teachers (HTs)
are responsible to complete the Electronic-based School Level IEMIS and approved as per the
terms and conditions stated in the School Level Electronic based IEMIS. It is obligatory to every
HT to informing the respective Local Level Education Office that he/she fully completed the
IEMIS file based on the original records at school and upload into web-portal in written form.
Likewise, at the local levels the education officers will validated the data/infromation of each
school by checking the consistence in data and completeness of the IEMIS file. Also, several
measures are taken to verify the data by cross checking the accuracy and consistency of the data.

In order to minimize the errors and prevent inconsistency in data entry, necessary validation
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rules have been incorporated into the Electronic based IEMIS file. Furthermore, the local level
education officers have been providing continuous technical supports to the schools through visits
as well as through telephones and emails, which, to a large extent, has helped in improving the
data quality. In addition, trainings and on-the-job orientations to the local level personnel involved
in data processing activities have been provided to enhance their capacity with a view to enabling
them to ensure the quality, reliability and validity of data. Overall, the electronic based IEMIS
system has contributed to improve the current Flash Reporting System. However, the issue of
assuring data-quality is also related to how schools use their data for SIPs, other school level
activities and decision making.

d) Independent Verification of IEMIS— As per requirement of the SSDP, there is a provision of
3 rounds of Independent Verification of IEMIS, where the first and second round of Independent
Verification were completed in the fiscal years 2016 - 17 and 2018-19 and the third round of
Independent Verification will conduct at the end of the SSDP programme (i.e.2020-21). As mention
above due to the compliance to all types and level of schools to use the electronic based school
level IEMIS, the first and second rounds of IVA reports suggested that there is no significant
inconsistency (more than 95% of confidence level of data) between the reported data in IEMIS
and schools' records, but there are needs of capacity development to use of IEMIS at school level
in different activities of the schools. Based on the suggestions highlighted in the both rounds of
Independent Verification Reports, the CEHRD has upgraded the IEMIS to the web-based IEMIS
and provide more opportunities to use of IEMIS data and information at school, local level,
province and central level by linking other database and other initiations for further improvement
in IEMIS as well.

1.9 Lessons Learned

The lessons learned from the 16 years of Flash Reporting System:

e The long term engagement with EMIS at a school level has caused that currently over 96% of the
schools to report their IEMIS timely even in the change context of the country under federal
system and with the EMIS being moved to a web-based system.

e The decentralization of the system of IEMIS at local level the full fledge adaptation has been
established and the ownership of the local government towards the IEMIS increased.

e The IEMIS system has been captured the individual levels of information for students, teachers
and other original records of the schools, that helps to manage the electronic based information
in a standardized system at school level, where, all school have their own IEMIS.

e The use of IEMIS information in planning and different purpose at school level has been
increased, that create ownership and improvement of the quality of data/information.

e CEHRD has been played the vital roles to manage the IEMIS database and provide technical
support as per the needs of the province and Local governments in groups and individual as
well.

e The IEMIS system has been completely decentralized at the school and local government level,
where the schools are the responsible to manage and report their data/information within the
prescribed timeline and the local governments are the responsible in all tasks related to the
IEMIS.

e All schools use the electronic Excel-based IEMIS to enter their data/information, then they
upload by using their unique accounts and passwords into the web-based platform that can
be accessed at all levels of users at the same time. However, the timing of the flash reporting
system and Grade 11 and 12 enrolment do not coincide. There is a need to link the IEMIS
database to the National Examination Board (NEB) database so that higher secondary level
data can be accurately provided.
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Modules have been incorporated in IEMIS to enable reporting on out of school children, Grade
8 exam results, PMT based scholarship, Model School programmes, Technical and Vocational
school programmes. However, a number of other database remains to be linked:-i.e. Central
Level Project Implementation Unit (CLPIU) and the Teacher Service Commission (TSC) and
others.

Many local governments have changed their names (for example, Lekhnath Metropolitan
City has become Pokhara Metropolitan City), which presents challenges to automate the
maintenance of records and systemic updates by IEMIS.

In some local governments due to the changes of name, place (transfer from one place to
another) and the owner of the institutional schools, the collection of data from institutional

schools is an issue.

The links need strengthening between EMIS data and school level planning and other supports

(i.e. technical and administrative) to increase timely reporting of EMIS data by all schools.

A constraint for timely reporting into IEMIS at the local level observed during the CEHRD
providing technical support to technical staff in local governments is the frequent transfer of
local level educational staff at local level and the absence of dedicated educational personnel

in a number of local governments.

1.10 The Key Findings, 2020-21

The Key findings of the Flash Report I, 2020-21 are prepared based on the analysis of the full
report of the Flash 1 2020/21 based on the full set of the school level IEMIS database including the
migrated database of the under reported schools (i.e. 1,280) (see Tables A, B and C):

ECED and PPE

There are 36,712 ECED centres and PPE classes recorded in 2020-21, which is a slight increase
from the 36,450 that were operational in 2019/20. Of these, 30,202 (82.3%) are school- and
community-based classes and centres and the remaining 6,510 Pre Primary Education (PPE)
classes are based in institutional schools and have increased with 99 from the 6,411 PPEs in
the school year 2019/20.

Overall, the number of children enrolled in ECED and PPE has increased around 1.0% from
1105,561 in 2019-20 to 1,113,596 in 2020-21.

The gross enrolment ratio (GER) in Grade ECED/PPEs is 87.6% (86.4% in previous year)
while as compared to the 4 years population the percentage of children enrolled with 4 years
age group in ECED is 68.3% (67.2% in previous year).

Equity

Gender parity has been maintained in school education. The gender parity index (GPI) for the
net enrolment rate (NER) remains at 0.99 at lower basic level, 0.98 at upper basic level, 0.99
at basic level, 1.01 at secondary level with grade 9-10, 1.01 at secondary with grade 11-12
and1.01 at secondary level (Grades 9-12), which does not deviate from the previous school
year 2019-20.

In 2020-21, girls continue to make up 49.7% of enrolments at lower basic level, 49.9% (slightly
decreased from the 50.2% in the last school year) at upper basic level and as same in the last
school year 49.7% at basic level. At secondary level girls make up 50.0% of secondary level
enrolments as in the previous year, but have an increased share of 53.4% of higher secondary
enrolments (53.1% in previous year) and 51.3% of the overall secondary (grade 9—12) enrolment
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(same as in the previous school year). The data shows that girls continue to have a stronger
retention rate in secondary level.

The share of students form Dalit communities in total students at lower basic level has slightly
increased from 19.5% in previous school year to 20.0% in the current school year 2020/21,
but has remained the same (15.6%) at the upper basic level and again slightly increased from
12.3% in 2019/20 to 12.5% in 2020-21 in grades 9-10. A significant increase of the share of
Dalit students can be seen in grade 11-12 from 8.7% in 2019/20 to 9.1% in 2020-21.

Children from Janajati communities (ethnic groups) have seen a slight increase in their
enrolment as they make up 34.3% of all students in lower basic level in 2020-21 (33.7% in
2019/20), 38.0% in upper basic (37.6% in 2019/20), 38.3% of grades 9-10 (37.6% in previous
school year) and 38.5% in grades 11-12 (38.1% in 2019/20).

In 2020-21, 51,324 children from the 22 extremely disadvantaged Janajati groups have enrolled
in lower basic level (50,992 in previous year), 19,177 in upper basic level (18,983 in previous
year), 9,356 in secondary level with grade 9-10 (9,181 in previous year) and 3,314 (3,122 in
previous year) in secondary level with grade 11-12.

Across all types of schools, female teachers make up 47.4% of lower basic level teachers
(47.2% in previous school year), 32.2% at upper basic level (30.8% in previous year), 21.7%
at secondary level with grade 9-10 (21.5% in previous year) and 18.7% at secondary level with
grade 11-12 teachers (18.5% in previous year).

In all types of community schools, female teachers made up 44.3% of teachers at lower basic
level (44.2% in previous year), 24.9% at upper basic level (23.4% in previous year), 18.9% at
secondary level (18.7% in previous year) and 19.3% of all higher secondary teachers (same as
19.3% in previous year).

Dalit teachers make up 6.4% of lower basic level teachers (5.9% in previous year), 5.5% of
upper basic level teachers (5.1% in previous year) and 6.0% at secondary level with grade 9-10
(5.7% in previous year) and secondary with grade 11-12 is 4.4% (4.2% in previous year).
Janajati teachers make up 33.1% of lower basic level teachers (32.7% in previous year), 27.7%
of upper basic level teachers (27.5% in previous year) and 20.9% of secondary level with grade
9-10 teachers (20.5% in previous year) and secondary level with grade 11-12 is 19.1% (18.9%
in previous year).

Access

The gross intake ratio (GIR) in Grade 1 is 120.7% (121.9% in previous year) while the net
intake ratio (NIR) 1s 97.3% (96.8% in previous year).

The gross enrolment ratio (GER) is 118.2% at lower basic level (119.3% in previous year),
108.2% at upper basic level (101.7% in previous year), 113.2% at basic level (110.4% in
previous year), 96.9% at secondary level with grade 9-10 (94.6% in previous year) and 54.6%
at secondary levels with grade 11-12 (48.1% in previous year) and 75.7% at secondary level
with grade 9-12 (71.4% in previous year).

The NER is 97.4% at lower basic level (97.1% in previous year), 89.7% at upper basic
level (91.9% in previous year), 94.7% at basic level (93.4% in previous year) and 70.8% at
secondary level with grade 9-10 (69.0% in previous year) and secondary with grade 11-12 is
31.5% (26.2% in the last school year) while it is 51.2% at secondary level with grade 11-12 as
compared to the 47.6% in the last school year.

Quality

In Grade 1, the promotion rate is 84.7% (83.6% in previous year) and the repetition rate 11.2%
(12.3% in previous year).
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e In Grade 5, The promotion rate is 94.0% and the repetition rate 3.2% compared to 93.0% and
4.1% in the previous year.

e In Grade 8, the promotion rate is 91.4% and the repetition rate 3.8% (90.8% and 4.2% in
previous year).

e The overall survival rate to GradeS8 is 82.2% with 82.9% of girls (compared to total 79.3% and
79.6% for girls in previous year).

e The overall completion rate at basic level is 75.3% with 76.1% of girls (compared to total
72.7% and 73.1% for girls in previous year).

e The overall survival rate to Gradel0 was 64.6% with 65.3% for girls (60.3%, with 61.6% for
girls in the previous school year).

e According to the EGRP report on reading proficiency of the grade 3 students 12.8% in 2015,
whereas it is 14.6% in 2018, indicates very low progress.

e According to the 2015 NASA report, the average student learning achievements in Grade 5
were 48.0% in Mathematics, 46.0% in Nepali and 47.0% in English. However, the 2018 NASA
reported 500 ? in Mathematics and 5007 in Nepali shows there is decrease in Mathematics and
increased in Nepali as compared in the previous NASA in these subjects.

e According to the 2015 NASA report, the average student learning achievements in Grade
8 were 35.0% in Mathematics, 48.0% in Nepali and 41.0% in Science subjects. However,
the 2017 NASA reported 500 ? in Mathematics, 500 in Nepali and 4987 in Science subjects
shows there is a decrease both in Mathematics and Science whereas improvement in Nepali as
compared in the previous NASA in these subjects.

e In 2020-21, the student-teacher ratio (based on approved teacher positions) in community
schools is 26:1 at lower basic level (24:1 in previous year), 53:1 at upper basic level (51:1
in previous year), 31:1 at basic level and (30:1 in previous year), 43:1 at secondary level
with grade 9-10 (40:1 in previous year), 75:1 (73:1 in previous year) at secondary level with
grade 11-12 and 50:1 (48:1 in previous year) at secondary level with grade 9-12. Although
in aggregate level, the situation at the lower basic and secondary level (Grade 9-10) have
improved, the ratios vary at province and local levels that indicates there remains a large need
to increase the number of teacher positions in the local levels with high STRs and also there are
shortfall of the subject wise teachers at upper basic and secondary levels.

e The average percentage of students receiving the full set of textbooks within the first month of
the 2020-21 academic year is 61.6% at lower basic level (89.9% in previous year), 56.1% at
basic level (90.4% in previous year) and 69.9% at secondary level (95.7% in previous year).

Efficiency

e School-student ratios for community schools remained at 1:91 (1:87 in the last school year)
at lower basic level, 1:113 (1:108 in the last school year) at upper basic level, 1:184 (1:132
in the last school year) at basic level, 1:115 (1:111 in the last school year) at secondary level
with grade 9-10, 1:135 (1:130 in the last school year) at secondary level with grade 11-12 and
secondary with grade 9-12 is 1:241 (1:171 in the last school year).

e The share of all student enrolment in community schools remained at 50.1% (49.7% in the last
school year), 74.5% (70.0% in the last school year) at lower basic level, 76.1% (74.1% in the
last school year) at upper basic level, 78.3% (76.2% in the last school year) at secondary level
(G 9-10) and 65.0% (64.3.0% in the last school year) at secondary level (G 11-12).
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Table 1.1 Number of schools by type, unit and level (2020-21)

ECED and PPE 36,712 29,741 6,510 461
Schools:

Total units 35,674 27,812 6,732 1,130
Lower basic level 35,445 27,7197 6,544 1,104
Upper basic level 16,847 12,068 4,646 133
Basic level education 35,644 27,845 6,565 1,234
Secondary level 10,863 7,193 3,624 46
Higher secondary level 4,187 3,267 913 7
Secondary level education 11,108 7,189 3,869 50

Table 1.2 Number of students enrolled by type, level and gender(2020-21)

ECED and PPE 1,113,596 | 511,661 547,952 272,401 555,910 | 233,921 | 9,734 | 5,339
Lower-basic (1-5) 3,520,922 | 1,748,842 | 2,527,284 | 1,313,201 | 898,296 | 381,322 | 95342 | 54,319
Upper-basic (6-8) 1,816,772 | 906,154 | 1,371,766 | 716,801 434,820 | 182,643 | 10,186 | 6,710

Basic level 5,337,694 | 2,654,996 | 3,899,050 | 2,030,002 | 1,333,116 | 563,965 | 105,528 | 61,029
Secondary (9-10) 1,064,744 | 532,170 | 827,839 431,179 230,616 97,772 | 6,289 | 3,219
H_secondary (11-12) | 679,941 | 362,963 | 438,949 233,315 237,710 | 128,400 | 3,282 1248

Secondary level 1,744,685 | 895133 | 1,266,788 | 664,494 468,326 | 226,172 | 9,571 | 4,467

Table 1.3: Number of teachers by level, gender and teacher types(2020-21)

Total Approved positions and Rahat 102,054 25,862 127,916 19,520 5,859 25,379
Approved positions: Permanent 71,077 14,340 85,417 11,734 0 11,734
Approved positions: Temporary 9,106 1,913 11,019 1,042 1,918 2,960
Rahat[1] 21,871 9,609 31,480 6,744 3,941 10,685
Reported in all types of schools: 201,296 55,881 257,177 44446 18953 63,399
Reported in all types of schools: Female 95,450 18,104 113,554 9662 3549 13,211
Reported inall community schools: | 10,193 | 3gete | ssst | 2322 | 13971 | 41,299
Egr‘;‘;teed in all community schools: 66547 | 9629 | 76176 5,165 2,700 7,865
!F:t[:tl)rted in all institutional schools: 51.103 17.263 68,366 17124 4,976 22.100
'F__Rgr;:](;teed in all institutional schools: 28.903 8.475 37.378 4497 849 5346
Reported in all religious schools: Total 1,544 195 1,739 102 3 105

Reported in all religious schools: Female 356 50 406 15 0 15

1.11 Progress on SSDP Key Performance Indicators

Table 1.5 includes the SSDP Key Performance Indicators (KPIs) against which the progress of
the implementation of the SSDP is being measured. These indicators are part of the overall SSDP

W
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Programme and Results Framework (PRF), based on the recommendation of the SSDP MTR in
May 2019 the SSDP targets for year 5 have been reviewed and updated.

The following table presents the overall progress on the SSDP KPIs with the 2015/16 baseline
and year-wise achievements against the SSDP KPIs targets for the period 2016/17 to 2020/21.
By and large, the analysis of the indicator wise achievements against the targets shows that most
of the indicators show significant improvement. Progress in the Gross Enrolment Rate (GER)
for ECED/PPC continues to show reasonable growth, where it is behind by 1.9% points then the
set target for 2020-21. However, the current 87.6% still puts the country on track to achieve the
targeted 89.5% for 2020-021. Increase of the Net Enrolment Rate (NER) with regard to lower basic
education (grades 1-5) shows continued moderate increase to 97.4% and is on track of meeting
the target of 98.5% in the fifth year. Substantial progress in terms of access can also be observed
at the enrolment in grades 9-12 (by 4.3% points) and increased progress at secondary education
(grades 9-12) compared to the previous years, indicating strengthened internal efficiency at the
secondary level. Moreover, the analysis suggests that the progress on the qualified teachers with
required qualifications and certification is in line with the targets set out under the SSDP for
learning achievements. However, in terms of inclusion, the share of female teachers particularly
in secondary education requires an absolute improvement and hence a policy priority.

The survival and the completion rates for both at lower basic and basic level show lagging behind
the set targets for the SSDP, such as the reduction in the repetition for grade 1. The repetition rate
for grade 5 however has shown less reduction compared to the previous year. The overall progress
observed among the progress indicators has however yet to translate into progress within the
learning outcomes as most of them have not or little showed improvement against the previous
year. As such, strengthened focus on learning outcomes should be ensured in the coming years in
the education sector plan, focusing to the SDG goals.

Table 1.4 Progress status on SSDP Key Performance Indicator targets to 2020-21

Gross enrolment ratio
1.1 |(GER)in ECED and 812 86 82.9 84.1 84.7
PPE

86.4 (G | 87.6 (G

g51) | 864) | 09° | 94

% of ECED/PPE
1.2 |teachers with required 93.72 95.5 93.8 94.2 94.5 95.7 96.6 97 100
qualification

% of ECED/PPE
1.3 |teachers with one-month 0 30 N.A. 4.7 104 18 19.1 65 100
training
% of Grade 1 new 68.7 702

1.4 |entrants with ECED/PPE| 62.4 68.5 64.7 66.3 66.9 (G68.5) | (G69.9) 73 85

experience
Gross intake rate in . 1219 | 120.7

2.1 Grade 1 136.7 1305 | 1335 | 1286 | 1239 (6120.9)|(G120.0) 127 115
Net intake rate in Grade . 96.8 97.3

2.2 1 93.9 95 95.2 95.9 96.3 (696.4) | (G96.9) 96 100
GER of basic (Grades . 119.3 | 1182

2.3 1-5) 135.4 1305 134 | 1323 | 1186 (6120.6)|(G118.9) 1255 115
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Net enrolment ratio 971 974
2.4 |(NER) in basic education| 96.6° 97.5 96.9 97.2 96.6 (G9é 2) (Ggé 9 98.5 100
(Grades 1-5) ' '
GER of basic education . 1104 | 1132
2.5 (Grades 1-8) 120.1 118 122 120.2 | 109.2 (6110.9)|(G114.1) 115 112
NER of basic education a 93.8 94.7
2.6 (Grades 1-8) 89.4 94 91 92.3 92.7 (693.0) | (G94.1) 95 100
Gender parity index
2.7 |(GPI)in NER in basic 12 1 1 1 0.98 0.98 0.99 1 1
education (Grades 1-8)
28 |Survival ratefor Grade 8| 766 | 86 | 759 | 774 | 779 | O3 | 822 1 g9 | o
' ' ' ' ' (G79.6) | (G82.9)
Completion rate for . 72.7 75.3
29 basic education level 696 785 684 707 3 (G73.1) | (G76.1) 8 %0
% of out of school
2.1 |children in basic 10.62 7.5 9 8.7 7.3 6.2 54 5 0
education (age 5-12)
Student reading
2.11.1 |proficiency (%) in Grade | 12.8 14.1 14.6 14.6 15.6 60
3
2121 Vot | 52 : .| 500~ 56 | 60
Student learning Enalish:
2.12.2 |achievement scores (%) 3713 ' 53 - - - 57 60
in Grade 5 Neoall
2123 o . . 500 59 65
2131 |Student learning Maths: | 48 | 35 | 5007 | - : 55 | 60
achievement scores (%) 35¢
in Grade 8 (based on Nepali: . ) )
2132 National Assessment for | 48° 52 48 500 S 62
Student Achievements, | Science: . _
2133 NASA) a1 49 41 498 - - 55 60
. . 714 75.7
3.1 |GERin Grades 9-12 56.7 72 56.9 60.6 67.7 (©72.1) | (676.9) 85 90
. . 476 | 509
3.2 INERin Grades 9-12 37.7 45 38.9 43.9 46.4 (647.9) | (G51.2) 53 60
Survival rate to Grade . 60.3 64.6
33 1, 37.9 50 452 | 571 | 585 (661.6) | (G65.3) 65 75
Survival rate to Grade 24.0 29.2
34 |, 115 18 NA | 172 | 222 (624.6) | (6297) 25 31
35 [on,"NERINGIES g0 |1 | 00g | 09 | 107 | 100 | 100 | 1 1
3.6 [Number of model 0 600 | 240 | 196 | 222 | 322 | 422 | 1,000 | 1000
schools
Number of students
3.7 |enrolled in technical 9,750° | 72,540 | 15,445 [23,415[1]29,269[2]60,792 [*122,769(102,600 |126,600
subjects in Grades 9-12
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Literacy rate for 6 year

A v 78¢ 85 780 | 780 | 780 | 789 | 78 87 90

4o |Hteracyrateforls2d | oo 9 | 886 | 886 | 886 | ss6c | 8860 | 95 98
year olds

43 |-teracyforiSyearolds | o 70 57 | 57 | st | 57 | st | 75 | 80
and above

% of female teachers in
basic level

Education sector budget

. 12.04% 15% | 11.09% | 9.91% | 10.23% | 10.68% | 11.64% | 17% 20%
as % of national budget

*The figure is including the TEVET SEE and Diploma programe (of this 76,240 students are in CEHRD programme)

education 48

Note:- 1) a: DOE (2016); b: ERO (2016); c¢: ERO (2016); d: NPC (2016); e: NPC (2014); f: CBS (2012); g: RTI (2014), h: ERO (2014), 2) the
methodology has changed from 2017, and the symbol ?indicates increased achievement and ? indicates decreased achievement in comparison
to previous cycle.

Based on the following table 1.5, in summary the analysis of the KPIs suggest that:

e Overall satisfactory progress, especially when considering this has continued within the
transitional context and in the understanding corrective measures will be applied to accelerate
progress against the KPIs identified as off-track and currently not likely to meet their 5-year
target.

e Overview shows that solid progress has been observed at the intake of basic education (i.e.
reduction of out of school children, enrolment in ECED/PPE and basic intake rates), as well as
in secondary education (net enrolment rate and survival rate), so main focus in the remaining

SSDP implementation period is needed on quality interventions in lower basic education.

Table1.5 Overview of progress against SSDP KPls

GER at lower basic (Grades  Net enrolment rate in basic .
1-5) education (Grades 1-5) CER I EEaEs Sl

Gross enrollment rate of Net enrolment rate of basic
basic education (Grades 1-8)  education (Grades 1-8)

Net enrollment rate gender
parity index in  basic
education (Grades 1-8)

GPl in NER in Grades 9-12

NER in Grades 9-12

% of out of school children in

basic education (age 5-12) Number of model schools

Access & equity

Number of students enrolled in
technical subjects in Grades 9-12

% of ECED/PPE teachers with one-
month training
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KPI KPls on tracklexceeding KPls not on track but KPls requiring significant
Dimension and expected to meet/ expected to meet their 5-year intervention to approach 5-year
exceed their 5-year target target target (if the targets are lagging

behind by more than 5% points)

% of female teachers in basic % of ECED/PPE teachers with ~ Student learning achievement scores
level (grade 1-8) required qualification (%) in Grade 5

(]

2 Student learning achievement scores

> (%) in Grade 8

E Literacy rate for 6-year-old and abhove

2 Literacy rate for 15-24-year-old

§ Literacy for 15-year-old and above
% of Grade 1 new entrants with ECED/
PPE experience

Gross intake rate in Grade 1 SE,O;’ & enellarzal 20 i SEE) Survival rate for Grade 8

>

3 : ; :

S Net intake rate in Grade 1 Completion rate for basic education

g level

<

< , Student reading proficiency (%) in

oi Grade 12 Survival rate Grade 3

=

= Survival rate to Grade 10

i

Education sector budget as % of
national budget

1.12 Disaggregation of Data

Both the Flash report I&II and consolidated reports present data and information by disaggregated
across the following categories.

a)  Types of Early Childhood Education and Development and Pre-Primary Education
(ECED/PPE)

The two types of early childhood development provision are ECED centres and PPE classes, which
are both included in the basic level of education. ECED centres include separate community based
and community school based, while all the institutional and schools (including some community
schools)include PPE classes only. Community ECED centres that are physically separate from
the school and the school based ECED centres are attached into the schools. Both the community
based and school based ECED are funded by the government and the respective community,
but the PPE classes are not eligible to get the fund from the government and managed by the
institutional schools' funds collected from the parents.

The majority of community schools run 1-year of ECED, with an option of an additional one year if
demanded by the local community. Note that some community schools also operate ECED centres
and PPE classes through government-funded school-based and community-based modalities.

Most institutional schools run PPE programmes for 3 to 5 year olds starting from playgroup
and running through Montessori, nursery, lower kindergarten (LKG), and upper KG. The same
levels are also provided by privately run ECED centres. Note that prior to 2018/2019, ECED/
PPE teachers were reported as ECED/PPE facilitators in Flash and consolidated reports, but, from
2018/2019 and this report they are being reported as ECED/PPE teachers. Note that ECED/PPE
students are referred to as ‘children’ throughout this report and for further grades it is referred as
students.
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b) Types of schools

In Nepal broadly the types of schools are community schools (government or public schools),
institutional schools (private or boarding schools ) and religious schools (traditional schools)
respectively.

Community schools — Under the category of the community school, there are four types of
community schools:

e Community aided schools, with at least one approved position of teacher by level, full salary
and other expenses paid by the government.

e Community managed schools, with teachers' salaries and other expenses fully paid by the
government, but the school's management responsibilities lies with communities. This type
of schools are the programme based and since 2014 the programme has been phased out then
after no more of this category of the school in the country.

e Teacher aided community schools, with no approved teacher but at least one Rahat teacher
position by level with salaries fully paid by the government.

e Unaided community schools, with none of the approved and Rahat teacher position, which
receive PCF based financial support (i.e. text-book, management cost, scholarship and others)
from the government.

Note that all community schools receive the management cost and PCF for free textbooks for all
students within the second week of the first month of each academic year. Eligible students in
community schools also get scholarship support from the government. These schools have non-
teaching staff who are paid from government or schools’ own sources.

Institutional schools — The three types of institutional schools are those formed through private
trusts, through public trusts or running under the Companies Act. Their teachers and non-teaching
staff are privately funded and almost all expenses of students (i.e. tuition fee, text books and
others) are bear by the parents.

Religious schools — The main types of religious schools are Madrassas, Gumbas/Bihars, Ashrams/
Gurukuls. They teach religious practices but have been provided with financial and other support
from the government once and when they mainstream into the formal education system by
following the pedagogical rules and regulations set by the Government. As there are only a few
religious schools and they are not run as for-profit businesses, the government classifies them as
type of community school. Religious schools that follow national education standards are often
provided with grants for teachers’ salaries. Students’ are provided with textbooks free of cost and
some students receive scholarships and other incentives as well.

¢) School: units, levels, schooling age and types of teachers

Units — the schools are counted and disaggregated in terms of units, which can have multiple
levels. A school that provides Grades 1 to 12 includes lower basic, upper basic, secondary (grade
9-10) and secondary level (grade 11-12) within it and therefore has all four levels but it counts as
one school. However, schools by unit means schools will be represented once.

School level — In the school education the levels school are ECED/PPE, lower basic (Grades 1-5),
upper basic (Grades 6-8), secondary (Grades 9-10) and secondary (Grades 11-12). The basic
level of education include one year of ECED/PPE and Grades 1-8 inclusive, while secondary
level includes Grades 9—12. And note that until 2008/2009 schooling was divided into lower basic
(Grades 1-5), upper basic (Grades 6-8), secondary (Grade 9-10) and higher secondary (grade 11-
12 or 0+2).
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Schooling age — The prescribed age groups for the schooling by level of school are:

e Age 5 is the officially entry age of children into formal schooling starting from grade 1.

e 5-9 years for lower basic level (Grade 1-5)

e 10-12 years for upper basic level (Grade 6-8)

e 5-12 years for lower basic level (Grade 1-8)

e 13-14 years for secondary level (Grades 9-10)

e 15-16 years for secondary level (Grades 11-12).

e 15-16 years for secondary level (Grades 9—12).

Types of teacher — There are four types of teachers in community schools:

e permanent teachers working in approved positions

e temporary teachers working in approved positions

e Rahat teachers positions (temporary in nature); and

e privately funded teachers paid through local governments, communities, INGOs, NGOs and/
or schools' own sources of income.

¢ In the institutional school almost all teachers are temporary but it also depends upon the
individual institutional school's conventions, norms, standards and perspective.

d) Other categories

Administrative divisions and eco-belts— Nepal has 7 provinces and 753 local governments.
One hundred and thirty-seven local governments are 137 in Province 1, 136 in Province 2, 119 in
Bagmati province, 85 in Gandaki province, 109 in Limbini province , 79 in Karnali Province, and
88 in Far Western Province. In addition, the government has categorised local governments into
Municipality and Rural Municipality based on the population and other infrastructure facilities
set by the central government. In-addition to this, from the equity perspective the educational
planning and implementation and also resource management the geographical/eco-belts have
been considered as Mountain, Hill, Terai and Valley (Kathmandu Valley) eco-belts.

Gender — Data is given separately for girl students and female teachers and other subjects as well
as by total number of boys and girls or male and female as traditionally females have had less
access to education and some teaching positions.

Caste and ethnicity — Nepal has a diverse array of castes, ethnicities and religious and minority
groups. Until 2018/19 the EMIS has only collected disaggregated data on Dalit (traditionally
low-caste groups), and Janajati (ethnic groups) students and teachers of the all types and levels
of the schools. This data was collected by the Dalit and Janajati sub-groups including the 22
most disadvantaged Janajati groups. As the country has the three tyres of governments and
each government has its own priorities and need of inform based planning, it is now recognised
that more disaggregated data is need to be extracted from the School Level IEMIS (i.e. other
traditionally disadvantaged groups and Madhesi, Muslim, and other caste/ethnic groups) for the
development and implementation of the targeted interventions. However, it is need to empower
the local government to identify the different sub-groups of the population in this regards.

Type of disability — The number of students reported as having a disability are given by eight
types of disability (physical, mental, hearing impaired, visually impaired, low vision, hearing and
visual impaired, vocal and speech related disability) and multiple disabilities.
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SECTION II

2.1 Early Childhood Development and Pre-Lower basic Classes (ECED/PPE)

Early childhood education and development is the foundation for children’s overall development
and their readiness to enter, learn and participate in formal education, as reflected in SDG target 4.2
—“By 2030 ensure that all girls and boys have access to quality early childhood development, care
and pre-lower basic education so that they are ready for lower basic education." The government
is striving to respond to the need to increase access to quality ECED and PPE to improve the
physical, intellectual, social and emotional development of all 3 to 4 year-olds. The SSDP calls
for strengthening equitable access to one-year of ECED or PPE to improve school readiness by
expanding appropriate school and community-based models.

2.1.1 Major Provisions

As per the existing rules, regulations and the SSDP the provision has been made to standardize,
monitor and support the quality of newly established and existing ECED centres and PPE classes:

e All newly recruited ECED/PPEs teachers must have passed their Grade 10 examinations.

e ECED/PPE teachers who do not meet this criteria must take the professional development
package. A one-month intensive training and refresher training is being provided with targets
for all ECED/PPE teachers to have taken this training by the end of SSDP in 2020-21.

e ECED/PPE orientation programmes are being provided to encourage local governments to
extend provision as per their mandate under the federal constitution.

In addition, collaboration between the government, non-government and private sector actors in
establishing ECED centres and PPE classes have led to new partnerships to run community-based,
school-based and privately managed provision.

2.1.2 Number of ECED centres and PPE classes

Table 2.1 Number of ECED centres and PPE classes by types, province, type and province (2020-21)

3-4 Years age group population ECED/PPE classes

Province Total Community | Institutional Girls B Total to 3-4 Y_ears age
group children ratio
Province 1 6,942 5,544 1,398 95,185 106,329 201,514 29
Province 2 5,056 4,330 726 147,666 166,562 314,228 62
Bagmati 7,074 5,155 1,919 96,885 113,074 209,959 30
Gandaki 4,196 3,628 568 45,453 54,148 99,601 24
Limbini province 6,640 5,530 1,110 104,708 121,965 226,673 34
Karnali 2,935 2,758 177 45,387 49,580 94,967 32
Far Western 4,287 3,642 645 66,434 76,777 143,211 33
Nepal 37,130 30,587 6,543 601,718 688,435 1,290,153 35

The table:2.1 above presents the number of ECED/PPEs by types and province. In the academic
year 2019-20, there were 36,450 ECED centres and PPE classes in the country, of which 30,039
(82.4%) were community or school-based ECED/PPEs. The remaining 6,411 (17.6%) were
operated by institutional schools or were privately run. In the school year 2020-21, the EMIS
reports 37,130 ECED centres and PPE classes (101.9% of the previous academic year) comprising
30,587 (including the 30,039 federal government funded) community and school-based classes
and centres (101.6% of previous year) and 6,543 operated by institutional schools or privately run
(101.7% of previous year). Overall, compared to the previous school year the number of ECED/
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PPE has increased by 1.9% points. Of the total number of ECED/PPE the highest percentage
of institutional schools' PPE is in the Bagmati province (29.3%) whereas it is lowest in Karnali
province (2.7%) (See Annex: I). The main factor that account for the increased number of ECED
centres and PPE classes than in the previous school year is the new establishment of the Local
Level Funded community school based ECED (in total 548 ECED) and the institutional PPE
classes (132 PPEs than in the previous school year). Since the very beginning of the federal
system in the country the local governments are responsible for the overall management of school
level education including the new opening, closure and merger of ECED centres and PPE classes.

Moreover, the table 2.1 presents the distribution of the existing ECD/PPCs facilities as compared
with the targeted age group children of ECED/PPEs, where the Province 2 posses a high ratio
(1:62) of 3-4 years age group children and ECED/PPEs, while the Gandaki province has lowest
ratio (1:24) which is lower than the standard norms (i.e.1:25). It indicates that there is more
requirement of the ECED/PPEs facilities to catered the all children in the system. For this the
planning and initiations of the respective local government will be instrumental.

2.1.3 Number of children in ECED centers and PPE classes

The table 2.2 below presents that in school year 2020-21, in total 1,130,521 children with 508,145
(46.0%) girls children have enrolled in ECED centres or PPE classes, which is an increase by
2.2% from the 1,105,561 children enrolled in 2019-20. However, the 2020-21 figure comes from
the 37,130 ECED centres and PPE classes that reported to the EMIS for 2020-21 (See Annex:
2). The higher number would indicate that the Welcome to School Campaign especially from the
local government, which is conducted prior to the start of the academic year, has significantly
increased enrolment in ECED centres and PPE classes.

The present ratio of total children enrolled in the ECED/PPE and the number of ECED/PPE is
1:30 which is similar to the last school year (1:30), shows, on average, one ECED/PPE is serving
30 children. It indicates a need for a considerable expansion and strengthening of the ECED/
PPE to maintain the prescribed class size of ECED/PPE and children ratio (i.e. 1:25). The figure
of children by types of ECED/PPE shows the percentage of children in community school and
community based ECED and institutional schools' PPE are 52.5% and 47.5% which were 50.2%
and 49.8% in the last school year 2019/20 show that the percentage of children in institutional
PPEs has decreased from 49.8% to the 47.5% IN THE SCHOOLYEAR 2020/21,where of the total
children enrolled in the community schools and community based ECED, 28,944 (almost 2.6%)
children are catered by the community based ECED.

Note that institutional ECED/PPE (which accounts for 17.6% of ECED centres and PPE classes)
have 47.5% of all the children enrolled in ECED/PPE while community and school-based ECED/
PPE (which account for 82.4% of ECED centres and PPE classes) have 52.5% of enrolees.

In total Boys (54.0%) outnumber girls (46.0%) in ECED/PPE, with a greater imbalance of 57.6%
boys to 42.4% girls in institutional ECED/PPE. However, the imbalance in total ECED/PPE is
the same the composition of the 3-4 year-old population of 596,992 (46.7%) girls against 682,435
(53.3%) boys children in 2020-21. And girls are proportionally enrolled (50.0%) in community-
based ECED centres, although these centres only make up 6.2% of all ECED centres and PPE
classes. And of the 593,914 children enrolled in over all community- ECED/PPE funded by the
federal and Local governments, 9,734 (1.6%) are enrolled in religious/traditional school-based
ECED/PPE.
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Table 2.2: Enrolment in ECED/PPE by province, school type and gender (2020-21)

Community Institutional Total
Girls Boys Total Girls Boys Total Girls Boys Total
Province 1 47,001 48,677 95,678 49,092 61,234 | 110,326 | 96,093 | 109,911 | 206,004
Province 2 55,153 54,527 109,680 24,374 39,723 64,097 79,527 94,250 173,777

Province

Bagmai 44275 | 47626 | 91,901 | 58601 | 76,346 | 134,947 | 102,876 | 123972 | 226,848
Gandaki 25145 | 28242 | 53387 | 18,026 | 24617 | 43543 | 44071 | 52859 | 96,930
provincg'mb'”' 56499 | 59,115 | 115614 | 47,820 | 66,849 | 114,669 | 104,319 | 125964 | 230,283
Karnali 27842 | 28595 | 56437 | 8440 | 10168 | 18608 | 36,282 | 38,763 | 75,045
FarWestern | 36,029 | 35188 | 71217 | 20463 | 29954 | 50417 | 56492 | 65142 | 121,634
Total 201,044 | 301,970 | 593,914 | 227,716 | 308,891 | 536,607 | 519,660 | 610,861 | 1,130,521
Figure 2.1 Ratio of ECED centres and PPE classes to enrolled children by provinces (2020-21)
140
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In 2020-21, the ratio of ECED/PPE centres and classes to enrolled children remained at 1:30 for
all 1:18 for community ECED/PPCs and 1:84 for institutional PPE classes and centres. Province
2 has the highest ratio in ECED classes and centres (1:24) while Gandaki has the lowest ratio in
community ECED classes. Similarly, Limbini province has the highest ratio in institutional classes
and centres(1:107) (Figure 2.1). The national ratio for school-based ECED/PPE at community
schools remains at 1:18 while the national level ECED/PPE ratio for institutional schools remains
at 1:84. In other words, there are an average of 18 children in government supported classes and
86 children in institutional school classes and centres.

The table 2.3 below presents the number of ECED/PPEs by the range of number of children
enrolled in the school year 2077 in types of ECED/PPEs. Based on the analysis of the children
by school in ECED/PPEs running in community schools, there are 7,388 classes and centres have
between 1 and 10 children enrolled, 9,874 community classes and centres have between 11 and
20 children enrolled, 6,111 classes and centres have between 21 and 30 children enrolled, 2,922
classes and centres have between 31 and 40 children enrolled, 1,634 classes and centres have
between 41 and 50 children enrolled, and on the other side of the spectrum, 2,658 classes and
centres have more than 50 children enrolled. Hence, for the equity perspective, the local level
governments need to revisit the distribution of the ECED centres that have less than 10 children
(in total 7,388 ECED centres) and have more than 30 children (7,214 ECED centres) at the local
level. Similarly, a total of 4,681 institutional ECED/PPEs have more than 50 children enrolled,
the institutional schools often run different levels of ECED (nursery, LKG, KG, Montessori,
playgroup) and therefore for the counting of PPEs it has been considered one PPE although these
schools run more than one classes of PPEs (See Annex: 2)..
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Table 2.3 Number of ECED centres and PPE classes by province, type and by number of children enrolled(2020-21)

Community ECED/PPE Institutional ECED/PPE
1-10 11-20 | 21-30 | 31-40 | 41-50 >50 | 1-10 | 11-20 | 21-30 | 31-40 | 41-50 >50
Province 1 1839 1939 790 392 206 377 25 | 60 87 | 123 | 135 | 968
Province 2 227 701 1119 750 560 973 18 | 34 | 52 | 64 | 59 498

Province

Bagmati 1694 1912 770 307 175 298 61 93 135 | 160 | 182 1288
Gandaki 1753 1100 375 175 62 163 15 27 46 52 42 386
pl-rlcr)?/?rlzg 948 1853 1247 614 319 550 10 23 41 56 73 907
Karnali 348 1126 826 268 89 100 2 6 5 12 17 135
Far Western 579 1243 984 416 223 197 10 13 31 38 53 499
Nepal 7388 9874 6111 2922 1634 2658 141 | 256 | 397 | 505 | 561 | 4681

2.1.4 Caste and ethnicity of children in ECED and PPE

The table 2.4 below present children enrolled in ECED/PPEs by social categories that are grouped
into Dalit and Janajati. The category has been done from the number of individual cast/ethnicities
(“Dalit from the 22 casts/ethnicities and *Janajati from the 59 casts/ethnicities) captured in the
EMIS. In terms of children enrolled in ECED or PPEs of these categories are:

e Of the total 18.9% (compared to 18.9% in the last school year) Dalit in total children of
ECED/PPE with 77.5% of them enrolled in government ECED centres and the remaining in
institutional schools' PPE classes (22.5%). The highest share of Dalit children is in Gandaki
province (25.1%) followed by 23.5% in Karnali province, where it is the lowest share in
Bagmati province (8.9%).

e Of the total 34.9% Janajati in total children of ECED/PPE with 49.7% of them enrolled in
government ECED centres and the remaining in PPE classes (50.3%). The highest share of
Janajati children is in Bagmati province (60.7%) followed by 49.0% in province 1, where it is
the lowest share in Karnali province (9.5%).

In terms of gender parity:

e In total 47.1% are Dalit girls of this 48.9% of Dalit Girls children in community school ECED/
PPE, while in institutional schools 40.8% girls (Table 4); and

e In total 45.8% are Janajati girls of this 48.6% of Janajati girls children in community school
ECED/PPE, while in institutional schools 57.0% are boys and 43.0% are the girls children.

Overall, the table 2.4 below shows that out of the total enrolment of 1,130,521 in 2020-21 in ECD/
PPCs 18.8% are Dalit and 34.9% are Janajati. Among the Dalit and Janajati children enrolled,
18.6% are girls Dalit and 35.0% are girls Janajati children. Children enrolled by types of schools
shows that the share of Dalit in Institutional schools is 9.6%, whereas it is 34.7% for Janajati
children. Likewise, this share in the community schools is 28.0% for Dalit and 35.0% for Janajati
children, which indicates the access of Institutional schools’ service is dependent on the socio-
economic conditions of the parents. The GPIs for ECD/PPC in total, Dalit and Janajati enrolment
are 0.85, 0.89 and 0.84 which shows a lower level of participation of Total and Janajati girls
in comparison to the Dalit girls. Hence, the data suggests that the gender situation needs to be
improved in ECD/PPCs enrolment for all social groups of population (See Annex: III).

4 Dalit:1) Lohar: Backsmith from Tarai 2) Sunar: Goldsmith 3) Kami: Black Smith from Hills 4) Damai: Talior master 5) Sarki: Shoemaker 6) Badi: Intertainers:Dancer) 7)
Gaine:Singers8) Kusule:Bandmaster 9) Kuche:Sweeprt from tarai 10) Chyame: 11) Pode:Sweeprr 12) Chamar:Shoemaker form Tarai 13) Dhobi:Loundryman 14) Paswan 15)
Tatma: Blaksmith 16)Dom:17) Watar 18) Khatwe 19) Musahar: 20)Santhal 21) Satar: 22)Halkhor:Plouger

5 Janajati: 1) Kisan 2) Kumal 3)Kushwadiya 4) Kusunda 5) Gangai 6) Gurung 7) Chepang 8) Chhantyal 9) Chhairotan 10) Jirel 11) Jhangad 12) Dolpo 13) Tange 14) Tajpyria
15) Tamang 16) Thakali 17) Tin GaynleThakali 18) Topkegala 19) Thami 20) Tharu 21) Thudam 22) Danuwar 23) Darai 24) Dura 25) Dhimal 26) Newar 27) Dhanuk
(Rajbanshi) 28) Pahari 29) Free 30) Nakariya 31) Baramo 32) Bara Gaule 33) Bote 34) Bhujel 35) Bhote 36) Magar 37) Majhi 38) MarphaliThakali 39) Meche (Bode) 40)
Mugali 41) Yakkha 42) Rai 43) Raute 44) Rajbanshi (Koche) 45) Rajhi 46) Larke 47) Limbu 48) Lepcha 49) Lhomi (Shingsawa) 50) Lhopa 51) Balung 52) Byasi 53) Sherpa
54) Satar (Santhal) 55)Siyar 56) Sunuwar 57) Surel 58) Hayu 59) Hyolmo
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Table 2.4 Number and gender of Dalit and Janajati children enrolled in ECED/PPE (2020-21)

Community ECED/PPE Institutional school ECED/PPE Total
Province Dalit Janajati Dalit Janajati Dalit Janajati
G Total G Total G Total | G Total G Total G Total

Province 1 | 11,667 | 24,047 | 22,929 | 46,905 | 3,254 | 7,521 |23,861| 54,124 |14,921| 31,568 | 46,790 | 101,029
Province2 |17,483| 36,549 | 7,297 | 14,480 | 1,551 | 4,915 | 4,446 | 10,934 |19,034| 41,464 | 11,743 | 25,414
Bagmati 5929 | 12,197 | 30,496 | 63,750 | 2,561 | 5,994 30,461| 70,150 | 8,490 | 18,191 | 60,957 | 133,900
Gandaki 8,460 | 17,295 | 11,103 | 23,345 | 3,402 | 7,778 |10,263| 23,349 |11,862| 25,073 | 21,366 | 46,694

erlon\]/:Jr:r(]:Ie 14,840 | 30,704 | 23,133 | 47,333 | 5,616 | 13,414 18,093| 44,016 {20,456 | 44,118 | 41,226 | 91,349
Karnali 8,928 | 17,869 | 3621 | 7,196 | 459 | 1019 | 475 | 1,174 | 9,387 | 18,888 | 4,096 | 8,370
Far Western | 12,347 | 24,205 | 5671 | 11,546 | 2,421 | 6,550 | 5,757 | 13,413 |14,768| 30,755 | 11,428 | 24,959
Nepal 79,654 | 162,866 | 104,250 | 214,555 | 19,264 | 47,191 93,356 | 217,160 | 98,918 | 210,057 |197,606| 431,715

Note: G = girls, total = girls and boys
2.1.5 Children with disabilities in ECED and PPE

As shown in table 2.5 below, a total of 4,175 (0.37%) of the 1,130,521 children enrolled in ECED/
PPE are reported as having a disability, of which 2,600 (62.3%) are in community school and
1,575 (37.7%) in institutional schools' ECED/PPE. In terms of gender, 2,437 (58.4%) of these
children are boys and 1,738 (41,6%) girls. Though the proportion of these children are identical
with the population census 2011, these proportion are very low given that an estimated 10-15%
(including other categories of the disabilities, which are not included in the current 8 categories of
the disabilities in EMIS) of population globally have a disability (See Annex:1V).

Of the 4,175 children reported as having a disability, 2,587 (62.0%) have some sort of physical
disability. Note that mental disabilities and learning difficulties can be difficult to identify, and
schools need to be oriented on identifying the different types of disabilities. Only 465 children in
government and 167 children in institutional schools are identified as having a mental disability,
which is well below than other categories of the children.

Table 2.5: Number of children with disabilities enrolled in ECED and PPE by province and type of disability and facility
(2020-21)

Types of Community ECED/PPE Institutional schools ECED/PPE
disability: | 1 | 2 | 3456|7871 23456787
. B|182| 29 | 22 | 8 | 4 | 0 |24 |13 /282|53 |15 | 3 | 11| 1 | 0 | 2 | 9 | 94
Erov'”ce G|169]| 20 | 16 | 6 | 1 | 0 | 0 |11 |223|37 |12 0 | 3| 2|0 | 1| 2 |57
T [351| 49 | 38 |14| 5 | 0 | 24 | 24 |505 90 | 27 | 3 | 14 | 3 | 0 | 3 | 11 |151
. B|46 |37 | 0 |49| 1 | 0 | 7 |43|183|245/39 | 1 | 0 | 0 | 0 | 0 | 1 |286
Zro"'”ce G| 253 |1 17| 1 | 0| 0 |26|103/130/3 | 0 | 0 | 1 | 0| 0 | 0 |164
T |71 70| 1|66] 2 | 0| 7 |69|286|375| 72| 1 | 0| 1 | 0] 0| 1 |45
B|175 69 | 17 |18 | 12 | 1 | 43 | 13 |348/100| 13 | 4 | 8 | 4 | 0 | 13 | 4 | 146
Bagmati | G | 167 | 65 | 13 | 8 | 13| 0 | 0 |13 2719/ 66| 9 | 2 | 4 | 2 | 1 | 9 | 4 | o7
T (342134 30 | 26| 25 | 1 | 43 | 26 |627 166 22 | 6 | 12 | 6 | 1 | 22 | 8 | 243
B|54 |16 | 6 | 2| 6 | 1 |26 |21|132|28| 2 | 1] 0] 0|0 2] 1|3
Gandaki |G |53 | 18| 2 | 2|6 | 0 | 0 |17|98|27| 4 | 3 | 1| 2 |0 | 4 | 1 |4
T107| 34| 8 | 4 | 12| 1 | 26 | 38|230|5 | 6 | 4 | 1|2 | 0] 6| 2|76
/B l15|66 |11 | 7| 7| 1|20 23/260 283 16| 2| 7|8 0] 9] 6 |31
erR?r:r;:e G| 79|55 | 3 10| 9 | 1 | 0 | 29|184]160] 9 | 6 | 8 | 2 | 0 | 1 | 7 |193
T 204|119 14 |17 | 16 | 2 | 20 | 52 (444|443 | 25 | 8 | 15 | 10 | 0 | 10 | 13 | 524
B|52| 8 | 153 |17 | 1 |12 | 2 |10/ 3| 2 |2 0|0 0| 1]0]8
Karnali |G| 66| 16| 9 | 3|15 | 1 | 0 |2 |[12| 2| 1|0 |6 | 1|00 o010
T 118 24 | 24 | 6 | 32| 2 |12 | 4 |222| 5 |3 | 2 | 6|1 0] 10|18




Types of Community ECED/PPE Institutional schools ECED/PPE
disability: 1 2 |3 4|5 /|6 /|7 /|8 |T 1,2 3| |4|5|6 /|78 |T
B|100| 18 | 18 |9 | 1 0 |12 2 (160|513 | 1 |4 | 1| 0| 3| 0|63
\';\Zstern G| 8 |17 2213 |0 |0 |1 16/26| 9 |3 |7 /|2 |0/ 1] 2]50
T|18335 |39 10| 4 | 0 |12 | 3 |286|77 |12 | 4 11| 3 | 0 | 4 | 2 |13
B 734|243 | 89 | 96 | 48 | 4 | 144 117 |1475/763 | 90 14 | 30 | 14 | 0 | 30 | 21 | 962
Nepal G 642222 | 65 |47 | 48 | 2 | 0 |99 (1125/448| 77 | 14 | 29 | 12 | 1 | 16 | 16 | 613
T |1376| 465 | 154 |143| 96 | 6 | 144 | 216 |2600 1211 167 | 28 | 59 H 26 | 1 | 46 | 37 |1575

Types of disability: 1= physical; 2=mental; 3=hearing impairment, 4=visually impairment, 5=low vision, 6=hearing and visual
impairment, 7=vocal and speech related disabilities and 8=multiple disabilities.
Note: G = girls, B = boys, T = total

2.1.6 GER and NER in ECED and PPE

Of the 1,130,521 children in ECED/PPE, 52.5% (593,914) are in community and school-based
ECED centres or PPE classes and 47.5% (536,607) are in institutional ECED/PPE. Since most
institutional schools offer multiple years of ECED/PPE ranging from 1 to 5 years of provision, it
is very unlikely that the gross enrolment rate will come close to the required 100% (See Annex: 5).

Table 2.6 below shows the total number of 3-4-year age group population, total number of
enrolment of children in ECED/PPEs with the percentage (GER) of children enrolled in the
ECED/PPEs compared with the 3-4 years’ age group population by province and sex. Based on
the total enrolment data compared with the 3-4-year age population, the table (2.6) below presents
that the overall Gross Enrolment Rate of total children enrolled in ECD/PPCs is 87.6%, with
86.4% girls and 88.7% boys (Compared to total 86.4%, with 85.1% girls and 87.5% boys in the
last school year) in the current school year 2020-021, revealing an increase by 1.2% points than
in the previous school year. Compared with the SSDP fifth year's (2020-021) set target of 89.5%,
(table 1.5) this achievement is lower by 1.9% to meet the target of the year 2020-021.
Table 2.6: Gross enrolment ratio in ECED/PPE by age, gender and province (2020-21)

Gend 3-4-year old population Total children in ECED/PPE GER
ender:
G B Total G B Total G B Total
Province 1 95,185 | 106,329 | 201,514 | 96,093 | 109,911 | 206,004 | 101.0 | 1034 102.2
Province 2 147,666 | 166,562 | 314,228 | 79,527 | 94,250 | 173,777 | 53.9 56.6 55.3
Bagmati 96,885 | 113,074 | 209,959 | 102,876 | 123,972 | 226,848 | 106.2 | 109.6 108.0
Gandaki 45,453 | 54,148 | 99,601 | 44,071 | 52,859 | 96,930 | 97.0 97.6 97.3
Limbini province 104,708 | 121,965 | 226,673 | 104,319 | 125964 | 230,283 | 99.6 | 103.3 101.6
Karnali 45,387 | 49580 | 94,967 | 36,282 | 38,763 | 75,045 | 79.9 78.2 79.0
Far Western 66,434 | 76,777 | 143211 | 56,492 | 65,142 | 121,634 | 85.0 84.8 84.9
Total 601,718 | 688,435 | 1,290,153 = 519,660 | 610,861 | 1,130,521 | 86.4 88.7 87.6
Figure 2.2 GER trends on ECED/PPEs by sex, 2015-020
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In addition, the figure 2.2 above presents the five year trend of the GER in ECED/PPEs. The Gross
Enrolment Rate in the ECED/PPCs increased from 81.0% in 2015 to 87.6% in 2020, which is on
average increase by 1.6% points per annum. The gender gap at 6.8% in the GER of ECED/PPE
in the school year 2018 has reduced into 2.3% in the school year 2020. In spite of the significant
increment of the Girls GER, indicates there is need of acceleration in increase of girls enrolment.
The analysis by province suggests that compared to other province the province 2 (55.3% against
the national averages of 87.6%), followed by the Karnali province (79.0%) GER are far behind
to meet the target by 2020-021 (table 1.5). Although the effort made by the government towards
the expansion of ECED programme to cater the targeted children is more encouraging, it is
important to pay more attention to increase ECED facility in disadvantage area and strengthening
the programme for their retention and transition to grade 1 which is still low (70.2% table: 2.9).

Out of the total enrolment of the ECED/PPE (table 2.2), the table: 2.7 below present the Net
Enrolment Rate in ECED/PPE that is percentage of children enrolled with 4 years old compared
with the 4 year population in ECED/PPE by gender and province. Comparing the enrolment for
4-year children against the number of 4-year population of children in total, 68.2% (67.2% in
the last school year) of them are enrolled in ECED/PPE, with 69.7% of girls and 66.8% of boys
of this age (Table 2.7). Since there has been a practice of more than one year PPE form the age
of 2/3 years children with different name of classes (i.e. Nursery, Lower K.G., Upper K.G.) in
the institutional schools, the percentage of children with 4 years old compared with the 4 year
population is low. As per the SSDP targeted group of children in ECED/PPE programme the
children enrolled with age group 4 is very low and need to expedite in the future, for this the role
of local government will be the most instrumental.

Table 2.7:Net Enrolment Rate in ECED/PPE by gender and province (2020-21)

Gender: 4-year old population 4-year old children in ECED/PPE NER

G B Total G B Total G B Total

Province 1 48,328 54,090 102,418 | 40,862 43,110 83,972 78.2 733 | 756
Province 2 74,842 84,627 159,469 28,372 35,086 63,458 50.8 49.4 | 50.0
Bagmati 49,363 57,606 106,969 | 44,445 47,490 91,935 75.9 735 | 746
Gandaki 23,128 27,510 50,638 20,188 21,721 41,909 77.9 748 | 76.2
Limbini province 53,093 61,856 114,949 41,758 46,229 87,987 77.7 751 | 76.3
Karnali 22,833 25,074 47,907 13,949 14,409 28,358 67.8 64.1 | 659
Far Western 33,478 38,738 72,216 22,938 25,630 48,568 73.3 68.9 | 71.0
Total 305,065 | 349,501 | 654,566 | 212,512 | 233,675 | 446,187 69.7 66.8 | 68.2

Note: G = girls, B = boys
2.1.7 Gender, caste, ethnicity and qualifications of ECED/PPE teachers

Table 2.8 below shows the total number of ECD/PPCs teachers by sex, Dalit, Janajati, Others,
qualifications and their percentage of training. Overall, the total number of ECD/PPCs teachers
1s 55,865 with 48,712 (87.2%) females in all types of ECD/PPCs (37,130 ECD/PPCs including
6,543 PPCs of institutional schools). Of the total numbers of ECD/PPCs teachers, the percentage
shares of Dalit, Janajati and Others are 4.6%, 43.7% and 51.7% respectively. Compared to their
share in the total population of the country, the percentage of Dalit teachers in ECD/PPCs is quite
lower compared to the teachers from the Janajati and others. Likewise, the status of the ECD/PPCs
teachers by their qualifications shows that 3.6% of teachers are with under SEE (previously called
SLC), 20.0% are with SEE and 76.4% of the ECD/PPCs teachers are with more than the SEE
qualification. Furthermore, the table 2.8 below shows the percentage of ECD/PPCs teachers with
their training status, where regardless of duration altogether 92.0% ECD/PPCs teachers received
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any types of trained and the rest are untrained in all types of ECD/PPCs (See Annex: V). Based
on the training status of the teachers the province numbers 1, 2 and 6 need to focus to improve the

status of the ECD/PPCs teachers.
Table 2.8: Qualifications and age of ECED/PPE teachers by gender, social group and province (2020-21)

Gender Caste and ethnicity Qualification Age Percentage
Gender: of trained
F | T | D | J | O |<SEE SEE | >SEE | <25 | 2535 | >35 |y

C |5239 | 5992 267 3209 | 2516 204 1755 4033 472 3071 2449 89.8
Province1 | | 3517 | 4229 127 1805 | 2297 90 543 3596 1006 2132 1091 86.4
T | 8756 [10221 | 394 5014 | 4813 294 2298 7629 1478 5203 3540 88.1
C | 4342 | 4642 286 1091 | 3265 103 830 3709 331 2258 2053 88.3
Province 2 | | 687 1043 26 198 819 177 208 658 324 536 183 85.8
T |5029 | 5685 312 1289 | 4084 280 1038 4367 655 2794 2236 87.1
C |5239 | 5992 267 3209 | 2516 204 1755 4033 472 3071 2449 89.8
Bagmati | 3517 | 4229 127 1805 | 2297 90 543 3596 1006 2132 1091 86.4
T | 8756 [10221 | 394 5014 | 4813 294 2298 7629 1478 5203 3540 97.4
C |3291 | 3372 321 1407 | 1644 133 492 2747 382 1919 1071 97.4
Gandaki | 3002 | 3248 172 1266 | 1810 177 208 2863 600 1811 837 94.8
T |6293 | 6620 493 2673 | 3454 310 700 5610 982 3730 1908 96.1
S C |5239 | 5992 267 3209 | 2516 204 1755 4033 472 3071 2449 89.8
pﬁ'(;:‘/ﬁ:’;'e | |3517 | 4229 | 127 | 1805 | 2207 | 90 | 543 | 3506 |1006 | 2132 | 1091 86.4
T | 8756 [10221 | 394 5014 | 4813 294 2298 7629 1478 5203 3540 96.2
C | 1956 | 2082 135 299 1648 216 225 1641 241 1353 488 88.5
Karnali | 410 594 58 107 429 50 14 530 130 373 91 86.6
T | 2366 | 2676 193 406 2077 266 239 2171 371 1726 579 87.6
C |5239 | 5992 267 3209 | 2516 204 1755 4033 472 3071 2449 89.8
\';\ertern | 3517 | 4229 127 1805 | 2297 90 543 3596 1006 2132 1091 86.4
T | 8756 [10221 | 394 5014 | 4813 294 2298 7629 1478 5203 3540 91.6
C 30,545 |34,064 |1,810 15,633 |16,621 | 1,268 |8,567 | 24,229 2,842 | 17,814 | 13,408 93.2
Nepal | |18,167 21,801 | 764 | 8,791 |12,246 764 2,602 | 18,435 |5,078 | 11,248 5,475 90.8
T 148,712 |55,865 |2,574 (24,424 (28,867 | 2,032 |11,169 | 42,664 7,920 | 29,062 | 18,883 92.0

F = female, T =total, D=Dalit, J=Janajati, O= other, SEE=Grade 10 equivalent, I = institutional, C = community, T = total

In summary, of the 34,064 ECED and PPE teachers in community schools:

e 89.7% (30,545) are female, 5.3% (1,810) are Dalit and 45.9% (1,5633) are Janajati;

e Regarding the qualifications in total 3.6% are below SEE, 20.0% SEE passed and the remaining
76.4 are with more than SEE qualification, and

e Regarding age group-of the teachers in total 14.2% are below 25 years' age, 52.0% are between
25 and 35 years of age and 33.8% are over 35 years of age (Table 2.8).
Of the 21,801 teachers working in the institutional PPEs 83.3% of female, 2.8% are Dalit and
40.3% of are Janajati teachers in total number of teachers. Moreover, in total 3.5% are below
SEE,11.9% SEE passed and the remaining 84.6% are with more than SEE qualification.

2.1.8 Grade 1 progression

a) Percentage of new entrants in Gradel with ECED/PPE experience

This indicator is very important to assess the efficiency of early grades in lower basic level, which
has direct impact with the individual student’s performance and systemic efficiency of lower
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basic education as well. Table 2.9 and Figure 2.3 below depict the percentage of new enrolment
in Grade One with ECED/PPC experiences by province and gender in the school year 2020-21.
In particular, the table reveals that out of the total new enrolment in Grade One the percentage of
children with ECED/PPCs experiences (as a new intake in grade One) reached to 70.1% in 2020
compared to 62.4% in the school year 2015.This is higher than in the previous year (68.6%) (See
Annex: V). Although the trend of achievement in new enrolment in Grade One with ECED/PPC
experiences is impressive, the current achievement in 2020 is still lower (by more than 2.9%) than
the set target of SSDP for 2020 (i.e. 73%), for this there is a need of improvement in the current
ECED/PPEs programme and make ensure to increase the number of new children in grade 1 with
the ECED/PPE experiences in the next education sector plan.

Among the 7 provinces, the Gandaki province shows the highest intake (84.2%) of new children
in Grade One with ECD/PPC experiences followed by the Far-western province at 76.8%, the
province 1 by 74.8%, the Limbini province by 73.9%, the Bagmati province by 70.6%, the
Province at 62.0% and the Karnali province by 59.8% respectively. Also, the variation in terms of
the percentage of new children in Grade One with ECD/PPC experiences observed in the urban
and rural areas in the country (See Annex: V). More Grade 1 students would have ECED/PPE
experience if all schools ran ECED centres or PPE classes allowing for their easy movement
to Grade 1 in the same school, for this, there is a need to discuss the policy and programme
implications of this challenge.

Table 2.9: Percentage of new entrants in Grade 1 with ECED or PPE experience by type of centre,
gender and province (2020-21)

. New enrolments in Grade 1 with | % of Grade 1 students with ECED/

Province MED AR EEER ECD/PPCs Experiences PPE experience

G B Total G B Total G B Total
Province 1 53,764 53,508 | 107,272 | 37,841 38,487 76,328 70.4 71.9 71.2
Province 2 86,335 85,966 | 172,301 | 54,756 56,365 111,121 63.4 65.6 64.5
Bagmati 54,165 56,513 | 110,678 | 40,854 41,180 82,034 75.4 72.9 74.1
Gandaki 24,580 24,844 49,424 19,961 19,482 39,443 81.2 78.4 79.8
ermEL 62,105 | 65425 | 127,530 | 45612 | 48026 | 93,638 | 73.4 734 734
Karnali 31,922 31,730 | 63,652 20,293 20,078 40,371 63.6 63.3 63.4
Far Western 42,613 42,250 | 84,863 29,082 30,467 59,549 68.2 72.1 70.2
Total 355,484 | 360,236 | 715,720 | 248,399 | 254,085 | 502,484 69.6 70.6 70.1

Note: G = girls, B = boys

The Figure 2.3 below depicts the trends of the percentage of new enrolment in Grade One with
ECED/PPE experiences by gender in the school years 2015 to 020. The increasing trend of new
children in grade 1 with ECED/PPE experiences has the positive impact which have strong
connotation with other indicators in grade 1 and resulted in reducing the under-aged children
and repetition rate and also improve in Net Intake Rate in grade one and increasing the internal
efficiency of lower basic education (Figure 2.3).
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Figure 2.3 the trend of Grade 1 progression and the impact of ECED/PPE in other indicators of Grade 1

150 Grade 1 progression
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B) ACCESS IN GRADE 1 TO SCHOOLING: TRENDS BY GENDER AND PROVINCES
Table: 2.10 Enrolment trend in Grade One by sex, 2016-20

School Stud Provmf:e —r
YearYear ents Province 1 | Province 2| Bagmati | Gandaki pIF:;m; Karnali |Far Western|  Total
Girls 67,585 113,146 | 74,919 | 34,978 83,290 46,854 62,905 483,677
2,016 Boys 69,960 103,393 | 82,926 | 38,150 90,919 46,682 58,580 490,610
Total 137,545 | 216,539 | 157,845 | 73,128 | 174,209 93,536 121,485 974,287
Girls 67,408 96,881 77,887 | 36,074 86,099 44,299 61,525 470,173
2,017 Boys 66,739 96,997 77,887 | 35,836 87,270 44,007 60,274 469,010
Total 134,147 | 193,878 | 155774 | 71,910 | 173369 88,306 121,799 939,183
Girls 63,089 94,484 68,715 | 29,445 79,523 41,064 57,600 433,920
2,018 Boys 65,817 91,142 76,326 | 32,983 86,512 40,075 56,325 449,180
Total 128,906 | 185,626 | 145,041 | 62,428 | 166,035 81,139 113,925 883,100
Girls 61,145 92,262 64,829 | 26,597 74,028 36,655 52,762 408,278
2,019 Boys 63,445 90,203 71,828 | 29,881 78,960 35,224 51,198 420,739
Total 124,590 | 182,465 | 136,657 | 56,478 | 152,988 71,879 103,960 829,017
Girls 61,953 93,343 63,462 | 25,312 73,251 39,036 52,196 408,553
2,020 Boys 63,849 91,356 70,719 | 28,397 78,426 37,924 50,446 421,117
Total 125,802 | 184,699 | 134,181 | 53,709 | 151,677 76,960 102,642 829,670
h Girls -2.2 -4.7 -4.1 -7.8 -3.2 -4.5 -4.6 -4.1
T o ¢ Boys 23 30 | 89 | 71 | -36 5.1 3.7 3.7
Total -2.2 -3.9 -4.0 -1.4 -3.4 -4.8 -4.1 -3.9

Table 2.10 above reveals the trends of total enrolment in Grade One over the period 2016-20
along with the average annual growth rate of -3.9%. It shows that the average annual growth
rate of girls is -4.1% while it is -3.7% for boys during the period of 2016-20. It reveals that the
trend on participation of grade 1 children has decreased per annum by -3.9% points which is
lower than in the last school year. Of the total, the enrolment of girls has decreased more than the
boys' enrolment. The reasons behind the decreasing trend of enrolment in early grades of lower
basic level could be the change in demographic characteristics, where, the decreasing trend of
population growth rate is the one of the important factor. As the National Population Census
Report, 2011 revealed that the population growth rate decreased from 2.25% in the decade of
1991-2001 to 1.35% in the decade of 2001-2011. In total, where it has observed very low rate
(0.6%) of growth of age 5 children from 2011-18 and by 1.8% from the year 2016-20.The next
factor is rapid expansion of ECED/PPEs (See table 2.1) for the under aged children who used to
enroll in grade 1, the increasing trend of promotion rates (by 1.1% points in the period of 20016-
20) in grade 1 and decreasing of over aged children by reducing repetition rates (by 1.2% points

in the period of 20016-20).
29-



C) GROSS INTAKE RATE (GIR) IN GRADE ONE

The GIR indicates the total number of new entrants in Grade One, regardless of age, expressed
as a percentage of the population of five years of age group. The indicator GIR also indicates
the general level of access to lower basic education. Moreover, it indicates the capacity of the
education system to provide access the new intake into Grade One for the population of five-year
age (the official school entrance age).This indicator can be used as a substitute to NIR (Net Intake
Rate) in the absence of data on new entrants by single year of age. A high GIR indicates a high
degree of access in the new entrance of lower basic education and the higher number of over aged
children as well.

The table 2.11 below shows the Gross Intake Rate (GIR) in Grade One in the school year 2020-21
by province and gender. Based on the total number of new enrolment in Grade One and the total
number of projected 5 years’ age population®, the overall GIR for Grade One is 120.7 (Compared
to 121.9% in the last school year) with 120.0% for girls and 121.3% for boys. Compared amongst
the provinces, the Karnali province (with the GIR 132.9%) shows the highest GIR followed by
the province number 2 and Bagmati province; whereas the Gandaki province has 112.4% with
the lowest GIR. Among the 753 Local Levels there are 289 Local Level that have the GIR more
than 120.7%, whereas, there are 464 Local Levels that have less than 120.7% of the GIR indicates
the 289 local level have facing the more over age children in grade 1 which have direct effects on
children's internal efficiency and learning. Therefore, 289 local levels need to give ample attention
to ensure that all children have equal opportunity to access of school education.

The trends of Gross Intake Rate (GIR) in Grade One over the period 2015-20 shows that there was
136.7% GIR in 2015 with 144.3% for Girls and 129.8% for boys, which, considerably decreased
and reached to 120.7% GIR in 2020 with 120.0% for girls and 121.3% for boys. Compared to the
school year 2015, though the GIR has decreased in the school year 2020, the GIR for girls has
considerably decreased since the observed gap in the school year 2020 (2.2% versus 1.3% in the
previous school year) completely decreased and it is in favor of girls as well as matched with the
population composition. Overall, as compared to the set target (127%) in SSDP for the school year
2020 the target has already met in the school year 2018 (See Annex V).

Table 2.11: Gross Intake Rate in grade 1 by gender and province (2020-21)

SN New enrolment in Grade 1 | Age group 5 Years' Population | Gross Intake Rate in Grade 1

Girls Boys Total Girls Boys Total Girls | Boys Total

Province 1 54,267 | 53,905 | 108,172 | 45576 | 45,024 90,600 119.1 | 119.7 119.4
Province 2 88,466 | 87,326 | 175,792 | 71,969 | 70,049 | 142,018 | 1229 | 124.7 123.8
Bagmati 55,730 | 60,394 | 116,124 | 46,615 | 50,088 96,703 119.6 | 120.6 120.1
Gandaki 22,088 | 24,055 | 46,143 | 19,987 | 21,071 41,058 1105 | 114.2 112.4
Limbini province 61,945 | 64,584 | 126,529 | 52,596 | 54,125 | 106,721 | 117.8 | 119.3 118.6
Karnali 34,408 | 33,839 | 68,247 | 26,181 | 25,175 51,356 1314 | 1344 132.9
Far Western 38,580 | 36,133 | 74,713 | 33,201 | 31,383 64,584 116.2 | 115.1 115.7
Total 355,484 | 360,236 | 715,720 | 296,125 | 296,915 | 593,040 | 120.0 | 121.3 120.7

6 The district and local level wise single age group population was estimated for the all indicators of access/enrolment in 2020-21 based on the data received from the CBS of

current National Population Census 2011.

The population used in the calculation of enrolment rates in all Flash Reports is based on the National Population Census Reports and the projected population by the CBS. In
this regard, up to the Flash | Report 2012/013 the school age population was used based on the Population Projection for Nepal 2001-2021 publication, jointly published by the
Central Bureau of Statistics (CBS) and the Ministry of Population and Environment (MOPE) in the year 2003. Compared to the projected population used up to 2012/013, the
projected population based on the National Population Census 2011, shows the population of the age group 4-9 is in decreasing trend and the population of the age group 10-16
is in increasing trend. So, the fluctuations in the enrolment rates depend on the increasing and the decreasing trends of the respective age group population and respective age
group enrollment.
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d) Net Intake Rate (NIR) in Grade One

By definition this indicator is the New entrants in the first grade of lower basic education who are
of the official lower basic school-entrance age, expressed as a percentage of the population of the
same age. This indicator monitors the access of new entrants in grade one in precisely who are
five years of age as a percentage of the population of the same age group. It shows the level of
access of 5-year age group population in Grade One, which is the official entrance age of lower
basic school education in Nepal.

The table 2.12 below shows the Net Intake Rate (NIR) in Grade One in the school year 2020-21
by province and gender. Based on the total number of new enrolment with 5 year's age group in
Grade One and the total number of projected 5 years’ age population’, the overall NIR in Grade
One in the school year 2020-21 is 97.3% (Compared to 96.8% in the last school year), with
97.0% for girls and 97.6% for boys. Among the province, the province 1 and 2 show the highest
percentage (97.6%) of NIR in Grade One; however the Far-western province shows the lowest
NIR (by 96.5%) followed by the Bagmati province (with the NIR 96.9). Compared to the NIR in
the last school year, it has increased by 0.5 percent point and also reduced the gaps between boys
to girls and portraits that the girls outperform boys in the current school year. As compared to the
national average, among the 753 Local Levels there are 343 Local Levels that have lower NIR
(i.e. less than 97% NIR) in the school year 2020-021 (See Annex: V).

Moreover, the trend of NIR in Grade One during the school years 2015-19show significantly
improved. The overall NIR, in 2018 school year has already exceeded the 2018/19 target of
96% set in the SSDP with the achievement at 96.3% with 95.7% for girls and 96.9% for boys.
Compared to the NIR in the last school year (2019-20), the slightly increase in NIR reduce the
gender disparity in the school year 2020-21, as it was 0.8 percentage points in the last school year
narrowed into 0.6 in the current school year. The figures show that there is a significant decrease
in GIR that consequent to increase NIR indicating more correct age children were entered in the
system.
Table 2.12: Net Intake Rate in grade 1 by gender and province (2020-21)

New enrolment in Grade 1 Age group 5 Years' Net Intake Rate in
Province with age 5 years age Population Grade 1

G B T G B T G B T
Province 1 44,443 | 44,024 | 88,467 | 45576 | 45,024 | 90,600 | 975 | 97.8 | 97.6
Province 2 70,127 | 68,497 | 138,624 | 71,969 | 70,049 | 142,018 | 97.4 | 97.8 | 97.6
Bagmati 44,990 | 48,673 | 93,663 | 46,615 | 50,088 | 96,703 | 965 | 97.2 | 96.9
Gandaki 19,259 | 20,612 | 39,871 | 19,987 | 21,071 | 41,058 | 96.4 | 97.8 | 97.1
Limbini province 51,086 | 53,009 | 104,095 | 52,596 | 54,125 | 106,721 | 97.1 | 979 | 975
Karnali 25,483 | 24,598 | 50,081 | 26,181 | 25175 | 51,356 | 97.3 | 97.7 | 975
Far Western 31,933 | 30,381 | 62,314 | 33,201 | 31,383 | 64,584 | 96.2 | 96.8 | 96.5
Total 287,321 | 289,794 | 577,115 | 296,125 | 296,915 | 593,040 | 97.0 | 97.6 | 97.3

7 The district wise single age group population was calculated for both the GIR and NIR in 2020-21 based on the data received from the CBS of current National

Population Census 2011.
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SECTION III

3.1 School education

This section of the report presents the overall current status of the schools running in units, levels
and types in the country disaggregating by the province, district and local level based on the
policy formation and the development and implementation of the planning in the three tiers of
federal governmental system of the Nepal. Since the implementation of the School Sector Reform
Programme (SSRP, 2009/10-2016/17) and with the continuation of the current School Sector
Development Plan (SSDP, 2016/17-2020/21), broadly the analysis of the school education system
has been presented as basic education (consisting of ECED/PPEs and grades1-8) and secondary
education (consisting of grades 9-12). Subsequently, in the school education system while ECED/
PPEs and lower basic(grades offers 1-5) and upper basic (grades offers 6-8) levels are included in
the basic education; secondary (grades offers 9-10) and higher secondary levels (grades offers 11-
12) are included in the secondary education. The early childhood development (ECD)/pre-lower
basic classes (PPCs) are offered as building foundation for children and preparing them for grade
one.

The majority of schools in the country include lower basic level (grades 1-5), i.e. most of the
upper basic, secondary (grades 9-10) and secondary (grades 11-12) schools include lower basic
level. Very few of them offer only grades 6-8 (29 upper basic level) or only grades 9-10 (177
secondary level). At the higher secondary level, it is more common that some schools offer only
grades 11-12 (245 schools). Broadly, schools are categorized into two types: Community schools
and institutional schools.

Further, community schools are of four types: (1) community-aided (schools, that received at least
one approved position of teacher by level and are fully supported by the government for teachers’
salary and other expenses), (ii)) community-managed (schools, which are fully supported by the
government for teachers’ salary and other funds but their management responsibility lies with the
community) (ii1) community-teacher aided (schools, that received only the rahat quota but not
any approved position by level and supported by the government for teachers’ salary and other
expenses), and (iv) community-unaided (schools, which are either getting partial support or no
support from the government).

Besides, there are 3 types of institutional schools, which are private trust, community trust and
registered into company acts which are supported by founders, parents and trustees. In addition
to these broad categories, there are some schools running as religious schools such as Madrassa,
Gumba/Vihar and Ashram/Gurukul that have received support from the government when they
have been mainstreamed into the formal education system following the Education Act and
Regulation.

3.2Number of Schools in Units, Levels and School Student Ratios

As mentioned above, the information in the following sections reflects this new education structure.
More particularly, this section presents the status of both basic education secondary education in
terms of schools, students, teachers and other indicators. Under both the basic education and
secondary levels the analysis has presented disaggregation of lower basic level (grade 1-5) to
secondary level (grade 11-12) separately.
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Table 3.1: Number of basic level schools by province, level, type of school and eco-belt (2020-21)

School . Number of school running by grade offered (in units)
T Province |  Total
ypes Unit 1|12 1-3 |14| 15 |16 |1-7| 1-8 | 1-9|1-10 | 1-11| 1-12 |6-7|6-8 | 6-9 |6-10|6-11 | 6-12 |9-10|9-11(9-12 11-12
P1 6967 | 74|99 | 804 |173|2419| 85 [124|1101| 84 |1224| 37 | 668 (1|1 |0 (11| O | 14 | 1 | O | 1 | 46
P2 4174|156/ 115| 312 |[195|1584 | 112| 95 | 541 | 58 | 547 | 24 | 400 [0 (0O [ O [ 4 | O 4 3 10|01 24
All typesBagmati | 7059 |51]69 | 801 |183|1784| 70 | 89 | 866 | 57 |1970| 51 | 901 |1 |8 |1 |25/ 1 | 6 | 4 | 0|3 | 18
of |Gandaki 4309 | 22|48 | 683 | 79 | 1444 | 41 |41 | 536 |21 | 73121 | 567 (4|9 (4|11 |1 |23 |1 |0|1]| 21
schools | |MBINI 5768 |115({142| 773 |205|1768 | 83 | 92 | 854 | 64 | 974 | 44 | 601 (O |5 (2|7 | 0|12 | 0 |0| O | 27
Karnali 3184 |35(37 | 507 |57 |1285| 25 |17 | 516 |25 (372 13 (249 |0 |1 (1|5 |1 |34 |1 |1]?2 0
F_west 4213 |37| 64| 573 | 90 | 1442 |58 |38 | 797 |29 |625| 11 | 413 |1 |6 (0|3 |0 | 14| 0|01 11
Total 35674 (490|574 | 4453 | 982 [11726| 474 | 496 | 5211 | 338 | 6443|201 {3799 | 7 (30| 8 |66 | 3 | 107 | 10 | 1 | 8 | 247
P1 5462 | 42|59 | 718 [130|2225| 43 | 88 (873 | 27 | 654 | 22 | 555 |11 |0 |8 |0 |14 | 1|0 |1 O
P2 3420 |144| 77 | 199 |162| 1477 | 95 | 70 | 435 | 36 {353 | 16 | 344 |0 (0| 0|3 | 0| 3 [ 3 |0 |0 | 3
Bagmati | 5133 34|48 | 738 |162|1609 | 47 (66 | 761 | 19 | 836 | 27 | 749 |1 |5 |0 (22| 1 | 2 |4 |0 |2 | O
Com- |Gandaki | 3718 [17(31| 650 | 65 |1361| 33 |32 | 473 | 16 502 | 17 | 468 |4 |8 (4 |11 | 1 |22 | 1 [0 |1 | 1
munity [LIMBINI 4642 |99 [107| 680 [168|1572| 49 | 67 | 713 | 38 {601 [ 33 | 489 [0 |5 |2 |7 | 0|12 | 0|0 |0 | O
Karnali 2988 32|28 | 478 | 46 | 1246 | 23 | 17 (478 |20 (333 | 10 {233 (O |1 (1[4 |1 [33 |1 |1]| 2 0
F_west 3578 | 28|37 | 515 [ 66 [1321| 29 |18 659 (15492 9 [365 1|6 | 0|3 | 0|12 |0 |0 | 1| 1
Total 28941 396|387 | 3978 | 799 (10811 319 | 358 | 4392 | 171 (3771|134 ({3203 | 7 |26 | 7 (58| 3 [ 98 (10 |1 | 7 | 5
P1 1505 (32|40 | 86 |43 | 194 | 42 | 36| 228 |57 [570| 15 | 113 (0| 0|0 |3 |0 | O [ O | O | O | 46
P2 754 |12(38| 113 |33 | 107 | 17 | 25| 106 |22 |194| 8 | 5 (0|0 |0 |1 |0 | 1 [0 |0 | O] 21
Bagmati | 1926 17|21 | 63 | 21| 175 | 23 |23 |105|38|1134| 24 | 152 |0 |3 (1 (3 |0 | 4 | O | O | 1 | 118
Institu- [Gandaki 591 5(17| 33 |14 | 8 | 8 | 9 [ 63 | 5|229| 4 |99 |(0(1|0|O0O|O| 1 |O0O|O|O]| 20
tional |LIMBINI 1126 [16(35| 93 |37 | 196 | 34 (25| 141 |26 |373| 11 | 112 |0|[0 |0 |0 | O 0 0|l0]| 0| 27
Karnali 196 31929 |11|39|2|0|38|5|3|3|16|0/0j0|2]0| 1 ]|0|0|O0]| O
F_west 635 9|27 | 58 | 24| 121 [ 29|20 | 138 |14 |133| 2 48 |0|0|0|0]O 2 0f(0] 0] 10
Total 6733 |94 |187| 475 |183 | 915 | 155|138 | 819 |167(2672| 67 | 596 [0 |4 |1 |8 | 0 | 9 | 0 | O | 1 | 242

The Tables 3.1 above and 3.2 below present the total number of basic and secondary schools
by units, levels and types registered throughout the country in the school year 2020-21. The
information of the schools running by grade are the most important for the planning and policy
point of view (especially, the community schools are use to allocation of the fund supports from
the government). Of the total 35,674 (compared to 35,520 in the last school year) schools, the
distribution of schools running by grades (units) in the school year 2020-21 shows that a total of
24,443 schools in unit at the basic level (table 3.1&3.2), of this the majority of schools 11,726 (in
the last school year 11,993 schools) are running with grades 1-5 (lower basic level). As compared
to the previous school year the schools running with grade 1-5 has decreased in the current school
year meaning in total 267 schools of last school year have upgraded into upper basic level. At
the lower basic level, there are small schools with only grade(s) 1 and 1-2, which will eventually
upgrade in the successive year/s with the consent and approval of the Local level governments. At
the upper basic level, the majority of schools are running with grades 1-8 are 5,211 (compared to
5,234 schools in the last year); however, there is a significant number of schools with grades 1-6
and 1-7 and less number of schools with the running grades of 6-7 and 6-8only. Similarly, in total,
1,1231 (1,0889 in the last school year) secondary schools are functioning throughout the country,
where 6,865 secondary schools running up to grades 9-10 and 4,366 secondary schools running
up to grades with 11-12 are included. The distribution of secondary schools running by grades in
the school year 2020-21 presents that, there are very few schools running with Grades 6-9, 6-10,
6-11, 6-12,9-10, 9-11 and 9-12 at the secondary level (See Annex: I). The majority of the schools
at secondary level are running grades with 1-10 and running grades with 1-12.
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Similarly, the table 3.2 presents the schools in unit running by grades separately for all types of
community schools (including religious schools) and all types of institutional schools. Compared
to the institutional schools the number of community schools are higher in all province. The
distribution of schools in unit by province shows that out of total 35,674 schools there are 6,967
schools; 4,174 schools; 7,059 schools; 4,309 schools; 5,768 schools; 3,184 schools; and 4,213
schools in province 1 to 7 respectively (See Annex: I).Among the 7 provinces (Tables 3.1 and
3.2) the highest number of schools is in the Bagmati and the lowest number is in the Karnali.
Overall, there are twice as many lower basic schools as upper basic schools, which implies access
constraints for many students promoted to Grade 6 in terms of distance to a school that provides
up to Grade 8 education. Also, there are almost 63% of the schools providing secondary level
education (grade 11-12) to the students completed grade 10 national examination (See Annex: I).
Table 3.2: Number of schools in aggregate units by types in province (2020-21)

School Province | Total School Total schools (in units)
Types L Basic1-5 | U_Basic1-8 | Basic1-8 | Sec_9-10 |Sec _11-12| Sec 9-12
P1 6967 3569 1312 4881 1320 766 2086
P2 4174 2362 748 3110 612 452 1064
Bagmati 7059 2888 1034 3922 2057 1080 3137
Total Gandaki 4309 2276 631 2907 768 634 1402
LIMBINI 5768 3003 1034 4037 1047 684 1731
Karnali 3184 1921 559 2480 404 300 704
F_west 4213 2206 900 3106 657 450 1107
Total 35674 18225 6218 24443 6865 4366 11231
P1 5457 3208 986 4194 687 576 1263
P2 3401 2108 568 2676 378 347 725
Bagmati 5110 2670 863 3533 846 731 1577
Community Gandaki 3728 2184 545 2729 509 490 999
LIMBINI 4585 2649 833 3482 609 494 1103
Karnali 2973 1830 538 2368 346 259 605
F_west 3579 2003 704 2707 495 377 872
Total 28833 16652 5037 21689 3870 3274 7144
P1 1505 395 306 701 630 174 804
P2 754 303 148 451 217 86 303
Bagmati 1926 297 154 451 1176 299 1475
Institutional Gandaki 591 152 81 233 234 124 358
LIMBINI 1126 377 200 577 399 150 549
Karnali 196 91 40 131 45 20 65
F_west 635 239 187 426 147 62 209
Total 6733 1854 1116 2970 2848 915 3763

Table 3.3 below present the distribution of schools in levels by province functioning throughout
the country in the school year 2020-21. As stated above (tables 3.1&3.2) overall, there are 35,408
(35,262 in the last school year) basic levels, of this 35,187 (35,063 in the last school year) lower
basic and 17,183 (16,770 in the last school year) is upper basic. Likewise of the total schools, there
are 11,231 (1,0889 in the last school year) secondary levels (grade 9-12), of this 10,984 (10,644 in
the last school year) secondary level with grade 9-10 and 4,366 (4,187 in the last school year) is
secondary levels (grade 11-12). The analysis show that the number of schools in levels are higher
than in the previous school year at all levels, meaning altogether there are 154 new schools were
established in the current school year and also there are 413 lower basic schools were upgraded
into upper basic level, 340 upper basic schools were upgraded into secondary level (grade 9-10)
and 179 secondary schools (grade 9-10) upgraded into secondary level with grade 11-12. Here,
the levels of secondary schools running with the grades 9-12 are greater than the secondary level

-34-



with grade 9-10 meaning there are 247 higher secondary schools with running only grades 11-12
(including 122 campuses that have higher secondary levels only) (See Annex: I).

Table 3.3 : Number of schools running by level and types in province (2020-21)

Total Total number of schools in unit and Levels by types of schools
School : . : :
Types Province SChC_>0| L Basic | U_Basic Basic Secondary | Secondary | Secondary
(unit) | Level_1-5 | Level 6-8 | Level 1-8 | Level 910 | Level 11-12 | Level 9-12

P1 6,967 6,892 3,350 6,919 2,040 766 2,086
P2 4,174 4,139 1,785 4,147 1,040 452 1,064
Bagmati 7,059 6,892 4,046 6,934 3,019 1,080 3,137

Total Gandaki 4,309 4,234 2,010 4,286 1,381 634 1,402
LIMBINI 5,768 5,715 2,738 5,741 1,704 684 1,731
Karnali 3,184 3,138 1,259 3,180 704 300 704
F_west 4,213 4,177 1,995 4,201 1,096 450 1,107
Total 35,674 | 35187 17,183 35,408 10,984 4,366 11,231
P1 5,462 5,436 2,286 5,460 1,282 592 1,282
P2 3,420 3,408 1,355 3,414 758 366 761
Bagmati 5,133 5,096 2,536 5,127 1,662 781 1,662

S Gandaki 3,718 3,665 1,591 3,715 1,043 510 1,044
LIMBINI 4,642 4,616 2,016 4,642 1,182 534 1,182
Karnali 2,988 2,944 1,154 2,984 639 280 639
F_west 3,578 3,554 1,609 3,576 897 388 898
Total 28,941 28,719 12,547 28,918 7,463 3,451 7,468
P1 1,505 1,456 1,064 1,459 758 174 804
P2 754 731 430 733 282 86 303
Bagmati 1,926 1,796 1,510 1,807 1,357 299 1,475

Institutional Gandaki 591 569 419 571 338 124 358
LIMBINI 1,126 1,099 722 1,099 522 150 549
Karnali 196 194 105 196 65 20 65
F_west 635 623 386 625 199 62 209
Total 6,733 6,468 4,636 6,490 3,521 915 3,763

Similarly, the average ratio of lower basic to upper basic level is 2:1, which suggests that 1 upper
basic level serves more than 2 lower basic schools’ children for the upper basic education, this
ratio is highest in Karnali province followed by province 2 and the lowest is in Bagmati province.
Similarly, the average ratios of upper basic level to secondary level (grade 9-10) and grades 9-10
secondary level to grades 11-12 secondary level are 1.6 and 2.5 respectively (See Annex: I). The
highest ratio of upper basic level to secondary level is in Karnali province and from secondary
level with grades 9-10 to secondary level with grades 11-12 is in Bagmati province.

Table 3.4 and below explain the number of community school, excluding the religious schools
by unit and levels in the school year 2020-21. At lower basic level, out of the total 27,811 school
in unit there are 27,615 lower basic levels, 12,414 are upper basic levels, 27,684 basic levels,
7,417 secondary level (grade 9-10), 3,444 secondary levels (grade 11-12) and 7,418 levels are
secondary (grade 9-12) levels of community schools. Among the province, province 1 has the
highest number of community schools followed by the Bagmati province and Limbini province
at all levels (See Annex: I).
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Table 3.4 Number of community schools by levels (Excluding religious schools)

Total number of schools in unit and Levels by types of schools
. Total School . : :

Province (unit) L_Basic U_Basic Basic Secondary Secondary | Secondary

Level_1-5 Level_6-8 Level 1-8 | Level 910 | Level_11-12 | Level _9-12
P1 5,173 5,152 2,250 5,140 1,271 590 1,269
P2 3,130 3,118 1,340 3,109 754 365 757
Bagmati 5,082 5,049 2,516 5,060 1,655 781 1,655
Gandaki 3,666 3,627 1,566 3,652 1,033 508 1,034
LIMBINI 4,210 4,186 1,983 4,180 1,168 532 1,166
Karnali 2,986 2,942 1,154 2,982 639 280 639
F_west 3,564 3,541 1,605 3,561 897 388 898
Total 27,811 27,615 12,414 27,684 7,417 3,444 7,418

Table 3.5 below shows the number of religious schools by Units and levels running by province,
which are included and counted as the community schools as well. These types of schools have
been receiving some funds from the government but not as the other community schools. In total
there are 911 Madarsa schools, 114 Gumba/Bihar schools and 105 are Ashram/Gurukul schools
respectively in the school year 2020-21.

Among the provinces, the Madarsa are the highest in Limbini province followed by province
2 and 1, whereas, there none of the Madarsa school is reported in Karnali province. Similarly,
Of the total 114 of Gumba/Bihar the highest number is in province 1 followed by the Bagmati
and Gandaki provinces, where the Far-western province do not have any Gumba/Bihar school.
Likewise, of the total 105 Ashram/Gurukul there are 52 schools in province 1, 17 in Gandaki
province, 16 in Limbini province and 14 is in Bagmati province and 5 schools in this category
are in Far-western province, whereas, the province 2 has only 1 school and the Karnali province
do not have an any Ashram/Gurukul schools.

Out of the total 1,130 of the all types of the religious schools, there are 1,104 lower basic levels,
133 upper basic levels, 1,234 basic education levels, 46 secondary level (grades 9-10), 7 secondary
level (grades 11-12) and 50 are the overall secondary level (grade 9-12). The Madrassa schools are
mainly located in Terai, mostly the Gumba schools are located in Hill and Mountain, and also the
Ashram/Gurukul schools are located in the Hill and Terai province (See Annex: I).

Table 3.5 : Distribution of religious schools running by level and types in province (2020-21)

Total Total number of schools in unit and Levels by types of schools

School Types | Province | School L_Basic U_Basic Basic | Secondary | Secondary | Secondary
(unit) Level_1-5 | Level_6-8 | Level_1-8 | Level 9-10 | Level _11-12 | Level 9-12

P1 188 186 23 209 7 2 9

P2 286 286 15 301 4 1 4

Bagmati 4 4 3 7 0 0 0

Madarsa Gandaki 10 10 0 10 0 0 0

LIMBINI 414 414 25 439 9 2 11

Karnali 0 0 0 0 0 0 0

F west 9 9 0 9 0 0 0

Total 911 909 66 975 20 5 24

P1 49 49 2 51 0 0 0

p2 3 3 0 3 0 0 0

Bagmati 33 32 7 39 3 0 3

. Gandaki 25 25 10 35 2 0 2

Gumba/Bihar 1y ey 2 2 0 2 0 0 0

Karnali 2 2 0 2 0 0 0

F_west 0 0 0 0 0 0 0

Total 114 13 19 132 5 0 5
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Total Total number of schools in unit and Levels by types of schools

School Types | Province | School L_Basic U_Basic Basic | Secondary | Secondary | Secondary
(unit) Level 1-5 | Level 6-8 | Level 1-8 | Level 9-10 | Level 11-12 | Level 9-12

P1 52 49 1 60 4 0 4

P2 1 1 0 1 0 0 0

Bagmati 14 1 10 21 4 0 4

Ashram/ | Gandaki 17 3 15 18 8 2 8

Gurukul | LIMBINI 16 14 8 21 5 0 5

Karnali 0 0 0 0 0 0 0

F west 5 4 4 6 0 0 0

Total 105 82 48 127 21 2 21

Table 3.6 and figure 3.1 below show the School Student Ratio (SSR)® by levels and province at
basic and secondary levels in all types of schools. This indicator presents the extent of schools’
capacity to accommodate the students. From the planning point of view this indicator helps to
know the average capacity of existing schools to accommodate the students for teaching learning
activities, it is also equally important to know the actual status of School Student Ratio at the
school level. The national average of School Student Ratio at lower basic level is 1:100, which
indicates that on average, a lower basic level school is serving 100 children. Similarly, the School
Student Ratio at upper basic level is 1:106 and at basic education level it is 1:151. Similarly, at
the secondary level, the national average of School Student Ratio at secondary level (grade 9-10)
is 1:97, at the secondary level (grade 11-12) is 1:156 and 1:155 at secondary level with grade
9-12 indicates that on average, a secondary level school with grade 9-10 serving 97 students and
156 students at the secondary level with grade 11-12. Among the provinces, except in secondary
level (G11-12) the highest SSR is province 2 at all levels, whereas, the lowest SSR at all levels is
Gandaki province. This suggests that the class rooms are more crowded in province 2 and less in
Gandaki province, for this need of proper planning to maintain the reasonable class size for the
equal opportunity learning to all children (See Annex: 1).

Moreover, as compared to the School Students Ratios in Institutional schools, the School Student
Ratios in community schools are lower at lower basic level and higher in institutional schools
(i.e.1:87 Vs 1:164 in institutional schools) (See Annex: I). Interestingly, as compared to the lower
basic level, at upper basic and secondary level with grade 9-10 the ratios of the school students are
higher in community schools and lower in institutional schools, this indicates that after completing
the lower basic level some of the students have been transferred from the institutional schools to
the community schools. Mostly, this case has been observed at secondary level. Overall, due to
the density of the population, easy access of the school education and other facilities the schools
in Terai districts are more crowded than the district from the Hilly and Mountain eco-belts. This
suggests that in the future the respective government need to have a detailed analysis of the
targeted population and geographical characteristics on the needs of schools as such new schools
or upgrading the existing schools' levels.

Table 3.6 School Student Ratios by province and levels

. Lower Upper . Secondary | Secondary | Secondary Total
Province | 1 sic basic L (G9-10) (G11-12) | (G9-12) | G1-12
Provincel 81 91 125 91 198 162 172
Province2 184 173 258 166 164 232 316
Bagmati 90 89 141 74 125 114 190
Gandaki 59 76 94 71 112 120 132
Province5 111 117 167 105 172 172 217
Karnali 95 121 142 122 179 198 185
Far-western 96 108 146 110 170 178 193
Total 100 106 151 97 156 155 199

8 This indicator is calculated by taking the total number of schools by level and the total number of students in the respective school level
in a specific school year.
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The highest School Student Ratios are found in the Terai regions' Local Levels, where the School
Student Ratios are higher than the national average at all levels. The lowest School Student Ratio
is found in Mountain and Hilly regions' Local Levels at both the basic and secondary education
levels (See Annex: I). Compared to the normal class size at 1:45 regardless of the number of
classes, there are 17 Local Levels that have less than 1:45 School Student Ratios and 20 Local
levels that have more than 1:360 School Student Ratios at the lower basic level. Similarly, at the
secondary level (grades 9-10) regardless of the number of classes, there are 21 Local Levels that
have less than 1:45 School Student Ratios and 442 Local levels that have more than 1:90.

Figure 3.1 School Student Ratios by province and levels

- 100%
- 90%
- 80%
- 70%
- 60%
- 50%
- 40%
- 30%
- 20%
- 10%
- 0%

Total Province? Provincet Provinceb Provinced Province3 Province2 Provincet
M Lower basic u Upper basic m Basic m Secondary (G9-10) m Secondary (G11-12) m Secondary (G9-12)

3.3 Enrolment

This section presents the details of enrolments at basic and secondary levels with the disaggregated
information of lower basic, upper basic, basic, secondary (grade 9-10), secondary (grade 11-12)
and secondary (grade 9-12) levels and by levels and types of schools and other related indicators
in the school year 2020-21 by provinces and the details by local levels are presented in annexes.

3.3.1) Total Enrolment at Basic level by types of schools

As stated earlier (Section I) with proper use of electronic-based School Level IEMIS in all schools
of the 77 districts and 753 Local Levels, regular follow up and monitoring of the Flash Reporting
System at school and local level by the respective person and institution (i.e. Education officers)
and also well managed EMIS web-portal for the Flash data with necessary validation rules, the
quality of data (with more consistency and accuracy) has improved. In addition, regarding the
quality of data, as the CEHRD has upgraded “School Level IEMIS” into Web-based IEMIS from
a viewpoint of improving the “School Record Keeping System” at the school level, in the current
school year all schools of 753 Local Levels have used this mechanism and submitted their Flash
I& 11 data by using the new mechanism.

Table 3.7 below show the total enrolment at lower basic, upper basic and basic levels in the school
year 2020-21. In total 3.52 million (compared to 3.54 million in the last school year) students
enrolled in lower basic level schooling and 1.82 million (1.78 million in the last school year)
students in upper basic level education (See Annex: II). As compared to the previous school year
a reduced number of enrolments are reported for the current year with 0.6 percent points less for
lower basic and 0.4% at overall basic level, whereas, it has increased by 2.3 percent points at the
upper basic education (Table 3.7). The reasons behind the decreasing trend in student enrolment
than in the previous years (especially at the lower basic level) are: decreasing trend in population
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growth rates in the school age group population. It also due to decrease in the number of under
age children being enrolled and accommodated in early childhood development centres and pre-
primary classes (as there is an increasing trend of enrolment in ECED/PPE programme i.e. 2.2%
points increase in the current school year than in the last school year), and constant decrease in
the over age children completing lower basic education and transiting to upper basic education,
demonstrating enhanced efficiency in the overall basic school education system.

Table 3.7: Number of students at basic level enrolled by level and type of school (2020-21)

School Province L_Basic Level _1-5 U_Basic Level _6-8 Basic Level_1-8

Types Girls Boys Total Girls Boys Total Girls Boys Total
P1 276,608 | 281,229 | 557,837 | 153,457 | 153,011 | 306,468 | 430,065 | 434,240 | 864,305
P2 393,349 | 367,549 | 760,898 | 154,703 | 154,633 | 309,336 | 548,052 | 522,182 | 1,070,234

Bagmati | 294,950 | 325,484 | 620,434 | 174,849 | 184,712 | 359,561 | 469,799 | 510,196 | 979,995
Gandaki | 118,400 | 129,676 | 248,076 | 75,662 | 77,325 | 152,987 | 194,062 | 207,001 | 401,063
LIMBINI | 309,434 | 326,487 | 635,921 | 158,986 | 162,348 | 321,334 | 468,420 | 488,835 | 957,255
Karnali 153,027 | 145,708 | 298,735 | 78,254 | 73,803 | 152,057 | 231,281 | 219,511 | 450,792
F_west 204,297 | 195,979 | 400,276 | 110,348 | 104,685 | 215,033 | 314,645 | 300,664 | 615,309
Total 1,750,065 | 1,772,112 | 3,522,177 | 906,259 | 910,517 | 1,816,776 | 2,656,324 | 2,682,629 | 5,338,953
P1 198,528 | 178,114 | 376,642 | 115,648 | 104,731 | 220,379 | 314,176 | 282,845 | 597,021
P2 352,742 | 291,975 | 644,717 | 137,579 | 120,754 | 258,333 | 490,321 | 412,729 | 903,050
Bagmati | 188,725 | 181,736 | 370,461 | 114,039 | 105,418 | 219,457 | 302,764 | 287,154 | 589,918
Comm- | Gandaki 85,460 84,112 | 169,572 | 58,765 | 54,739 | 113,504 | 144,225 | 138,851 | 283,076
unity |LIMBINI | 243,722 | 225892 | 469,614 | 128,669 | 117,435 | 246,104 | 372,391 | 343,327 | 715,718
Karnali 143550 | 131,394 | 274,944 | 74,523 | 68,228 | 142,751 | 218,073 | 199,622 | 417,695
F_west 174,717 | 147541 | 322,258 | 97,905 | 82,879 | 180,784 | 272,622 | 230,420 | 503,042
Total 1,387,444 | 1,240,764 | 2,628,208 | 727,128 | 654,184 | 1,381,312 | 2,114,572 | 1,894,948 | 4,009,520
P1 78,080 103,115 | 181,195 | 37,809 | 48,280 | 86,089 | 115889 | 151,395 | 267,284
P2 40,607 75,574 | 116,181 | 17,124 | 33,879 | 51,003 57,731 | 109,453 | 167,184
Bagmati | 106,225 | 143,748 | 249,973 | 60,810 | 79,294 | 140,104 | 167,035 | 223,042 | 390,077
Institu- | Gandaki 32,940 45,564 78,504 | 16,897 | 22,586 | 39,483 | 49,837 | 68,150 117,987
tional | LIMBINI 65,712 | 100,595 | 166,307 | 30,317 | 44,913 | 75,230 96,029 | 145508 | 241,537

Total

Karnali 9,477 14,314 23,791 | 3,731 | 5575 9,306 13,208 | 19,889 33,097
F_west 29,580 48,438 78,018 | 12,443 | 21,806 | 34,249 | 42,023 | 70,244 112,267
Total 362,621 | 531,348 | 893,969 | 179,131 | 256,333 | 435,464 | 541,752 | 787,681 | 1,329,433

Of'the 3,522,177 with 49.7% (49.7% in the last school year) girl students (Table 3.7) at lower basic
level, 2,628,208 (2,488,386 in the last school year) with the 52.8% (52.9% in the last school year)
girls are in community schools while 893,969 (1,055,476 in the last school year) with the 40.6%
(42.3% in the last school year) girls are in institutional schools. Of the total students at lower basic
level, 74.6% (70.2% in the last school year) are in community schools and 25.4% (29.8% in the
last school year) are in the institutional school, indicating the share student in institutional school
has decreased by 4.4% points in the current school year. Similarly, of the 1,816,776 (1,775,142
in the last school year) with the 49.9% (50.2% in the last school year) girl students at upper basic
level, 1,381,312 (1,318,253 in the last school year) with the 52.6% (53.0% in the last school year)
girls are in community schools while 435,464 (456,889 in the last school year) with the 41.1
(42.1% in the last school year) girls are in institutional schools. Of the total students at upper basic
level, 76.0% (74.3% in the last school year) are in community schools and 24.0% (25.7% in the
last school year) are in the institutional school in the current school year.

Comparing between the types of the schools, it shows more girls than boys enrolled in lower and
upper basic education in community schools while institutional schools have significantly more
boys than girls students. The higher proportion of boys highlights the continued son preference
and the perception that private schools provide better education. Overall, the shares of girls at

-39-



basic level have remained almost 50.0% in the current school year as in the previous school years,
of this, 52.7% in community school and 40.8% is in institutional school. The data shows that the
shares of enrolment by gender at all levels are compatible with their share of population (i.e. 50.1
for age group 5-9 years and 49.4% for age group 10-12 and 49.8% for the age group 5-12 years'
population).

Table 3.8: Number of lower basic level students enrolled by grade, type of school and gender (2020-21)

School Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Total (1-5)

Types Province G Total G Total G Total G Total G Total G Total

P1 61,953 | 125,802 | 55,630 | 112,477 | 54,535 |109,511| 52,517 105,499 | 51,973 |104,544| 276,608 | 557,837

P2 93,343 | 184,699 | 84,376 |164,248| 76,773 |147,867| 71,838 | 136,528 | 67,019 |127,524| 393,349 | 760,898

Bagmati | 63,462 | 134,181 | 57,890 | 122,514 | 58,568 |122,922| 58,039 | 121,391 | 56,991 |119,426| 294,950 | 620,434

Gandaki | 25,312 | 53,709 | 22,781 | 48,011 | 23,294 | 48,845 | 23,282 | 48,608 | 23,731 | 48,903 | 118,400 | 248,076

Tota LIMBINI | 73,251 | 151,677 | 62,841 | 129,541 59,779 |122,416| 57,046 | 117,525 | 56,517 |114,762| 309,434 | 635,921

Karnali | 39,036 | 76,960 | 30,295 | 58,887 | 28,660 | 55,653 | 27,564 | 53,787 | 27,472 | 53,448 | 153,027 | 298,735

F_west | 52,196 | 102,642 | 39,153 | 76,757 | 37,711 | 73,879 | 37,402 | 73,277 | 37,835 | 73,721 | 204,297 | 400,276

Total 408,553 | 829,670 | 352,966 | 712,435 | 339,320 | 681,093 | 327,688 | 656,615 | 321,538 |642,3281,750,065 3,522,177

P1 45,673 | 88,999 | 39,185 | 74,113 | 38,489 | 71,743 | 37,648 | 70,603 | 37,533 | 71,180 | 198,528 | 376,642

P2 84,090 | 159,532 | 75,367 | 138,674 | 68,554 |124,341| 64,643 | 115,191 | 60,088 |106,947| 352,742 | 644,717

Bagmati | 42,985 | 87,219 | 36,166 | 71,223 | 36,753 | 70,908 | 37,026 | 71,458 | 35,795 | 69,653 | 188,725 | 370,461

Comm- |Gandaki | 18,559 | 38,010 | 16,118 | 32,012 | 16,574 | 32,572 | 16,844 | 32,994 | 17,365 | 33,984 | 85,460 | 169,572

unity |LIMBINI | 58,865 | 116,789 | 48,818 | 93,732 | 46,382 | 88,314 | 45,020 | 86,339 | 44,637 | 84,440 | 243,722 | 469,614

Karnali | 36,782 | 71,417 | 28,326 | 53,950 | 26,766 | 50,901 | 25,808 | 49,291 | 25,868 |49,385 | 143,550 | 274,944

F west | 45,690 | 86,241 | 32,906 | 60,408 | 31,715 | 57,743 | 31,923 | 58,407 | 32,483 | 59,459 | 174,717 | 322,258

Total 332,644 | 648,207 | 276,886 | 524,112 | 265,233 | 496,522 |258,912| 484,283 | 253,769 |475,048| 1,387,444 2,628,208

P1 16,280 | 36,803 | 16,445 | 38,364 | 16,046 | 37,768 | 14,869 | 34,896 | 14,440 | 33,364 | 78,080 | 181,195

P2 9,253 | 25,167 | 9,009 | 25,574 | 8,219 | 23,526 | 7,195 | 21,337 | 6,931 |20,577| 40,607 | 116,181

Bagmati | 20,477 | 46,962 | 21,724 | 51,291 | 21,815 | 52,014 | 21,013 | 49,933 | 21,196 | 49,773 | 106,225 | 249,973

Institu- |Gandaki | 6,753 | 15,699 | 6,663 | 15999 | 6,720 | 16,273 | 6,438 | 15,614 | 6,366 |14,919 | 32,940 | 78,504

tional |LIMBINI | 14,386 | 34,888 | 14,023 | 35,809 | 13,397 | 34,102 | 12,026 | 31,186 | 11,880 | 30,322 | 65,712 | 166,307

Karnali 2,254 | 5543 | 1,969 | 4937 | 1,804 | 4752 | 1,756 | 4,496 | 1,604 | 4,063 | 9,477 | 23,791

F_west | 6506 | 16,401 | 6,247 | 16,349 | 5996 | 16,136 | 5479 | 14,870 | 5352 | 14,262 | 29,580 | 78,018

Total 75,909 | 181,463 | 76,080 |188,323 | 74,087 |184,571| 68,776 | 172,332 67,769 |167,280| 362,621 | 893,969

Table 3.8 above shows the grade-wise composition of enrolment at lower basic level (grade 1-5).
The grade-wise enrolment at the lower basic level shows that the trend of the highest share of
Grade One in total enrolment is continuing. However, the grade-wise composition of enrolment
shows a positive sign, indicating that the difference of shares within the lower basic level’s grades
is narrowing down (i.e. 23.6% in Grade One and 18.2% in Grade Five in the current school
year compared to 24.7% in Grade One and 17.6% in Grade Five in 2015-16 (See Annex: II).
The continuous progress in grade-wise higher promotion, and lower repetition and drop-out rates
seems to contribute to narrow the gaps in the share of enrolment among all grades of lower basic
level.

Overall, the above table 3.8 presents:

e Of the total number of the student at the lower basic level, the shares of students by province
are: 15.8 in province 1, 21.6 in province 2, 17.6 in Bagmati province, 7.0 in Gandaki province,
18.1 in Limbini province , 8.5 in Karnali province and 11.4 in Far-west province respectively.
These shares are almost compatible with the 5-9 years age group population of the respective
province (i.e. 15.8 in province 1, 23.9 in province 2, 17.1 in Bagmati province, 8.0 in Gandaki
province, 18.0 in Limbini province , 6.6 in Karnali province and 10.6 in Far-west province),
however the province 2 has less share than the share of student.
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e The grade wise shares of girls student present that the Bagmat province, Gandaki province
and the Limbini province have the lowest shares of the girls (i.e. less than 49.0%) than in
the other provinces in all grades at the lower basic level, whereas the share of girls in the
respective age group population in these provinces at this level are more than 49% indicating
there is a needs of interventions to bring the girls into the formal education in the future.

The table 3.9 below presents the number of student by grade and province at the upper basic
level, that unlike the lower basic level where students are likely to dropout as they progress to
higher grades, this trend is not evident from the latest data for upper basic education (Table 3.9).
The number of students both in total and community schools is almost the same throughout the
three grades (i.e. almost 33% in total number of upper basic students in all types of schools and
community schools) which suggests that students are unlikely to drop out once they reach Grade
6 (See Annex: II). At the upper basic level the higher share of student is in grade 8 than in other
grades. Form the gender perspective at the upper basic level except the province 1, 2, Karnali
province and the Far-west province the share of girls is lower than 50% in other provinces.

Overall, at the basic level, however, despite constant efforts it has been a huge challenge to
improve the progression rates so that all children intake in Grade One are retained and progress
through the grades efficiently and complete the basic education with expected learning outcomes
as stated in the basic level curriculum and also achieve universal basic education (UBE) within
the specified/stipulated time period.

Table3.9: Number of upper basic level students enrolled by grade, type of school and gender (2020-21)

School : Grade 6 Grade 7 Grade 8 Total 6-8
Province

Types G Total G Total G Total G Total
P1 49,616 100,489 50,605 100,661 53,236 105,318 153,457 306,468
P2 52,829 103,127 50,226 99,565 51,648 106,644 154,703 309,336
Bagmati 57,408 120,034 57,660 118,474 59,781 121,053 174,849 359,561

Total Gandaki 24,504 50,640 25,448 51,176 25,710 51,171 75,662 152,987
LIMBINI 52,879 108,685 52,202 105,436 53,905 107,213 158,986 321,334
Karnali 25,924 50,691 25,342 48,666 26,988 52,700 78,254 152,057
F_west 36,740 72,734 36,330 70,600 37,278 71,699 110,348 215,033
Total 299,900 | 606,400 | 297,813 | 594,578 | 308,546 | 615,798 | 906,259 | 1,816,776
P1 36,052 69,534 38,166 72,336 41,430 78,509 115,648 220,379
P2 46,483 84,320 44,772 83,111 46,324 90,902 137,579 258,333
Bagmati 36,684 71,901 37,305 71,782 40,050 75,774 114,039 219,457

Community Gandaki 18,578 36,631 19,728 37,798 20,459 39,075 58,765 113,504
LIMBINI 42,033 81,868 42,102 80,303 44,534 83,933 128,669 246,104
Karnali 24,506 47,148 24,167 45,750 25,850 49,853 74,523 142,751
F west 32,279 60,340 32,216 59,291 33,410 61,153 97,905 180,784
Total 236,615 | 451,742 | 238,456 | 450,371 | 252,057 | 479,199 | 727,128 | 1,381,312
P1 13,564 30,955 12,439 28,325 11,806 26,809 37,809 86,089
P2 6,346 18,807 5,454 16,454 5,324 15,742 17,124 51,003
Bagmati 20,724 48,133 20,355 46,692 19,731 45,279 60,810 140,104

Institutional Gandaki 5,926 14,009 5,720 13,378 5,251 12,096 16,897 39,483
LIMBINI 10,846 26,817 10,100 25,133 9,371 23,280 30,317 75,230
Karnali 1,418 3,543 1,175 2,916 1,138 2,847 3,731 9,306
F_west 4,461 12,394 4,114 11,309 3,868 10,546 12,443 34,249
Total 63,285 154,658 59,357 144,207 56,489 136,599 | 179,131 435,464
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Figure 3.2 Grade wise composition of enrolments at basic level
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As stated in the tables 3.8 and 3.9 above, the figure 3.2 above presents that of the total enrolment at
basic level (Grades 1-8) 15.5% of students are in Grade One and 13.3% in Grade Two. Likewise,
12.0% and 11.5% of students are in Grades Five and Eightrespectively. The grade-wise composition
at the basic level shows that almost 29% of the total numbers of students are in Grades One and
Two. From a gender perspective, except the grade 1,2,3,4 and 6 the composition of grade-wise
enrolments is fairly balanced and the data shows that gender parity has been achieved in those
grades at the basic level (See Annex: II).
Table 3.10: Number of students at basic level enrolled by level in religious school (2020-21)

School Province L_Basic Level_1-5 U_Basic Level_6-8 Basic Level_1-8
Types Girls Boys Total Girls | Boys Total Girls Boys Total
P1 11,524 9,769 21,293 1,587 1,257 2,844 13,111 11,026 24,137
P2 14,959 | 11939 | 26,898 639 342 981 15598 | 12,281 | 27,879
Bagmati 97 155 252 22 20 42 119 175 294
Madarsa Gandaki 215 432 647 0 0 0 215 432 647
LIMBINI 23,055 | 18,080 41,135 1,122 670 1,792 24,177 18,750 42,927
Karnali 0 0 0 0 0 0 0 0 0
F west 166 107 273 0 0 0 166 107 273
Total 50,016 | 40,482 | 90,498 | 3,370 | 2,289 5,659 53,386 | 42,771 | 96,157
P1 138 485 623 12 58 65 150 538 688
P2 56 76 132 0 0 0 56 76 132
Bagmati 209 680 889 7 174 251 286 854 1,140
Gumba Gandaki 61 470 531 22 159 181 83 629 712
LIMBINI 0 0 0 0 0 0 0 0 0
Karnali 0 0 0 0 0 0 0 0 0
F west 0 0 0 0 0 0 0 0 0
Total 464 1,711 2,175 111 386 497 575 2,097 2,672
P1 834 1,872 2,706 199 712 911 1,033 2,584 3,617
P2 8 18 26 0 0 0 8 18 26
Bagmati 233 490 723 127 229 356 360 719 1,079
Ashram Gandaki 560 1,118 1,678 182 462 644 742 1,580 2,322
LIMBINI 506 1,016 1,522 195 453 648 701 1,469 2,170
Karnali 0 0 0 0 0 0 0 0 0
F west 40 108 148 13 136 149 53 244 297
Total 2,181 4,622 6,803 716 1,992 2,708 2,897 6,614 9,511
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The table 3.10 above presents the number of students by types of religious schools and province
in the school year 2020-21. Of the total 2,628,208 (Table 3.7) students at lower basic level in all
types of the community schools enrolled in the school year 2020-21, in total 90,498 (with 55.3%
girls) students in Madarsa, 2,175 (21.3%girls) in Gumba/Bihar and 6,803 (32.1% girls) students
in Ashram/Gurukul were enrolled at lower basic level. Similarly, Of the total 1,381,312 (Table
3.7) students at upper basic level in all types of the community schools enrolled in the school year
2020-21, in total 5,659 (with 59.6% girls) students in Madarsa, 497 (22.3%girls) in Gumba/Bihar
and 2,708 (26.4% girls) students in Ashram/Gurukul were enrolled at upper basic level.

Among the province, Limbini province followed by the province 2 and 1 have the highest
number of students in Madarsa school. The Bagmati province followed by Gandaki province and
province 1 have the highest number of students in Gumba/Bihar school. Likewise, the province
1 followed by the Gandaki and Limbini province have the highest students in Ashram/Gurukul
schools in the school year 2020-21. Here, from the planning point of view the interventions to
supports the religious schools will be vary by province to province.

3.3.2 Dalit, Janajati, and Other enrolments at lower basic, upper basic and basic levels

This section presents the access of children in education from the Dalit, Janajati and disadvantaged
communities, where the enrolments at basic level presented with the information by castes,
ethnicities and disadvantage communities of students and types of schools in the school year
2020-21.
a) Dalit and Janajati enrolments at lower and upper basic levels

Table3.11: Number of Dalit and Janajati students enrolled in basic education by level, type of school and province

(2020-21)
hool Lower basic level Upper basic level Basic level
ST;pZZ Province Dalit Janajati Dalit Janajati Dalit Janajati
G Total G Total G |Total| G Total G Total G Total
P1 41,558 | 83,158 | 133,291 | 268,825 | 18,164 | 35,462 | 80,842 | 160,317 | 59,722 | 118,620 | 214,133 | 429,142
P2 92,104 | 181,877 | 56,459 | 108,637 |26,593|54,739 29,473 | 57,178 | 118,697 | 236,616 | 85,932 | 165,815

Bagmati | 25,068 | 50,755 | 172,766 | 357,538 | 13,773 | 26,786 | 99,068 | 198,600 | 38,841 | 77,541 | 271,834 | 556,138
Gandaki | 29,822 | 61,030 | 52,019 | 107,373 | 17,670 | 34,448 | 33,786 | 67,449 | 47,492 | 95,478 | 85,805 | 174,822
LIMBINI | 61,793 |125,657 | 118,870 | 242,262 | 26,807 | 52,970 | 69,945 | 137,965 | 88,600 | 178,627 | 188,815 | 380,227
Karnali | 44,153 | 85,989 | 17,344 | 33,492 |18,776|36,248| 9,345 | 18,062 | 62,929 | 122,237 | 26,689 | 51,554
F west | 52,754 |101,935| 29,627 | 59,920 |22,356 43,050 | 19,914 | 38,097 | 75,110 |144,985| 49,541 | 98,017
Total 347,252 | 690,401 | 580,376 | 1,178,047 144,139/283,703 342,373 677,668 | 491,391 | 974,104 | 922,749 |1,855,715
P1 37,088 | 72,441 | 100,197 | 192,803 | 16,454 | 31,484 | 65,590 | 125,815 | 53,542 | 103,925 | 165,787 | 318,618
P2 89,457 | 172,976 | 48,925 | 89,226 | 25,930 52,383 | 26,607 | 49,622 | 115,387 | 225,359 | 75,532 | 138,848
Bagmati | 20,621 | 40,763 | 124,530 | 245,110 | 11,784 | 22,171 | 72,007 | 137,407 | 32,405 | 62,934 | 196,537 | 382,517
Comm- [Gandaki | 25,570 | 50,687 | 38,405 | 75,716 |15,904|30,254 | 26,807 | 51,500 | 41,474 | 80,941 | 65212 | 127,216
unity |LIMBINI | 55,436 | 109,155 | 96,474 | 186,428 | 24,650 | 47,432 | 59,814 | 113,270 | 80,086 | 156,587 | 156,288 | 299,698
Karnali | 43,563 | 84,510 | 16,635 | 31,825 | 1859835812 | 9,022 | 17,343 | 62,161 | 120,322 | 25,657 | 49,168
F west | 49,760 | 93,200 | 23,127 | 43,820 |21,507 40,316 | 17,423 | 31,726 | 71,267 | 133,516 | 40,550 | 75,546
Total 321,495 | 623,732 | 448,293 | 864,928 |134,827259,852 277,270 526,683 | 456,322 | 883,584 | 725,563 1,391,611
P1 4,470 |10,717 | 33,094 | 76,022 | 1,710 | 3,978 | 15,252 | 34,502 | 6,180 | 14,695 | 48,346 | 110,524
P2 2,647 | 8,901 | 7,534 | 19,411 | 663 |2,356 | 2,866 | 7,556 | 3,310 | 11,257 | 10,400 | 26,967
Bagmati | 4,447 | 9,992 | 48,236 | 112,428 | 1,989 | 4,615 |27,061| 61,193 | 6,436 | 14,607 | 75,297 | 173,621
Institu- (Gandaki | 4,252 | 10,343 | 13,614 | 31,657 | 1,766 | 4,194 | 6,979 | 15,949 | 6,018 | 14,537 | 20,593 | 47,606
tional LIMBINI | 6,357 | 16,502 | 22,396 | 55,834 | 2,157 | 5,538 | 10,131| 24,695 | 8,514 | 22,040 | 32,527 | 80,529
Karnali 500 | 1,479 | 709 1,667 | 178 | 436 | 323 719 768 | 1915 | 1,032 | 2,386
F west | 2,994 | 8735 | 6,500 | 16,100 | 849 |2,734| 2,491 | 6,371 | 3,843 | 11,469 | 8,991 | 22,471
Total 25,757 | 66,669 |132,083 | 313,119 | 9,312 |23,851|65,103 | 150,985 | 35,069 | 90,520 197,186 464,104

Total
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Table3.12: Percentage of Dalit and Janajati students enrolled in basic education by level, type of school and province
in total enrolment (2020-21)

School . Lower basic level Upper basic level Basic level
Types Province Dalit Janajati Dalit Janajati Dalit Janajati
G |Total | G |Total | G | Total | G | Total | G Total G Total
P1 150 | 149 |482| 482 |118| 116 | 527 | 523 | 139 | 13.7 | 49.8 | 49.7
P2 234 | 239 |144| 143 |172| 17.7 | 191 | 185 | 217 | 221 | 157 | 155
Bagmati 8.5 82 |586| 576 | 79| 74 | 56.7 | 552 | 83 79 | 579 | 56.7
Total Gandaki 252 | 246 |439| 433 |234| 225 | 447 | 441 | 245 | 238 | 442 | 436
LIMBINI 200 | 198 |384| 38.1 |16.9| 165 | 44.0 | 429 | 189 | 187 | 403 | 39.7
Karnali 289 | 288 |11.3| 112 |240| 238 | 119 | 119 | 272 | 271 | 115 | 114
F_west 258 | 255 |145] 150 |20.3| 200 | 18.0 | 17.7 | 239 | 236 | 157 | 159
Total 19.8 | 19.6 |33.2| 334 159 156 | 37.8 | 37.3 | 185 | 18.2 | 34.7 | 34.8
P1 18.7 | 19.2 |505| 51.2 |142| 143 | 56.7 | 57.1 | 17.0 | 174 | 528 | 534
P2 254 | 26.8 |139| 138 |188| 203 | 193 | 19.2 | 235 | 250 | 154 | 154
Bagmati 109 | 11.0 |66.0) 66.2 |10.3| 101 | 631 | 626 | 10.7 | 10.7 | 649 | 64.8
Community Gandaki 299 | 29.9 |449| 447 (271 | 26.7 | 456 | 454 | 288 | 286 | 452 | 449
LIMBINI 22.7 | 232 |396| 39.7 |19.2| 193 | 465 | 46.0 | 215 | 219 | 420 | 419
Karnali 30.3 | 30.7 |116| 116 |25.0| 251 | 121 | 121 | 285 | 288 | 11.8 | 11.8
F west 285 | 289 |132| 136 |220| 223 | 178 | 175 | 26.1 | 265 | 149 | 150
Total 232 | 23.7 |323] 329 |185| 18.8 | 381 | 381 | 21.6 | 220 | 343 | 347
P1 5.7 59 |424)| 420 | 45| 46 | 403 | 40.1 | 53 55 | 417 | 414
P2 6.5 7.7 |186| 16.7 | 39 | 46 | 16.7 | 148 | 57 6.7 | 180 | 161
Bagmati 4.2 40 |454] 450 | 33 | 33 | 445 | 437 | 39 37 | 451 | 445
Institutional Gandaki 129 | 132 |413| 403 |105| 106 | 413 | 404 | 121 | 123 | 413 | 403
LIMBINI 9.7 99 [341) 336 | 71| 74 | 334 | 328 | 89 91 | 339 | 333
Karnali 6.2 62 | 75| 70 | 48| 47 8.7 7.7 5.8 5.8 7.8 7.2
F_west 101 | 112 |220| 206 | 68 | 80 | 200 | 186 | 9.1 | 10.2 | 214 | 20.0
Total 71 75 364 350 | 52 | 55 | 363 | 347 | 6.5 6.8 | 364 | 349

Tables 3.11 and 3.12 above show the enrolment of Dalit and Janajati students at lower and upper
basic levels by types of schools and their shares in the total enrolment. The overall, shares of the
Dalit is 19.6% (19.5% in the last school year) at lower basic level, 15.6% (same as in the last
school year) at upper basic level and 18.2% at basic level, whereas, the share of Janajati students
at these levels are 33.4% (33.7% in the last school year) at lower basic level, 37.3% (37.6% in the
last school year) at upper basic level and 34.8% (35.0% in the last school year) at basic level. At
the lower basic level out of the total enrolment the enrolment share of Dalit student is 23.7% in
community school and 7.5% in institutional school, whereas their shares at upper basic level are
18.8% in community schools and 5.5% in institutional schools.

When compared to the last year’s status of Dalit student shares in total students, as mentioned
in the analysis of the total student enrolment there is a slight increase at lower basic level and
remained same at upper basic and basic levels in the current school year. Similarly, table 3.12
below depicts the status of Janajati students in total students by levels. Compared to the share
of Janajati enrolment in the previous school year, the share of enrolment in the total students
enrolment at lower basic level has decreased by 0.3 percent points in the current school year (i.e.
from 33.7% from 2019 to 33.4% in the current school year 2020). Of the total at lower basic level,
the share of Janajati students in community schools is 32.9% and 35.0% in institutional schools.
Correspondingly, there has been a decrease by 0.3 percent points at upper basic level (from 37.6%
to 37.3%), of this the share of Janajati students is at 38.1% in community schools and 34.7% in
institutional schools. In total, the share of Janajati students at basic level is 34.8% (Compared to
35.0% in the last school year), 34.7% in community schools and 34.9% in institutional school
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respectively (See Annex: III). With the gender perspective, girls making up 49.3% of Janajati
enrolments in lower and 50.5% in upper basic level while Dalit girls account for 50.3% of lower
basic and 50.8% of upper basic enrolees.

b) Percentage of girls and boys and gender parity indexes in enrolment at lower basic, upper
basic and basic levels by social groups.
Table 3.13 Percentages of students by sex and Gender Parity Index (GPI) in total and social groups

SeiioolTynes. | Provinice L_Basic Level_1-5 U_Basic Level_6-8 Basic Level_1-8
Girls Boys GPI Girls Boys GPI Girls Boys GPI
P1 49.6 50.4 0.98 | 50.1 49.9 1.00 49.8 50.2 0.99
P2 51.7 48.3 1.07 | 50.0 50.0 1.00 51.2 48.8 1.05
Bagmati 475 52.5 091 | 486 514 0.95 47.9 52.1 0.92
Total Gandaki 47.7 52.3 091 | 495 50.5 0.98 48.4 51.6 0.94
LIMBINI 48.7 51.3 0.95 | 495 50.5 0.98 48.9 51.1 0.96
Karnali 51.2 48.8 1.05 | 515 48.5 1.06 51.3 48.7 1.05
F west 51.0 49.0 1.04 | 513 48.7 1.05 51.1 48.9 1.05
Total 49.7 50.3 099 | 499 50.1 1.00 49.8 50.2 0.99
P1 50.0 50.0 1.00 | 51.2 48.8 1.05 50.3 49.7 1.01
P2 50.6 49.4 1.03 | 48.6 51.4 0.94 50.2 49.8 1.01
Bagmati 49.4 50.6 098 | 51.4 48.6 1.06 50.1 49.9 1.00
Dalit Gandaki 48.9 51.1 096 | 51.3 48.7 1.05 49.7 50.3 0.99
LIMBINI 49.2 50.8 0.97 | 50.6 49.4 1.02 49.6 50.4 0.98
Karnali 51.3 48.7 1.06 | 51.8 48.2 1.07 51.5 48.5 1.06
F west 51.8 48.2 1.07 | 51.9 48.1 1.08 51.8 48.2 1.07
Total 50.3 49.7 1.01 50.8 49.2 1.03 50.4 49.6 1.02
P1 49.6 50.4 098 | 50.4 49.6 1.02 49.9 50.1 1.00
P2 52.0 48.0 1.08 | 515 48.5 1.06 51.8 48.2 1.08
Bagmati 48.3 51.7 094 | 499 50.1 1.00 48.9 51.1 0.96
Janaat Gandaki 48.4 51.6 0.94 | 50.1 49.9 1.00 49.1 50.9 0.96
LIMBINI 49.1 50.9 096 | 50.7 49.3 1.03 49.7 50.3 0.99
Karnali 51.8 48.2 1.07 | 517 48.3 1.07 51.8 48.2 1.07
F west 49.4 50.6 0.98 | 523 47.7 1.10 50.5 49.5 1.02
Total 49.3 50.7 0.97 | 50.5 49.5 1.02 49.7 50.3 0.99

The Gender Parity Index (GPI) explains the ratio of female to male values (or male to female
in certain cases) of a given indicator. A GPI of 1 indicates parity between sexes; a GPI above or
below 1 indicates a disparity in favor of one sex over the other. For gender parity to exist, the GPI
value should be within the range of 0.97 and 1.03. The table 3.13 above and the figure 3.3 below
explain and measure the progress towards gender equity in enrolment in the basic education by
Total, Dalit and Janajati categories and level based on the shares of the Girls and Boys students
in total number of students in the school year 2020-21. The shares of enrolment in total, Dalit and
Janajati girls are 49.7%, 50.3% and 49.3% at lower basic level, whereas the shares total, Dalit and
Janajati girls at upper basic level are 49.9%, 50.8% and 50.5% , and at the basic level the share
of girls' students are 49.8%, 50.4% and 49.7% in the school year 2020-21. It clearly demonstrates
that in the total enrolment the gender parity has been achieved in lower basic, upper basic and
basic education (for instance, 0.99 at lower basic level, 1.00 at upper basic level and 0.99 at basic
level). It explains the GPI in enrolment at all levels and social categories has been achieved in all
provinces. The GPI for Dalit students is slightly higher at upper basic level than at the lower basic
in the school year 2020-21. Similarly, though the GPIs in Bagmati province, Gandaki province
and Limbini province show the lowest index a positive trend is noted for Janajati students with
the GPI 0.97 at lower basic and 1.02 at upper basic level. Likewise, the GPI for basic level in
Janajati enrolment has been observed at 0.99 in the school year 2020-21.
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The figure 3.3 below presents the status of the GPI in enrolment by province for total, Dalit and
Janajati students at basic levels, where at the all levels of basic education the Bagmati, Gandaki
and the Limbini province has the lowest GPI in total enrolment. There are lower GPI in Dalit
enrolment at lower basic level in the provinces namely: Bagmati, Gandaki and Limbini province ,
while at the upper basic level and basic level all the province have GPIs almost at 1.00. Similarly,
in the enrolment of Janajati students the provinces: Bagmati, Gandaki, Limbini province and
the Far-western province have a lower GIP than in the other provinces. The analysis suggests, the
provinces with lower GIPs need to pay an ample attention to make ensure that all girls children
will have the equal opportunity on basic education in the future.

Figure 3.3 Level wise Gender Parity Index (GPI) in enrolments
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¢) Enrolment at lower basic, upper basic and basic levels by disadvantaged Janajati

From the beginning of the implementation of EFA the government has given high priority to ensure
universal access, participation and retention of all children from various disadvantaged population
groups in the school education at local level. For this, there have been different interventions to
benefit the targeted groups of disadvantaged students (such as girls students, students from the
disadvantaged communities and children from all sorts of disabilities) based on the EMIS data
presented in each district's Annual Strategic Implementation Plan (ASIP) associated with Annual
Work Plan and Budget (AWPB).

Table 3.14: Number of disadvantaged Janajati students enrolled in basic education by group, level and gender (2020-21)

Cast Province wise disadvantage cast/ethnicities student at lower basic level | Province wise disadvantage cast/ethnicities student at Upper basic level

Ethnicites | P1 | P2 | 529 | S | | \vgiNi | Kamali| F west | Total | P1 | P2 | B3 | G | eiNi | Kamali | F West | Total
mati | daki mati | daki

Bankaria 48 | 23 | 19 6 0 0 0 96 0 0 0 0 0 0 0 0
Baramu L) 0| 25 | 9% 0 0 0 131 0 0 10 81 0 0 0 91
Bote 6 | 0 | 186 | 383 267 31 0 873 0 0 | 112 | 19 56 0 0 364
gxza"g/ § |43 %12 %47 | 12 | 0 | 0 | 1062 | 5 |8 |20 | 247 | 14 | 0 | 0 | 2484
Danuwar | 1101|239 | 993 | 5 2 0 1 2341 | 667 | 172 | 486 1 54 25 0 1405
Dhanuk 15 1839 | 11 0 1 0 1186 2052 13 | 37| 2 0 80 34 0 486
Hayu 1418 3% | 2 0 0 0 356 6 2 | 165 0 4 0 0 177
Jhagad 41 | 18] 0 0 0 0 0 59 31 |0 0 0 7 0 0 38
Kisan 46 | 0 1 | 816 37 0 1 901 20 | 0 1 434 17 0 0 472
Kusunda 00 0 0 6 0 0 6 0 0 0 0 0 0 0 0
Lopcha 1 0 0 0 0 0 1 0 0 2 0 0 0 442 | 444
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Cast Province wise disadvantage cast/ethnicities student at lower basic level| Province wise disadvantage cast/ethnicities student at Upper basic level

Ethnicites | p1 | P2 | 529 | S8 g | Kamali| F West | Tota | PL | P2 | 229 | S8\ jvBINI | Kamali | F West| Tota
mati | daki - mati | daki -

Majhi 3076|3914 | 3993 | 478 263 220 157 12101 | 1744 | 543 | 2065 | 180 73 0 657 | 5262
Meche 122 | 0 1 0 0 0 0 123 115 | 0 2 0 0 0 0 117
Mushibadiyaj 0 | 0 0 0 0 0 0 0 0 0 0 0 0 0 0
Raji 110 0 0 126 159 166 452 1 0 2 1 1 0 0 5
Raute 00 1 0 0 0 34 35 1 0 0 0 0 0 0 1
Satar 58 | 1 2 0 1 0 0 62 21 | 0 3 0 2 0 0 26
Singsa 0|0 0 0 0 0 0 0 0 0 0 0 1 0 0 1
Siyar 0|0 0 0 0 0 0 0 0 0 0 0 9 0 0 9
Surel 0] 0] 30 0 0 0 0 30 0 0 13 0 10 0 0 23
Thami 256 | 77 | 4522 | 6 59 48 14 4982 | 134 | 34 | 1953 | 10 32 0 0 2163
Thunam 0|0 0 0 0 0 0 0 0 0 0 0 0 0 0 0
Paswan 1236 |8064 | 122 | 10 140 0 0 9572 | 419 |2573| 35 3 53 0 0 3083
Harijan 258 | 13 | 43 | 92 4455 0 1 4862 9 | 3 18 74 2039 0 0 2225
Mallah 0|0 0 0 0 0 0 0 4 6 0 4 441 0 0 455
Total 6297 (13240 19893 | 2840 | 5369 458 | 1560 | 49657 | 3272 |3698| 7079 | 1231 | 2893 59 1099 | 19331
Total Girls | 3133 | 5897 | 9776 | 1421 | 2669 234 794 | 23932 | 1683 |1624| 3619 | 660 | 1435 23 426 | 9480

Regarding the students from the disadvantage communities, the tables 3.14 above presents the
status of Janajati students from extremely disadvantage and deprived groups at lower and upper
basic levels in the school year 2020-21. Based on the category of 59 Janajati population groups
into 5 categories by the Nepal Adibasi Janajati Maha Sangha in 2003 (2060), the CEHRD has
continued to capture the enrolment data of extremely disadvantage and deprived ethnic groups
classified as extremely-deprived groups. In the school year 2020-21 the EMIS records 49,657
students (50,292 last school year) with 23,932 (48.2%) Girls students in lower basic education
from the most disadvantaged Janajati groups (Table 3.14). Similarly, at upper basic level the total
number of students of this category is 19331 (18,983 in the last school year) with 9,480 (49.0%) in
the school year 2020-21. The information of these categories are extracted from the background of
an individual details of the students recorded in the all schools electronic based IEMIS. However,
there are some issues in some casts/ethnicities to identify the exact name of this category, where
some of the casts/ethnicities use to record in school different from the name of categorised by
the Nepal Adibasi Janajati Maha Sangha due to stigma and possible discrimination. For example,
Hayus are disadvantaged Janajatis; but some members of this group often identify themselves as
Gurung, which would mean if they recorded like this, they wouldn’t be included in these statistics.
This suggests the need to ascertain the actual caste or ethnic identity of students. Note that no
students with the last names of 2 of the 22 groups (Mushbadiya and Thunam) meaning either that
none enrolled or that students from these communities use different names to enrol (See Annex:
VI).

d) Enrolment by major types of disabilities at lower basic, upper basic and basic levels

Table 3.15 below shows the status of children with major types of disabilities (physical: disabilities
on the mobility of physical parts, intellectually impaired: includes children with psychological
difficulties, intellectual limitations and autism, hearing impaired: children who are profoundly
deaf and children with limited hearing and also use sign language for conversation, blind: visually
impaired or children who are not able to see and make differences between size and color of any
objects, low vision: with limited vision or children who are not able to see and read the E-chart/
Vision chart from 10 yard, deaf and blind: both visually and hearing impaired children, vocal
and speech-related disability and multiple disability respectively) at lower basic, and upper basic
levels in the school year 2020-21, which is a major part of the targeted intervention in school
education. In total 34,264 (34,464 in the last school year) students at lower basic level, 12,652
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(12,419 in the last school year) upper basic level students were reported as having a disability.
This suggests that due to the lack of proper care of these students, many students with a disability
drop out as they progress through the grades, for this a special intervention need to develop and
implement to make them retain in the system at least to the basic level education(See Annex: IV).

Table 3.15 Total number of students by major types of disabilities at lower basic, upper basic and basic levels

, Students by types of disabilities at lower basic level SIS W e e TS G U ioeers
Province level

1 2 8 4 5 6 7 | 8 Total 1 2 3 4 |56 7 |8 Total
P1 2,690 | 885 | 936 | 171 | 337 | 20 | 307 | 99 5445 | 1,064 | 194 | 228 | 55 |108 2 | 83 | 31 1,770
P2 613 | 425 | 487 | 216 | 96 8 | 51 |19 1915 | 242 51 58 | 46 |25 4 |21 | 4 451
Bagmati | 2,757 | 875 | 583 | 155 | 296 | 27 | 257 | 71 5021 | 1,369 | 205 | 224 | 60 |146| 7 | 201 |35 2,247
Gandaki | 1,466 | 591 | 442 | 140 | 259 | 6 | 155 | 54 3,113 | 546 | 130 | 180 | 37 |118| 0 | 59 | 14 1,084

4

1

8

LIMBINI | 6,645 | 1,112 | 549 | 160 | 346 | 21 | 221 |222 9,276 | 3,039 | 217 | 155 | 45 |172 100 | 102 3,834
Karnali | 2,979 | 465 | 285 | 161 | 270 | 41 | 133 | 79 4,413 | 1,200 | 70 80 |36 |75 16 | 27 1,505
F West | 2,889 | 633 | 611 | 175 | 444 | 26 | 254 | 49 5,081 | 1,116 | 143 | 151 | 56 |190 86 | 11 1,761
Total 20,039 | 4,986 | 3,893 | 1,178 | 2,048 | 149 | 1,378 | 593 34,264 | 8,576 | 1,010 | 1,076 | 335 |834 | 26 | 571 | 224 12,652
Note: Types of disabilities: 1) Physical (affecting mobility), 2) Intellectually impaired 3)
Hearing impaired 4) Visually impaired 5) Low Vision 6) Hearing and Visually impaired 7) Vocal
and speech related disabilities 8) Multiple disabilities

The overall enrolment (Table 3.14 above) percentages of children by types of major disabilities in
total enrolment at lower basic, upper basic and basic levels are 1.0%, 0.7% and 0.9% respectively.
Of them (34,264 in total) at lower basic level, 58.0%, 14.5%, 11.3%, 3.4%, 5.9%, 2.5% and 6.4
have a physical (disabilities on the mobility of physical parts), intellectually impaired(includes
children with psychological difficulties, intellectual limitations and autism), hearing impaired
(children who are profoundly deaf and children with limited hearing and also use sign language for
conversation), blind (visually impaired or children who are not able to see and make differences
between size and color of any objects), low vision (with limited vision or children who are not
able to see and read the E-chart/Vision chart from 10 yard), deaf and blind (both visually and
hearing impaired children), and vocal and speech-related disability respectively.

In the same way, out of the total 12,652 students with a disability at upper basic level, 68.9%,
8.1%, 8.7, 2.7% 6.7%, 0.2% and 4.7% children have a physical, mental, deaf, blind, low vision,
deaf and blind, and vocal and speech-related disability respectively. Among the province the
Limbini province has the highest number of children with disabilities followed by the the
province 1, Bagmati province and Far-western province at lower basic level and at the upper basic
level Lumbini province show the highest number of disabled children followed by the Bagmati
province and province 1 respectively. Whereas the province 2 reported the lowest number of the
children with different types of disabilities in the school year 2020-21 (See Annex: IV).

3.3.3) Gross and Net Enrolment Rates, and Gender Parity Index (GER, NER and GPI) at lower basic,
upper basic and basic levels

The GER is an indicator related to total enrolment at a specific level of education, regardless of
age, expressed as a percentage of the eligible official school-age population® corresponding to the

9 Regarding the population used in the calculation of enrolment rates (GER/NER), the same methods were applied as stated in earlier footnotes in the analysis of GIR and NIR.
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same level of education in a given school year. This indicator is widely used to show the general
level of participation in a given level of education. Likewise, the NER is an indicator related to
total enrolment of the official age-group for a given level of education expressed as a percentage
of the corresponding population. The NER gives a more precise measurement of the extent of
participation of children belonging to the official school age in a given level of education. In
practice, a high NER denotes a high degree of participation by the official school-age population.
The highest theoretical value is 100%. Increasing trends can be considered as reflecting improving
participation at the specified level of education. When the NER is compared with the GER, the
difference between the two ratios highlights the incidence of under-aged and over-aged enrolment.
In the school education, the GER is widely used for the planning to implement educational
activities and also to project future requirements for the improvement of school education.

The table 3.16, below shows the level wise status of Gross Enrolment Rate (GER) and Net
Enrolment Rate (NER) of students at basic level in the school year 2020-21. Based on the data
presented in the table 3.16, the overall GER at lower basic level is 118.2% (Compared t0119.3%
in the previous year) with 118.9% for girls and 117.6% for boys. The overall NER at lower basic
level is 97.4% with 96.9% and 97.9% for girls and boys (97.1% with 96.4% and 97.8% for girls
and boys in the last school year) respectively. When compared with the status of the last year
(97.1% with 96.4% and 97.8% for girls and boys), the NERs for both girls and boys as well as the
total have slightly increased in the school year 2020-21. The present status of NER suggests that
approximately 2.6% of 5-9 years’ age group children (almost 77,237 children) are out of formal
lower basic schooling, of them the majority are girls (59.1%). The table 3.16 further shows that
the total GER at basic level is 113.2% (Compare to 110.4% in the last school year) with GER of
114.1% for girls and GER of 112.4% for boys. At the basic level compared with the status of the
previous year the GER in total as well as for both genders has slightly increased in the current
school year (almost by 2.8% points in total) (See Annex: V).

The total NER at basic level is 94.9% with 94.3% for girls and 95.5% for boys in the school year
2020-21. When compared to the status of the previous year (93.8% with 93.0% for girls and 94.6%
for boys), the scenario of this year shows a slight increment in total and by gender too. Of the
total 4,715,954 population of 5-12 years’ age group population in the school year 2020-21, there
are 94.9% students enrolled at basic level. This suggests that almost 5.1% (Compared to 6.2%
in the last school year) children of 5-12 years’ age group population (in total 208,536 children
with 115,919 girls) are not attending at basic level. The age group compositions of both lower
basic and upper basic enrolments shows that there are almost 21% student at lower basic level are
overage, which is more in grade 1 with 23.4% of the over age children enrolled as late enrollee
(intake) in the school year 2020-21. The higher share of over age children in the early grade of
the basic education indicate low performance of the students and slow improve in the internal
efficiency of in the basic education, so that, the children enrolled in over age at lower basic level
need to be improved by focusing on to provide an appropriate access of children at both levels in
the future. Similarly, the Gender Parity Index in Net Enrolment Rate at basic education presents
that almost all levels of the basic education have achieved the parity (with 0.99 at all levels of
basic education), whereas, there is disparity within the province, especially the province 2 has less
participation of the girls (with the GPI 0.97) at upper basic level as compared to the GPIs in other
provinces.
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Table 3.16: Gross and Net Enrolment Rates at lower and upper basic level by gender and province (2020-21)

Province L_Basic Level 1-5 U_Basic Level 6-8 Basic Level 1-8
Indicators Girls | Boys | Total | GPI | Girls | Boys | Total | GPI | Girls | Boys | Total | GPI
P1 119.7 | 118.2 | 1189 | 1.01 | 110.2 | 107.2 | 108.7 | 1.03 | 116.1 | 114.1 | 115.1 | 1.02
P2 1175 | 1134 | 1155 | 1.04 94.4 929 93.7 | 1.02 | 109.9 | 106.5 | 108.2 | 1.03

Bagmati 1176 | 1179 | 1178 | 1.00 | 1089 | 106.1 | 107.5 | 1.03 | 1142 | 1134 | 1138 | 1.01

Gandaki 108.3 | 113.1 | 110.7 | 0.96 | 106.7 | 104.3 | 1055 | 1.02 | 107.7 | 109.6 | 108.7 | 0.98

GER LIMBINI 117.3 | 118.7 | 1180 | 0.99 | 1039 | 103.0 | 103.4 | 1.01 | 112.4 | 112.9 | 112.7 | 0.99
Karnali 131.0 | 127.0 | 129.0 | 1.03 | 1143 | 108.8 | 111.5 | 1.05 | 124.8 | 120.2 | 1225 | 1.04
F_west 1232 | 1195 | 1214 | 1.03 | 1103 | 107.2 | 108.7 | 1.03 | 118.3 | 1149 | 116.6 | 1.03
Total 118.9 | 117.6 | 118.2 | 1.01 | 1058 | 103.4 | 104.6 | 1.02 | 1141 | 1124 | 113.2 | 1.02
P1 96.9 | 98.0 97.4 | 099 | 94.0 949 | 944 | 099 | 955 | 964 | 959 | 0.99
P2 96.7 | 97.5 97.1 | 099 | 80.3 843 | 823 | 095 | 885 | 90.9 | 89.7 | 0.97
Bagmati 96.8 | 97.7 972 | 099 | 950 949 | 950 | 1.00 | 959 | 963 | 96.1 | 1.00
NER Gandaki 969 | 97.9 974 | 099 | 957 959 | 958 | 1.00 | 96.3 | 96.9 | 96.6 | 0.99
LIMBINI 96.9 | 98.0 97.4 | 099 | 90.0 91.7 | 90.8 | 0.98 | 934 | 948 | 941 | 0.99
Karnali 97.0 | 981 975 | 099 | 930 946 | 938 | 098 | 950 | 963 | 95.7 | 0.99
F_west 97.1 | 983 97.7 | 099 | 947 953 | 950 | 099 | 959 | 96.8 | 96.3 | 0.99
Total 969 | 97.9 974 | 099 | 91.8 931 | 924 | 099 | 943 | 955 | 94.9 | 0.99

However, considering the high level of GER (table 16 above) in lower basic education it suggests
that some of them are the age group of the upper basic level, which needs further analysis for
improvement in the overall/universal enrolment and participation of children of 5-12 years in
basic education in correct time.

The district and Local Level analysis show that compared to the set target (i.e. 115.0% GER) of
SSDP for 2020-21, there are 49 districts and 531 Local Levels that have achieved the set target of
SSDP for 2020-21 at the basic level (as compared to the set target 115.0% GER of SSDP for 2020-
21), whereas due to the low achievement at the upper basic level, of the 8 districts in province
2, there are 6 districts that have lower than 100% of GER at basic level. Likewise, compared to
the set target (95.0% of NER) of SSDP for 2020-21 altogether 65 districts and 437 Local Levels
have achieved the target, however, there are 13 (15 districts in the last school year) districts and
176 (181 local level in the last school year) Local Levels have lower NER (less than 95%) at
basic level, for this the Local government need to have extra efforts to meet the target within the
stipulated timeline (See Annex: V).

Finally, the analyses of the GER at both lower basic and basic levels (table 3.16 above) show that
more over age children are enrolled at lower basic level, whereas by the age definition they should
be in the upper basic level’s grades. This contributes to higher GER at the lower basic level and
lower GER at the upper basic level. In addition, compared to the set targets of GER and NER for
2020-21 in SSDP at basic level (115% GER and 95.0% NER), the achievements at this level are
inspiring and already achieved.

a) Age Specific Enrolment Rate (ASER) and Out of School Children (OOSC) in basic level,
2020-21

The indicator ASER is based the enrolment of a specific single age enrolled, irrespective of the
grade and level of school education, as a percentage of the population of the same age groups.
The purpose of this indicator is to show the extent of the educational participation of a specific
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age cohort and present the exact number of the Out of School Children. Generally, the output of
this indicator derived by dividing the number of pupils (or students) of a specific age enrolled in
educational institutions at all levels of education by the population of the same age group and
multiply the result by 100.

If a output of the ASER high it denotes a high degree of educational participation of the population
of the particular age. The theoretical maximum value is 100%. Increasing trends can be considered
as reflecting improving participation of the particular age. If the ASER is below 100%, then the
complement, i.e. the difference with 100% provides a measure of the proportion of the population
of the particular age who are not enrolled.

The following table shows the Age Specific Enrolment Rate (ASER) against the number of same
age group and the number of Out of School Children (OOSC) for the basic level education in the
school year 2020-21. Based on the IEMIS that captured the individual student's age enrolled by
grade and the projected population (based on the Household Population Census Report 2011 by
CBS) for 2020-21 of the same age group (by applying the formula of the Sprague Multipliers)
shows that irrespective the grade and level at basic education (including ECED/PPE), 96.3%
(95.0% in the last school year) of all age groups of the children have enrolled in the basic education.
Compared to the other age group children the highest ASER (98.5%) is for age 5 and the lowest
ASER (92.1%) for age 11.

The enrolment pattern of the population in basic education shows that of the total enrolments,
there are 30.1% (249,808 children) in grade 1 and 18.1% (637,158 children) at the overall lower
basic level are enrolled as the over age (more than 9 years of age) students in the school year 2020-
21. By analyzing this pattern of the age specific enrolment irrespective the grade and level of the
school education, of the total 4,715,954 children of the age group 5-12 population in total 176,574
(3.7% total and 4.1% of Girls) children with age group 5-12 are still not in school education
system. Here, it is important to note that, due to the difference in the calculation of the level
wise enrolment of the age groups population (i.e. calculation of the level wise NER) and the age
specific enrolment irrespective of the specific grades and level of school education (ASER) the
number and percentage of the Out of School Children is slightly different (by 1.6 percent points).

It is worth mentioning here, regarding the out-of-school children the Nepal Living Standards
Survey (NLSS III), 2010/11 published by the Central Bureau of Statistics Nepal (Tables 5.8 and
5.18) revealed the reasons for not attending school for population aged 6-24 years (those who never
attended any school) and the Reason for Dropouts (those who ever attended any school at least
once). The report presented that of the total population of the age group 6-24 years 8.7 percent of the
population never attended school. Among these never attendees, 30.0 percent reported parents did
not want to send school, followed by other reasons had to work at home 25.5 percent, not willing
to attend 17.2 percent and the other reasons included too young 7.2 percent, too expensive 7.3
percent, disability 3.4 percent and school far way 3.1percent respectively. Similarly, regarding the
reasons for dropouts from the schools and campus, the report cited that the 6-24 years population
left the schools because of: poor academic progress (24.6%), help needed at home (22%), because
of married (17 percent), parent did not want (7 percent), too expensive education (7 percent) etc.
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Table 3.17: Age Specific Enrolment Rate (ASER) and Out of School Children (00SC) in basic level (2020-21)

oo | Son | B en | e oo S| SOl | P aser e
5.12) 5.12)
. Girls | 290,611 | 296,125 | 98.1 | 5514 i Girls | 262,900 | 284214 | 925 | 21,314
Boys | 293,288 | 296,915 | 98.8 | 3,627 Boys | 274,992 | 295851 | 929 | 20,859
Total | 583,899 | 593,040 | 985 | 9,141 Total | 537,802 | 580,065 | 92.7 | 42,173
. Girls | 287,008 | 293,748 | 97.7 | 6,740 o Girls | 262,769 | 283,790 | 926 | 21,021
Boys | 291,009 | 295711 | 98.4 | 4,612 Boys | 266,978 | 287,201 | 929 | 20313
Total | 578,107 | 589,459 | 98.4 | 11,352 Total | 520,747 | 571,081 | 92.8 | 41,334
: Girls | 281,680 | 292582 | 963 | 10,902 s Girls | 189,835 | 262453 | 72.3
Boys | 294,248 | 299,181 | 98.4 | 4,933 Boys | 193,786 | 275102 | 70.4
Total | 575928 | 591,763 | 97.3 | 15835 Total | 383,621 | 537,555 | 71.4
. Girls | 285,709 | 293,677 | 973 | 7,968 » Girls | 184,460 | 258,254 | 71.4
Boys | 303,033 | 307,846 | 984 | 4,813 Boys | 186311 | 263482 | 70.7
Total | 588,742 | 601,523 | 97.9 | 12,781 Total | 370,771 | 521,736 | 71.1
. Girls | 287,724 | 296,371 | 97.1 | 8,647 5 Gils | 110594 | 320,795 | 34.5
Boys | 300,049 | 307,076 | 97.7 | 7,027 Boys | 104,519 | 310,019 | 33.7
Total | 587,773 | 603,447 | 97.4 | 15674 Total | 215,113 | 630,814 | 34.1
0 Girls | 274,743 | 288263 | 953 | 13520 5 Gils | 97,904 | 323199 | 30.3
Boys | 282,549 | 297,313 | 950 | 14,764 Boys | 86132 | 293,081 | 29.4
Total | 557,292 | 585,576 | 95.2 | 28,284 Total | 184,036 | 616,280 | 29.9
Total | Girls 2,233,144 | 2,328,770 | 959 | 95,626
Bai';ic Boys 2,306,236 | 2,387,184 | 96.6 | 80,948
Level | Total 4,539,380 | 4715954 | 96.3 | 176,574

b) Implementation of the Consolidated Equity Strategy

The government of Nepal, MoEST has develop”The Consolidated Equity Strategy for the School
Education Sector in Nepal (Equity Strategy), that was launched in December 2014. The objectives
of this strategy are to reduce the current disparities in (i) access & participation and (ii) learning
outcomes for children in basic and secondary public education in Nepal. The strategy envisions
to achieve this by (i) developing an Equity Index in education, at national and district level, using
both school sector data and population data, and (ii), through a consolidation and further targeting
of available resources and current strategies based on identified dominant drivers of disparities
in access and participation that are deployed by the Government and Development Partners
(including I/NGOs and CSOs) to strengthen an equity/need based approach. The purpose of the
Equity Index is to account for children's opportunity for school education as well as the equality
of opportunity across children facing different circumstances/contexts".In line with this strategy
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paper, the FCEHRF has prepared the "Equity Index" for school education and ranked to the all 75
districts. The Equity Index was developed based on the model of the Human Opportunity Index
(HOI). The HOI is thus an economic indicator that combines coverage rates and equality in a
single measure.

Nepal has made remarkable progress in enhancing access to lower basic and basic education in
recent decades. It has also made some good progress ensuring equitable access to education-
gender parity has been achieved at all levels of school education, and most historically deprived
caste/ethnic groups are now proportionally represented at the lower basic and basic levels. While
the Net Enrollment Rate (NER) at the basic level increased significantly during the School Sector
Reform Program (SSRP, 2009-16) period, there continues to be a significant number of out of
school children mostly in the disadvantage areas of the population, geographically remoteness
and in other characteristic of the population throughout the country. Moreover, the survival rate
at Grade 8 increased significantly. Furthermore, disparities remain in learning outcomes across
geographical locations, based upon socio economic status, gender, ethnicity and ability, and
between public and private schools as shown by the Government’s National Assessments of
Student Achievement (NASA). Children from the poor households, children with disabilities, and
children from deprived communities are assumed to comprise the bulk of out of school children.
Acknowledging the need to take a holistic approach to address the problem of equity in school
education, the government has developed a Consolidated Equity Strategy that seeks to ensure
equity in access, meaningful participation in the schooling process, and learning outcomes, which
is the one of the most important requirement of the SSDP implementation.

Fortheimplementation ofthe Equity Index itis envisioned tobe embedded within the EMIS to support
the Government in targeting equity-based allocations within the Annual Strategic Implementation
Plan/ Annual Work Plan and Budget (ASIP/AWPB) from Financial Year (FY) 2015/16 onwards.
The equity index and the Equity Strategy Implementation Plan (ESIP) are considered core planning
and monitoring tools for the full-fledged implementation of the Consolidated Equity Strategy,
with the prior used to target the most disadvantaged districts for specific interventions and the
latter to undertake the unpacking, analysis and planning to strengthen need based interventions
and programs to achieve reduction of disparity in access, participation and learning outcomes
through targeted interventions. The Equity Index uses the Human Opportunity Index (HOI)
model (see Box 1), which is widely used by the World Bank and governments to measure how
individual circumstances (i.e., characteristics that should not determine access to basic goods
and services) affect a child’s access to basic opportunities such as water, education, electricity
and sanitation. It is a measure of how far
a society is from universal access to an
essential good or service, and how equitably
access is distributed. The HOI is an economic
indicator that combines coverage rates and | C=averagesunivalraternadistictf

equality in a single measure. [t’suse in Nepal | p—25k, wic—cl.ow =2, h=21

has a high level of credibility as it allows for | ¢, _ aerage-outcome (enrolmentatio, survivalrate-or SLC pass rate)-in-agroun ]
triangulating school-based census data ON | - umberofdemographicgroups (for SLC thers are-only two groups: male-ancHfemale)]
participation and learning with the Central
Bureau of Statistics household-based census
data on access to schooling.

Box 1: How to calculate the Human Opportunity Index
The Human Opportunity Index is defined as HOI=C(1-D) where:

k-=-number-of-dimensions-of-inequity-(e.g.-gender, disability, location)-||
n-=+total-number-of-students-enrolledy]

ny, =-total-number-of-students-in-a-group-; |

The Equity Index is a composite index of
access to education, internal efficiency and
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learning. The main sources of information are as follows:

e Access to education is measured using census data, which is updated only every 10 years, but
gives more opportunities to explore different types of disparities between population groups.

e Internal efficiency and learning are measured using Education Management Information
System(EMIS) data.

The Equity Index uses the following three indicators:

e the enrolment ratio in for 5—12-year-olds in the appropriate grade is the access indicator,

e the survival rate from Grade 1 to 8 as the participation indicator; and

e Grade 8 exam passes as the learning outcomes indicator.'

The index is calculated based on school and population-based census data and been updated
annually to reflect progress. In addition, the full Equity Index has been computed and used to
direct the updating of LG-ESIPs from year three (2018/19) onward.

Table 3.18 Outcomes, circumstances and sources of data for the Equity Index

Areas Access Participation Learning
Outcomes Enrolment ratio (ages 6—16 |Survival rate (Grade Grade 8 exam pass
(Coverage) years) 1-8) percentage
Circumstances Gender, location, Ethnicity: | Gender, location, Dalit/ | Gender
(Dimensions) Dalit/non-Dalit, disability, |non-Dalit, disability

Wealth, parent’s education
Source of data: Household census/EMIS  |EMIS EMIS

¢) Baseline Study of Out-Of-School Children in Targeted Districts

Based on the composite score of the Equity Index of the 75 districts in the year of 2014, 15
targeted districts with the highest level of disparity as per the scores of Indexes in access and
participation ranking for academic years 2016/17, 2017/18 and 2018/19 (Table 3.19).Further, to
implement the Equity Strategy at the local level the overall national level baseline was set (i.e.
500,000 Out of school children) based on the output of the Flash Report I 2015.The phase wise
baseline and targets (5 districts per year) of the 15 targeted districts were set by having the house-
hold survey on Out of School Children (captured the both types of OOSC children:- Never school
and Ever school) and the Equity Indexes for 186Local levels of those 15 districts was developed
for further targeting the Local Levels with the highest disparities in access and participation. Of
the 186 Local levels, based on their composite scores of Equity Index in total 80 Local levels were
selected for the intensive implementation of the Equity Strategy. At the targeted 80 Local Levels,
a systemic approach has been adopted that it is mandatory to develop and approve a 5 years Local
level Equity Strategy Implementation Plan (ESIP) by the respective Local government based on
the extensive analysis of their situations on access and participation (that includes specific targeted
interventions to be implemented). Based on the achievements made by the Local governments,
the results were used to assess the achievement of the DLIs in each fiscal year.

The house-hold survey in the 15 targeted districts:

e 107,594 children were out-of-school in 2016/17 in the first phase of five districts that
amounting to 9.6% of the 1,116,824 aged 3—18 year-olds in these districts;

e 28,725 children were out-of-school in 2017/18in the second phase of five districts that
amounting to 6.6% of the 435,260 aged 3—18 year-olds in these districts;

10 Currently, the equity index is being computed based on the access and participation data as the learning outcome (grade 8)
data is not yet available for all 753 local governments.
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e 52,311 children were out-of-school in 2018/19in the third phase of five districts that
amounting to 6.5% of the 801,456 aged 3—18 year-olds in these districts (Table 3.19 A);
e With an almost equal proportion of boys and girls among the out-of-schoolchildren.
e Based on the house-hold survey and Flash Report I 2018-19, in total 66,063 Out of School
Children with age group 5-12 were recorded in 2018-19 (Table 3.19 B).
Table 3.19_A _Baseline of the out of schoolchildren by gender in 2016/17, 2017/18& 2018/19

Age 3-18 yrs population No. of 3-18 years % OOSC in against | % girls and
District (2011 census projections) 00SC(2016/17,2017/18 3-18 yrs population | boys in
Istricts &2018/19 HH surveys) total 00SC

Girls | Boys | Total Girls | Boys | Total | Girls |Boys|TotaI GirIs|Boys

1. 2016/17 baseline survey

Bara 110,193 | 117,819 | 228,012 | 9,173 9,887 19,060 | 83 | 84 | 84 |481| 519
Parsa 99,783 | 91,075 | 190,858 | 10,648 | 10,688 | 21,336 | 10.7 | 11.7 | 11.2 | 49.9 | 50.1
Mahottari 109,063 | 106,658 | 215,721 | 9,622 | 10,123 | 19,745 | 88 | 95 | 9.2 | 48.7] 51.3
Rautahat 116,067 | 114,001 | 230,068 | 14929 | 14,830 | 29,759 | 12.9 | 13.0 | 12.9 | 50.2 | 49.8
Sarlahi 126,411 | 125,754 | 252,165 | 8,488 9,206 17694 | 67 | 73 | 7.0 |48.0| 52.0

Total of 5 districts | 561,517 | 555,307 | 1,116,824 | 52,860 | 54,734 | 107,594 | 94 | 9.9 | 9.6 |49.1 | 50.9

2. 2017/18 baseline survey

Dolpa 7277 6773 14,050 302 275 577 42 | 41 | 41 | 523 | 417
Dot 42,248 | 42,307 84,555 | 3,228 3,173 6,401 76 | 75 | 7.6 |50.4 | 49.6
Humla 9709 9378 19,087 681 658 1,339 70 | 7.0 | 7.0 | 509 | 49.1
Rolpa 44,643 | 43,757 88,400 | 3,794 3,840 7,634 85 | 88 | 86 |49.7| 50.3
Siraha 111,017 | 118,151 | 229,168 | 5,992 6,782 12,774 | 54 | 57 | 56 | 469 | 53.1

Total of 5 districts | 214,894 | 220,366 | 435,260 | 13,997 | 14,728 | 28,725 | 65 | 6.7 | 6.6 |48.7 | 51.3

3. 2018/19 baseline survey

Achham 60,160 59,264 119,424 | 5,202 5,440 10,642 8.6 92 | 89 (489 511
Bajhang 45,113 | 45,830 | 90,943 | 2,795 2,800 5,595 6.2 | 6.1 | 6.2 |50.0]| 50.0
Banke 98,032 | 102,330 | 200,362 | 6,786 8,259 15045 | 69 | 81 | 75 | 451 | 549
Dhanusha 146,514 | 163,022 | 309,536 | 6,052 6,024 12,076 | 41 | 3.7 | 3.9 |50.1] 49.9
Jajarkot 40,657 40,534 81,191 4,327 4,626 8,953 106 | 11.4 | 11.0 | 48.3 | 51.7
Total of 5 390,476 | 410980 | 801456 | 25162 | 27,149 | 52311 | 64 | 66 | 6.5 |48.1 | 519
districts
l'?sttarli;fsﬁ 1,166,887 1,186,653 | 2,353,540 | 92,019 | 96,611 | 188,630 | 7.9 | 8.1 | 8.0 |48.8 | 51.2
Table 3.19_B: Out of School Children by gender and age group, 2018/19
Districts 3-4 age groups 5-12 age groups 13-16 age groups Total 3-16 age group
Girls | Boys | Total Girls Boys | Total | Girls | Boys | Total | Girls | Boys | Total
Bara 469 | 461 | 930 2,067 2,090 | 4,157 | 670 701 [ 1,371 | 3,206 | 3,252 | 6,458
Parsa 602 | 517 | 1,119 2,938 2,614 | 5552 | 974 918 | 1,892 | 4514 | 4,049 8,563

Mahottari 817 | 590 | 1,407 2,619 2575 | 5194 | 764 863 | 1627 | 4200 | 4028 | 8,228

Rautahat 882 | 868 | 1,750 3,780 3,858 | 7,638 | 1177 | 1,257 | 2434 | 5839 | 5983 | 11,822

Sarlahi 577 | 630 | 1,207 2,570 2,873 | 5443 | 849 995 1844 | 3996 | 4498 | 8494
Dolpa 20 19 39 99 90 189 36 31 67 155 140 295
Doti 133 | 152 | 285 605 658 | 1,263 | 221 228 449 959 | 1,038 | 1997
Humla 73 52 125 238 196 434 74 67 141 385 315 700
Rolpa 201 | 246 | 447 1,046 1232 | 2278 | 405 455 860 | 1652 | 1933 | 3,585
Siraha 366 | 437 | 803 1,929 2,330 | 4259 | 674 841 1515|2969 | 3608 | 6,577

Achham 631 | 709 | 1,340 2,950 3,147 | 6,097 | 1,060 | 1,082 | 2,142 | 4641 | 4938 | 9,579

Bajhang 365 | 376 | 741 1,609 1616 | 3225 | 547 542 11089 | 2521 | 2,534 | 5,055

Banke 745 | 883 | 1,628 3,744 4601 | 8345 | 1419 | 1,756 | 3,175 | 5908 | 7,240 | 13,148

Dhanusha | 747 | 748 | 1,495 3,476 3,383 | 6,859 | 1,204 | 1,205 | 2,409 | 5427 | 5336 | 10,763

Jajarkot 585 | 650 | 1,235 2477 2,653 | 5130 | 844 909 | 1,753 | 3,906 | 4,212 | 8118

Total 7,213 17,338 [14,551| 32,147 | 33,916 | 66,063 | 10,918 | 11,850 | 22,768 | 50,278 | 53,104 | 103,382

Source: Flash Report | 2018-019, Household Survey of 15 targeted district for 2018/19
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3.3.4) Internal efficiency at lower basic level

The term “efficiency” refers to the relationship between outputs and inputs. A process is described
as technically efficient if it produces maximum outputs from a given combination of inputs.
Internal efficiency deals with the use of resources and refers to the internal dynamics of the
education system in transforming inputs and processes into outputs. Moreover, it can be defined as
the system’s ability to educate the maximum number of children who have entered the system in a
specific year in the optimum time with the minimum possible use of human and financial resources.
Operationally, internal efficiency can be described as the number of students graduating from an
educational institution (at a particular grade and level of education) expressed as a percentage of
the number of students who entered the institution in the beginning of the particular programme.

In line with the SDGs, equitable access is a key result area in Nepal’s school education sector
and as such, the Nepal government continues to prioritise access, participation and retention of
disadvantaged children to reduce disparities in learning outcomes. To accelerate the reduction in
disparities, the government introduced the Consolidated Equity Strategy for the School Education
Sector in Nepal (the Equity Strategy) in 2014, which includes the development of a consolidated
index that shows disparities in access, participation and learning outcomes in basic education
(the Equity Index). Local governments with the lowest Equity Index scores have been selected
to receive additional resources to undertake targeted interventions to reduce disparities, based on
identified prevalence and severity of these disparities and their dominant drivers (gender, caste/
ethnicity, location, ability, and socio-economic status) such as girls students, students from the
disadvantaged communities and children from all sorts of disabilities).

Table 3.20 below shows the grade wise flow rate of students from school year 2019-20 to 2020-21
for lower basic grades. These flow rates show the evaluation of internal efficiencies of the students
as well as the overall effectiveness of the inputs provided. The table illustrates, out of the total
students enrolled in the school year 2019-20 in Grade One, 85.2% (83.6% in the previous school
year) promoted to Grade Two, 11.3% (12.3% in the previous school year) repeated the same
Grade in the current school year, and 3.6% (4.2% in the previous school year) dropped out from
the school education system (See Annexes VI).

In other words, altogether 14.8% of the total enrolled students in Grade One of the last school
year could not continue in Grade Two in this school year. Though the promotion rate has slightly
increased as compared to the previous school year, it demonstrates a high wastage (14.8% in grade
one only) of the inputs provided. However, the promotion rates in upper grades (Grades 2 to 5) are
better than in Grade One. The table also suggests that the promotion rates for girls, as compared
to that of boys, are slightly better in all grades (See Annexes VI). This trend has continued since
the school year 2007.
Table 3.20 Internal efficiency at lower basic level

Students PRD Grade 1 | Grade 2 | Grade 3 | Grade 4 | Grade 5 | Total of Grades 1-5

Promotion rate 85.2 90.6 92.0 925 93.2 93.2
Repetition rate 11.3 5.7 5.0 4.4 3.9 3.3

Total Drop.out rate 3.6 3.8 3.0 3.1 3.0 35
Survival Rate to grades - - - - 93.4 -
Coefficient of internal efficiency - - - - - 87.1
Cohort Graduation Rates 87.5
Promotion rate 85.1 89.7 91.6 92.1 92.7 92.8
Repetition rate 11.3 6.0 5.2 4.7 4.0 3.4

Boys Drop.out rate 3.6 43 3.2 3.2 3.3 3.8
Survival Rate to grades - - - - 93.0 -
Coefficient of internal efficiency - 86.6
Cohort Graduation Rates 87.1
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Students PRD Grade 1 | Grade 2 | Grade 3 | Grade 4 | Grade 5 | Total of Grades 1-5
Promotion rate 85.3 91.5 925 92.9 93.6 93.6
Repetition rate 11.2 5.3 4.7 4.1 3.8 3.2
Girls Drop.out rate 3.6 3.2 2.8 3.0 2.7 3.2
Survival Rate to grades - - - - 93.8 -
Coefficient of internal efficiency - 87.7
Cohort Graduation Rates 87.9

The average survival rate (Table 3.20) to Grade 5 is 93.4% (93.0 in the last school year) with 93.8%
for girls and 93.0% for boys. This shows a slight increase compared to the previous school year
(93.0), while the coefficient of internal efficiency is 87.1% (Compared to 86.7% in the previous
school year); of this 87.7 for girls and 86.6 for boys. Similarly, the cohort graduation rate at lower
basic level is 87.5% (compared to 85.8% in the previous school year), with 87.9% for girls and
87.1% for boys, which suggests that out of 100 new students enrolled in Grade One in the school
year 2016-17, altogether 87.5% of the students successfully completed the lower basic level in
the school year 2019-20. All the indicators of the Internal Efficiency at lower basic level suggest
that, the governments of all levels need to have efficient mechanism and additional interventions
to make all children retain once he/she enrolled in the early grade of the basic education.

3.3.5) Internal efficiency at upper basic level

The table 3.21 below presents the grade wise flow rates at upper basic level from the school year
2019-20 to 2020-21. The pattern of the grade wise student flow rates at upper basic level is similar
as in the lower basic level. Out of the total number of students enrolled in the school year 2019-
20 in Grade Six, 93.8% (Compared to 93.5% in the last school year) promoted to Grade Seven,
3.2% repeated the same grade in the current school year, and 3.0% dropped out from the school
education system completely. Likewise, the promotion rates in Grade Seven and Grade Eight are
93.7% and 92.1% (93.1% and 90.1% in the last school year) respectively. When the data given in
the table are analyzed from the gender perspective, slight differences are noted in grade 8 for both
gender (See Annexes VI).

Table 3.21 Internal efficiency at upper basic level

Students PRD Grade 6 Grade 7 Grade 8 | Basic level
Promotion rate 93.8 93.7 92.1 93.2
Repetition rate 3.2 3.1 3.6 3.3
Total Drop.out rate 3.0 3.2 4.3 35
Survival rate to grade 8 82.2
Coefficient of internal efficiency 74.6
Cohort Graduation Rates 75.3
Promotion rate 93.1 93.3 91.9 92.8
Repetition rate 35 3.2 35 3.4
Boys Drop.out rate 3.4 35 4.5 3.8
Survival rate to grade 8 815
Coefficient of internal efficiency 73.9
Cohort Graduation Rates 74.5
Promotion rate 94.6 94.1 92.3 93.6
Repetition rate 2.8 3.0 3.7 3.2
Girls Dropout rate 2.6 2.9 4.0 3.2
Survival rate to grade 8 82.9
Coefficient of internal efficiency 75.3
Cohort Graduation Rates 76.1
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The average survival rate (Table 3.21) to Grade 8 is 82.2% (Compared to 79.3% in the last school
year) with 82.9% for girls and 81.5% for boys. The coefficient of internal efficiency is 74.6%,
of this 75.3% for girls and 73.9% for boys. Similarly, the cohort graduation rate of basic level
(grades 1-8) is 75.3% (Compared to 72.7% in the last school year) with 76.1% for girls and 74.5%
for boys, which suggests that out of 100 new students enrolled in Grade One in the school year
2013-14, almost 75.0% students successfully completed the basic level in the school year 2019-
20. Moreover, the analysis of Internal Efficiencies at districts and Local Level show that in total
there 37 districts and 419 Local Levels have higher promotion rates of grade 1-5 than the national
average, whereas, there are 3 districts (Gorkha, Humla and Dolpa) and 51 Local Levels with
lower promotion rates in total of grade 1-5. Similarly, at lower basic level (in total of grade 1-5)
there are 33 districts and 351 Local levels with high repetition rates (more than national average)
and also 27 districts and 330 Local levels with the high dropout rate than the national average at
lower basic level. This suggests the underperformed local level need to have more efforts to make
all children retain them up to the basic education for ensuring the quality education as per the set
learning outcomes of basic level curriculum.

3.3.6) Quality of Basic Education based on the National Assessment of Student Achievement
(NASA) in Different Grades and Rounds

So far as concerned to the quality of Basic education, this report presents the results of the National
Assessment of Student Achievement (NASA) for grade 8, 5 and 3 against the learning out-comes
that are set in the curriculum.. Regarding the NASA initiation, Government of Nepal (GON)
established Education Review Office (ERO) in 2010 as an integral part of reform in education
quality under the School Sector Reform Program (SSRP) 2009-2015.The main aim of establishing
ERO is to inform regularly to the educational stakeholders including the government, teachers,
parents, schools, students and civil society about the effectiveness, efficiency, equity in education
and the quality of education. In the first year (2011), ERO conducted National Assessment of
Student Achievement (NASA) in 28 sample districts for grade eight students in three subjects:
Mathematics, Nepali language and Social Studies. Then after, including the ongoing Assessment
of Student Achievement for grade 10 there have been 10 rounds of assessments completed in the
large number of sample size by making the representation of sex, cast/ethnicities, socio-economic
characteristics and geographical strata, where 3 rounds for grade 8 (in 2011, 2013 and 2017), 3
rounds for grade 5 (in 2012, 2015 and 2018), 3 rounds for grade 3 (in 2012, 2015 and 2018) and
1 round for grade 10(2020-21) which is currently ongoing. Regarding the calculation/computing
the achievement scores of the students, schools and other disaggregation there is a departure
from the NASA report of 2017, where till the NASA report of 2015 the achievement results are
reported in the main as percentages of maximum marks where 100(%) represents the students able
to solve/performed the all questionnaires correctly and 0(%) represents the students did not solve/
performed none of questionnaire at all. Whereas, in order to have internationally comparable in
students achievement results, since 2017 (i.e. 2017 in Grade 8 and 2018 in Grade 5), the reporting
of student achievement at province level and national level is done in a transformed scale with
mean500 and standard deviation 50 by using the formula: Average scale score = 500 + plausible
value * 50 or Average scale score = 500 + logit * 50.

The overall objective of these assessments were to find out whether the students of aforesaid
grades have achieved the goals set by the national curricula in selected subjects of the studies.
In order to achieve the overall objectives of the assessments, the studies not only assessed the
overall achievement levels in the selected subjects, but also analyzed the variations in students
achievements among different strata of population with considerations for and associations of
various school related diversity factors on achievement. Furthermore, the studies examined the
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extent to which the home background and other pupil related factors have influenced the learning
achievement of the students in respective grade.

The main objectives of NASA are as following:

e To determine the current national level of achievement standards of students in specific subject
(i.e. in 2011, Mathematics, Nepali, and Social Study in grade 8);

¢ To find out variations in student achievements between and among different diversity units and
groups;

e To examine different factors that are related to learning achievements;

e To compare the improvement of student learning achievements between the base line study and
the subsequent studies;

e To portray school resources;

e To compare the student learning achievements with some of the international studies like PISA
and TIMSS;

e To create reliable baseline data for the future study;

e To explore the situation of inputs (teachers’ qualifications and training, classrooms’ and schools’
situation);

e To generate recommendations for policy making to improve educational quality as well as for
other stakeholders of education community to improve their respective working areas including
schools.

Overall, With the aforesaid objectives the NASA for students 'achievement was started in 2011,

based on the reports, there are huge differences between the achievement levels of the students. The

differences in achievement level are more pronounced in community schools than in institutional
schools. The reports clearly indicate that such a big difference in students’ achievement level is due
to the weak capacity of the current education system. It also indicates that schools’ and students’
individual efforts are responsible for their achievement rather than the system. The differences
were found in terms of districts, provinces, eco-belts, respective subject matters prescribed in
curriculum and textbooks, school environment, house-hold activities, languages, socio-economic
status of households, teachers’ characteristics, timely availability of textbooks and other materials,
caste and ethnicities, and other factors.

Table 3.22Subject wise learning achievements of students in Grade 8, NASA 2011, 2013 and 2017

2017 (mean achievement is
2011 2013 reported in transformed scale of
Subjects student ability)
Number Students Acr:\iA:vZnn_lent I\S/IE:J{E gtﬂdmebnetrs Acr:\i/l:vaenlﬁent I\S/Iz:r: Students Ad'w\i/l;v&:enm_ent l?/lga”rl
Boys | 7,963 45 21.4 6837 38 24.2 7406 505 50
Mathematics | Girls | 8,043 41 21 7547 33 24.0 7983 495 50
Total | 16,006 43 21.3 14,384 35 242 | 15389 500? 50
Boys | 7,898 48 19 48 7082 500 50
Nepali Girls | 8,421 49 19 483 8061 501 50
Total | 16,319 49 19 14750 483 15143 500? 50
Boys | 7,882 50 15.3
Social study | Girls | 8,354 49 15.3
Total | 16,236 49 15.9
Boys 43 15143 500 50
Science Girls 39 7248 503 50
Total 14231 41 21.6 8042 498? 50

Source: NASA 2012, 2015 and 2018, Note: symbol ?indicates increased achievement and ? indicates decreased achievement in comparison
to previous cycle.
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The table 3.22 above presents the comparative results of the student achievements based on the
report of NASA for grade 8 in selected subjects: Mathematics, Nepali, Social studies and Science
published in 2011, 2013 and 2017. As compared to the 2011 the achievement level of the students
has been decreased in 2013 in both Mathematics and Science subjects. Mathematics achievement
in NASA 2013 is found 8 percent lower than the previous assessment (2011) and also it has
decreased in 2017, whereas the achievement for the Nepali subject it has slightly decreased from
2011 to 2013 but slightly increased in 2017.

Another finding with regard to achievements by rural and urban based schools shows the
achievement level of schools from urban areas is 52% and that of rural areas 45%, which indicates
the performance of rural schools is poorer in all subjects. Similarly, same types of variation have
been observed between the types of schools’ (institutional and community schools) achievement
level in all rounds of study and subjects as well. The reports highlighted that, one of the contexts
in the better performance of institutional school is due to the better socio-economic status of the
students' family.

The average means shows the boys are less performer in Nepali subject than girls in all years' of
study, whereas in Mathematics boys are better performer but in Science and Social study there
are mixed results. Differences are not substantial, but they are significant and there should be an
initiation to reduce the gap. Similarly, the second round of the NASA 2013 study report reveals
that compared with the assessment of the students’ achievement in the same subjects in 2011,
the achievement has not improved over these years. For instance, in 2011 it was 49% for Nepali,
whereas it is only 48% in 2013 - going further down by around 1% in 2013. In Mathematics, it
is more worsening as the achievement score has gone down further by almost 8% from 2011 to
2013. Though there are adequate contexts were analyzed, the report could not tell the reasons
behind such downfall in the learning achievement and stated that it demands further enquiry to
get the root of the fact. Mathematics achievement in NASA 2013 and 2017 are found lower than
the previous assessment 2011 (i.e from 43% in 2011 to 35% in 2013), which indicates compared
to the 2011 assessment; the mathematics result is comparatively lower in all the content areas
assessed in the study.

Furthermore, the report depicts that except in Nepali subject there are gender differences
in the achievement of various ethnic/caste groups in the subsequent NASA 2013 and 2017 in
Mathematics. Overall, the second and third rounds of the NASA reports for grade 8 presented
some very important findings that need to be taking into account in the further policy, planning,
programme and implementation of school education. The reports present some important variances
in the student achievement are the rural/urban and the status of timely availability of the textbooks.
It reveals that there is a strong association regarding the timeliness in textbook availability and
student achievement.

Likewise, the NASA unit in ERO has completed three rounds of studies on NASA in 2012, 2015
and 2018 for grade 5 (Table 3.23 below). The methodologies and procedures of the study for all
rounds were applied same as in the NASA study for grade 8. The key findings of the study reports of
the NASA for grades 5 in all rounds are almost similar in nature. In general, the findings are based
on differences between the districts, provinces, types of schools (institutional-and community),
ecological belts and rural/urban backgrounds, where the differences in the students achievements
are found remarkable as in the previous study report for grade 8.

Similarly, there is an educational inequality between the languages groups; students with very
low socioeconomic status obtain remarkably lower-than-average learning achievement and also
the status of timely availability of textbooks and other materials demonstrated the significant
differences in the all reports’ findings. Among the wide ranges of the findings of various dimensions,
following tables 3.23 and presents the status of average achievement scores in Mathematics,
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Nepali and English subjects for grade 5 students. In grade 5 compared to the student achievement
in 2012 there are significant decrease in Mathematics and English subjects in 2015 and 2018.
The difference between boys and girls is not remarkable changed in Mathematics, where the
proficiency in Nepali and English subjects the gaps have been widen than in the 2012 between
boys and girls. The findings show that the student Learning achievements low in Mathematics,
English and Nepali for both girls and boys, also the learning achievement has decreased from
2012 to 2018 in all subjects for both sexes. However, there is a significant achievement gap
between boys and girls in all subjects for grade 5 students, with boys performing significantly
better than girls in Mathematics and English, and girls performing significantly better than boys
in the Nepali subject in all rounds of the study (Table: 3.23).

Table 3.23 subject wise learning achievements of Students in Grade 5, NASA, 2012, 2015 and 2018

2018 (mean achievement is
2012 2015 reported in transformed scale of
Subjects student ability)
Number Mean_ SDin Students Mean_ SDin Students Mean_ SDin
Students Achievement| Mean Achievement | Mean Achievement | Mean
Boys | 6570 54.4 22.5 6501 495 20.9 6855 501 50
Math Girls | 6302 52.7 23.1 6612 47.9 21.11 6978 499 50
Total | 12872 53.3 22.9 13113 48.7 21.02 | 13833 500 ? 50
Boys | 6449 59 23 45.6 6635 499 50
Nepali | Girls | 6977 60.7 231 48.1 7363 501 50
Total | 13426 59.7 23.1 16789 46.3 20.84 | 13998 500? 50
Boys | 6604 54.8 24.2 47.5
English | Girls | 6519 53 244 47.1
Total | 13123 53.6 24.2 13146 46.8 24.46

Source: NASA 2012, 2015 and 2018, Note: symbol ?indicates increased achievement and? indicates decreased achievement in
comparison to previous cycle.

Similarly, the table 3.24 below depicts the status of average achievement scores in Mathematics
and Nepali subjects for grade 3 by gender. Overall, in both subjects the achievement scores have
been significantly decreased in 2015 than in 2013 assessment of 2012.Regarding the differences
between gender, the differences between boys and girls in Mathematics proficiency are not seen
in both assessments, whereas in Nepali subject there are gaps between boys and girls in the both
assessments, where the gaps have been widen in 2015 than in the assessment 2013, that is in favor
of girls. In Mountain zone, in the institutional schools, the boys seem to perform better than the
girls with 13 percent points. Also, in the “Other” caste, the girls seem to outperform the boys by
7 percent points. In the both assessments the tendency seems to be that the girls' proficiency is
slightly better than the boys in the Nepal subject..
Table 3.24 Subject wise learning achievements of Students in Grade 3, NASA, 2012 and 2015

2012 2015
Subjects Number Students Mean_ SDinMean | Students Mean_ SD in Mean
Achievement Achievement
Boys 8304 59.5 25.4 8280 45.3 22.25
Mathematics Girls 8670 59.5 25.1 8047 45.3 22.62
Total 16974 59.4 25.6 16327 45.3 22.44
Boys 8586 62.7 24 51.3
Nepali Girls 8861 64.2 235 53.7
Total 17447 62.6 24 16789 515 26.61

Source: NASA Reports 2012 and 2015
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As a whole, the all studies suggest that the socioeconomic status plays a strong role in the
educational processes. In this regard, the studies revealed that the educational level of the parents,
parent’s occupations, involvement of children in house hold chores (more than 4 hours) and also
the delay on availability of textbooks have negative effects on student achievement. Moreover,
from the equity perspectives the students’ assessment reports portrait that except in Nepali subject
boys are out-performing girls in all content areas of Mathematics, Science and English subjects.
The results are far better in urban areas than in the rural area, and the difference is remarkable.
Of the provinces and geographical eco-belts, the difference between the lowest performing and
the highest performing province and eco-belt (urban and Kathmandu Valley) is remarkable. The
students in the institutional schools have performed better in comparison to community schools.
There are wide differences in achievement among the language background and ethnic groups,
for example, students from Newari speaking performed better in Mathematics. On the other hand,
students with the mother tongues from Rai, Sherpa, Tharu, Limbu and Magar speaking scored
lower in Mathematics.

The analysis of the NASA reports shows that, having these achievements within the MOEST
system, there are many opportunities to improve in the policy planning and implementation of
the quality education in Nepal by taking into account of NASA recommendations. Where, more
efforts and resources should be put to the lowest-performing students in the very early grades of
schooling. The efforts in the lowest level students at the early grades would most probably raise
later their standards in the higher grades too. For this the MOEST should prepare a strategic plan
how this would happen and it needs to put a strong positive emphasis, specially focusing to the
remarkable supports to the districts of absolutely low achievement level such as Achham, Bardiya,
Jumla, Khotang, Mahottari, Rolpa, Saptari, and Udayapur and also to the schools in provinces and
eco-belts settings.

Furthermore, the Global Monitoring Report, 2013-14 overviewed the current situation and
suggests that it needs to “Monitoring global education targets after 2015 for the “goal on children
learning” which is an indispensable part of a future Global Education Monitoring Report (GEMR)
framework. Further it presented that focusing only on learning assessments can be misleading
if large numbers of children never make it to the grade where skills are tested. With an example
of the United Republic of Tanzania, the GMR report reveals that the proportion of children in
grade 6 who achieved a minimum standard in reading in 2007 ranged from 80% of the poorest
rural girls to 97% of the richest urban boys. However, while 92% of the richest urban boys of
grade 6 ages had reached that grade, only 40% of the poorest rural girls had done so. In this
regard, the report suggested that “To make sure inequality is overcome by 2030, country plans
need to include specific targets so that education participation and learning can be monitored for
individual population of different groups and dimensions (Only 8 of 53 countries plan to monitor
inequality in learning)” (GMR 2013-14, page 7-8).

3.4 Teachers information at lower basic, upper basic and basic levels

This section presents information on teachers at lower basic, upper basic and basic levels by
school type, level, sex and the specific indicators related to the teachers. Teachers are defined
as persons whose professional activity involves transmitting knowledge, skills and attitudes,
which are required as per the approved curriculum for students enrolled in a formal educational
institution.
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3.4.1) Total reported number of teachers by sex at lower basic, upper basic and basic levels
in all types of schools

The tables 3.25 and 3.26 below present the total number of teachers reported in the Flash I
school census 2020-21 at lower basic, upper basic and basic levels in the beginning of the school
year 2020-21 in all types of schools (both in all types of community and institutional schools),
Community schools and Institutional schools. As a whole, there are 201,296 teachers at lower
basic level; 55,881teachers at upper basic level and 257,177 teachers are at basic level. Of them,
the numbers of female teachers are 95,450; 18,104 and 113,554 respectively at lower basic, upper
basic and basic levels, which shows both the number of female and male teachers has increased
compared to the previous school year. The shares of female teachers are 47.4%, 32.4% and 44.2%
(compared to 47.2%, 30.8% and 43.7%in the last school year) at lower basic, upper basic and
basic levels respectively. The GIP at lower basic level is 0.90, at upper basic level it is 0.48 and
0.79 at the overall basic level respectively (See Annex: X).

Likewise, out of total number of teachers (table 3.25 and 3.26), the table 3.25 below shows the
reported number of teachers in all types of community schools in the beginning of the school year
at lower basic, upper basic and basic level. The number of teachers given in the table includes all
types of teachers (i.e. teachers working in approved positions, Rahat teachers and teachers hired
by the community from their own sources). A total of 188,811 teachers with 76,176 female and
112,635 male teachers were reported for the basic level, of this 150,193 with 66,547 female at
lower basic level and 38,818 with 9,629 female at upper basic level (See Annex: X). Out of the
total numbers of teachers in community schools, the shares of female teachers are 44.3%, 24.9%
and 40.3% (Compared to 44.2%, 23.4% and 40.0% in the last school year) at lower basic, upper
basic and basic levels respectively. Here the positive aspect is that the shares of female teachers
at all levels of basic education have improved as compared to the shares of female teachers in the
last school year 2019-20.

Likewise, a total of reported number of teachers in all types of institutional schools at lower basic,
upper basic and basic levels are 51,103; 17,263 and 68,366 respectively. The shares of female
teachers in total number of institutional schools teachers at lower basic, upper basic and basic
levels are 56.6%, 49.1% and 54.7% (slightly increased in 56.2%, 47.3% and 54.0% in the last
school year) respectively. However, this is higher than the share of female teachers in all types of
schools and community schools (Table 26).

Table 3.25 Total number of teachers by levels (based on reporting) and types of schools, 2020-21

School Provi L_Basic Level_1-5 U_Basic Level_6-8 Basic Level_1-8
rovince
Types Girls Boys Total Girls Boys Total Girls Boys Total
P1 17,732 | 20,339 | 38,071 | 2,936 7,527 | 10,463 | 20,668 | 27,866 | 48,534
P2 6,613 | 14,859 | 21,472 | 1,313 3,459 4,772 7,926 | 18,318 | 26,244

Bagmati | 27,425 | 18,393 | 45,818 6,643 8,097 14,740 | 34,068 | 26,490 | 60,558
Alltypes of |Gandaki | 14,659 | 11,727 | 26,386 2,265 4,739 7,004 16,924 | 16,466 | 33,390
schools LIMBINI | 16,980 | 18,899 | 35,879 2,720 6,199 8,919 19,700 | 25,098 | 44,798
Karnali 4,111 7,882 11,993 795 2,683 3,478 4,906 10,565 | 15471
F_west 7,930 13,747 | 21,677 1,432 5,073 6,505 9,362 18,820 | 28,182

Total 95,450 | 105,846 | 201,296 | 18,104 | 37,777 | 55,881 | 113,554 | 143,623 | 257,177
P1 12,364 | 15588 | 27,952 1,546 5,616 7,162 13910 | 21,204 | 35114
P2 4,968 11,792 | 16,760 846 2,606 3,452 5,814 14,398 | 20,212

Bagmati | 16,773 | 14,632 | 31,405 2,709 5,499 8,208 19,482 | 20,131 | 39,613
Community |Gandaki | 10,970 | 9574 20,544 1,345 3,853 5,198 12,315 | 13427 | 25,742
Schools LIMBINI | 12,004 | 13,907 | 25911 1,601 4,722 6,323 13,605 | 18,629 | 32,234
Karnali 3,677 7,320 10,997 706 2,507 3,213 4,383 9,827 14,210
F_west 5,791 10,833 | 16,624 876 4,186 5,062 6,667 15,019 | 21,686
Total 66,547 | 83,646 | 150,193 | 9,629 28,989 | 38,618 | 76,176 | 112,635 | 188,811

-63-



School . L_Basic Level_1-5 U_Basic Level_6-8 Basic Level_1-8
Types Province Girls Boys Total Girls Boys Total Girls Boys Total
P1 5,368 4,751 10,119 1,390 1,911 3,301 6,758 6,662 13,420
P2 1,645 3,067 4,712 467 853 1,320 2,112 3,920 6,032
Bagmati | 10,652 | 3,761 | 14,413 | 3,934 2,598 6,532 14586 | 6,359 | 20,945
Institutional | Gandaki | 3,689 2,153 5,842 920 886 1,806 4,609 3,039 7,648
Schools LIMBINI | 4976 | 4992 | 9968 | 1119 | 1477 | 25% | 6095 | 6469 | 12564
Karnali 434 562 996 89 176 265 523 738 1,261
F_west 2,139 2,914 5,053 556 887 1,443 2,695 3,801 6,496
Total 28,903 | 22,200 @ 51,103 | 8,475 8,788 | 17,263 | 37,378 | 30,988 | 68,366

Table 3.26 Shares of teachers by sex and GPI by types of schools and levels 2020-21

School Province L_Basic Level_1-5 U_Basic Level_6-8 Basic Level_1-8
Types Girls Boys GPI Girls Boys GPI Girls Boys GPI
P1 46.6 53.4 0.87 28.1 71.9 0.39 42.6 57.4 0.74
P2 30.8 69.2 0.45 27.5 72.5 0.38 30.2 69.8 0.43
Bagmati 59.9 40.1 1.49 45.1 54.9 0.82 56.3 43.7 1.29
All types of Gandaki 55.6 44.4 1.25 32.3 67.7 0.48 50.7 49.3 1.03
schools LIMBINI 473 52.7 0.90 305 69.5 0.44 44.0 560 | 078
Karnali 34.3 65.7 0.52 22.9 77.1 0.30 317 68.3 0.46
F west 36.6 63.4 0.58 22.0 78.0 0.28 33.2 66.8 0.50
Total 474 52.6 0.90 32.4 67.6 0.48 44.2 55.8 0.79
P1 44.2 55.8 0.79 21.6 78.4 0.28 39.6 60.4 0.66
P2 29.6 70.4 0.42 24.5 755 0.32 28.8 71.2 0.40
Bagmati 53.4 46.6 1.15 33.0 67.0 0.49 49.2 50.8 0.97
Community | Gandaki 53.4 46.6 1.15 25.9 74.1 0.35 47.8 52.2 0.92
Schools LIMBINI 463 53.7 0.86 253 74.7 0.34 422 578 | 0.73
Karnali 33.4 66.6 0.50 22.0 78.0 0.28 30.8 69.2 0.45
F_west 34.8 65.2 0.53 17.3 82.7 0.21 30.7 69.3 0.44
Total 44.3 55.7 0.80 24.9 75.1 0.33 40.3 59.7 0.68
Pl 53.0 47.0 1.13 42.1 57.9 0.73 50.4 49.6 1.01
P2 34.9 65.1 0.54 354 64.6 0.55 35.0 65.0 0.54
Bagmati 73.9 26.1 2.83 60.2 39.8 151 69.6 30.4 2.29
Institutional | Gandaki 63.1 36.9 1.71 50.9 49.1 1.04 60.3 39.7 1.52
Schools LIMBINI 49.9 50.1 1.00 43.1 56.9 0.76 485 515 | 094
Karnali 43.6 56.4 0.77 33.6 66.4 0.51 415 58.5 0.71
F_west 42.3 57.7 0.73 385 61.5 0.63 415 58.5 0.71
Total 56.6 43.4 1.30 49.1 50.9 0.96 54.7 45.3 1.21

The table 3.27 below also explains that, the contributions of the respective communities and
schools own sources in the management of teachers in community schools are vital. Based on the
reporting from the schools, currently 48,158 teachers are hired by the communities besides working
at the lower basic level. At upper basic level 12,757 teachers are hired by the communities besides
and currently working at the upper basic level. Thus, there is significant community contribution
in the teacher provisions, which are 32.1% at lower basic level and 33.0% at upper basic level in
the total reported number of the teachers in community schools.
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Table 3.27 Total number of teachers in all types of community schools by levels (hired by the community/schools
including PCFs) based on reporting)

Province Lower basic(1-5) Upper basic(6-8) Basic(1-8)
Female Male Total Female Male Total Female Male Total
Provincel 4,502 3,313 7,815 420 1,353 1,773 4,922 4,666 9,588
Province2 1,352 2386 3,738 142 678 820 1,494 3,064 4,558
Bagmati 8,731 2,803 11,534 912 1777 2,689 9,643 4,580 14,223
Gandaki 4,213 1,978 6,191 439 954 1,393 4,652 2,932 7,584
Provinceb 5,418 4,564 9,982 657 1,829 2,486 6,075 6,393 12,468
Karnali 923 1,884 2,807 205 1,140 1,345 1,128 3,024 4,152
Far-western 2,262 3,829 6,091 296 1,955 2,251 2,558 5,784 8,342
Total 27,401 20,757 48,158 3,071 9,686 12,757 30,472 30,443 60,915

Tables 3.28 and 3.29 below show the numbers of teachers and their shares in all types of community
schools based on the numbers of teachers working in approved positions and Rahat positions by
levels. Overall, 102,035 teachers with 39,146 female teachers at lower basic level, 25,861 teachers
with 6,558 female teachers at upper basic level and 127,896 teachers with 45,704 female teachers
at basic level are working in the current school year 2020-21. Out of the total numbers of teachers
by levels 38.4% at lower basic, 25.4% at upper basic and 35.7% at basic level are female teachers
with 0.62, 0.34 and 0.56 GIPs at lower basic, upper basic and in overall basic level in the current
school year (See Annex: X).

Table 3.28 Total number of teachers in all types of community schools by levels (based on approved positions)

Province Lower basic(1-5) Upper basic(6-8) Basic(1-8)
Female Male Total Female Male Total Female Male Total
Provincel 7,862 12,275 20,137 1,126 4,263 5,389 8,988 16,538 25,526
Province2 3,616 9,406 13,022 704 1,928 2,632 4,320 11,334 15,654
Bagmati 8,042 11,829 19,871 1797 3,722 5,519 9,839 15,551 25,390
Gandaki 6,757 7,596 14,353 906 2,899 3,805 7,663 10,495 18,158
Provinceb 6,586 9,343 15,929 944 2,893 3,837 7,530 12,236 19,766
Karnali 2,754 5,436 8,190 501 1,367 1,868 3,255 6,803 10,058
Far-western 3,529 7,004 10,533 580 2,231 2,811 4,109 9,235 13,344
Total 39,146 62,889 | 102,035 6,558 19,303 25,861 45,704 82,192 | 127,896
Table 3.29 Shares of teachers by sex and GPI in community schools of approved and Rahat teachers positions
Provine Lower basic(1-5) Upper basic(6-8) Basic(1-8)
Female Male GPI Female Male GPI Female Male GPI
Provincel 39.0 61.0 0.64 20.9 79.1 0.26 35.2 64.8 0.54
Province2 27.8 72.2 0.38 26.7 73.3 0.37 27.6 72.4 0.38
Bagmati 40.5 59.5 0.68 32.6 67.4 0.48 38.8 61.2 0.63
Gandaki 47.1 52.9 0.89 23.8 76.2 0.31 42.2 57.8 0.73
Province5 41.3 58.7 0.70 24.6 75.4 0.33 38.1 61.9 0.62
Karnali 33.6 66.4 0.51 26.8 73.2 0.37 324 67.6 0.48
Far-western 335 66.5 0.50 20.6 79.4 0.26 30.8 69.2 0.44
Total 38.4 61.6 0.62 254 74.6 0.34 35.7 64.3 0.56

3.4.2) Proportion of teachers by Dalit and Janajati at basic level

The table 3.30 below present that the Dalits are very under-represented in the teacher workforce as
they make up 13% of the population but account at 6.5% of the total teacher workforce including
6.8% of teachers in community schools and 6.2%of teachers in institutional schools at basic
level. Among the 7 province, Gandaki, Limbini province, Karnali and Far-western provinces
have the highest share of Dalit teachers than in the other provinces. To make more and equitable
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participation of teachers from Dalit communities, all tires of government need to pay ample
attention to formulate the policy and programme in this regards(See Annex: X).

Moreover, the following table 3.30 present that the Janajati teacher at basic level with the
disaggregation by level and types of schools, where in total 33.6% at basic level with 34.8% at
lower basic and 32.5% at upper basic level. Of the total teacher workforce the shares of Janajati
teacher in community schools are 32.2% at basic level with 36.2% at lower basic and 28.2% at
upper basic level. Similarly, the shares of Janajati teacher in institutional schools are 36.5% at
basic level, 31.0% at lower basic level and 42.0% is at upper basic level, indicate that the shares
of Janajati teacher is higher in institutional school than in the community schools. Among the 7
province, province 1 possess the highest share of Janajati teachers at all level of basic education
than in the other provinces. In terms of the percentage of female teachers are lower than the male
and total percentage of Dalit and Janajati teachers in total number of teachers at basic level. In
general, both the shares of the Dalit and Janajati teachers at both lower basic and upper basic
levels have increased in the school year 2020-21 than in the the previous school year 2019-20.

Table 3.30: percentage of lower and upper basic level Janajati teachers in total number of teachers by type of school,
appointment, province and gender (2020-21)

Dalit teachers Janajati teachers
Province Community Institutional Total Community Institutional Total
F T F T F T F T F T F T
Province 1 L 3.6 45 3.9 45 38 | 45 | 475 | 552 | 472 | 422 | 470 | 510
v 4.2 4.0 2.9 35 36 | 3.7 | 427 | 423 | 419 | 61.0 | 420 | 478
Province 2 L 45 7.7 2.2 3.1 33 | 54 | 305 | 264 | 112 7.5 265 | 22.4
U 2.4 6.2 0.0 2.0 12 | 41 | 232 | 209 | 122 | 140 | 193 | 195
Bagmati L 2.2 2.9 2.7 33 24 | 31 | 338 | 445 | 489 | 517 | 395 | 46.7
U 24 3.0 18 2.7 21 | 28 | 321 | 362 | 465 | 695 | 405 | 50.7
Gandaki L 8.9 9.9 9.1 9.8 90 | 98 | 50.1 | 520 | 46.1 | 442 | 490 | 50.1
U 10.0 8.5 6.0 8.6 80 | 86 | 467 | 374 | 420 | 589 | 445 | 430
Limbini L 5.4 6.8 6.4 6.9 59 | 6.8 | 347 | 409 | 371 | 336 | 351 | 382
province U 6.2 5.1 3.3 5.8 47 | 55 | 332 | 371 | 284 | 443 | 31.0 | 39.2
Kamali L 7.5 9.8 104 | 121 | 9.0 | 109 | 181 | 179 | 250 | 186 | 189 | 180
U 7.5 8.3 4.8 146 | 62 | 115 | 110 | 127 | 140 | 197 | 114 | 134
Far Western L 4.5 8.0 2.9 6.5 37 | 72 | 140 | 162 | 212 | 194 | 158 | 16.8
U 2.9 5.7 5.3 8.8 41 | 73 | 144 | 107 | 104 | 263 | 129 | 141
L 5.2 74 5.4 6.6 53 | 68 | 327 | 362 | 338 | 31.0 | 331 | 3438
Total U 5.1 5.8 34 6.6 43 | 62 | 290 | 282 | 279 | 420 | 288 | 325
T 5.2 6.5 4.4 6.6 48 | 65 | 309 | 322 | 309 | 365 | 31.0 | 33.6

Note: F = female, T = total, L = lower basic, U = upper basic
3.4.3) Student Teacher Ratios at basic level

This section deals with the Student Teacher Ratios (STRs) at basic level by types and levels of
schools. This indicator is used to measure the level of human resource inputs in terms of number
of teachers in relation to the size of the student/pupil population. It is normally used to compare
with established national norms on the number of pupils per teacher for each level or type of
school education. It is one of the most common indicators used in the educational planning for
the projection of teachers required and also human resource management in the school education
especially at the school level.
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a) Student Teacher Ratio in all types of schools in basic education

Table 3.31 below presents the STR!! for all types of schools by province and levels in the school
year 2020-21 at basic level. On average the STR at lower basic level is 17:1, at upper basic level
33:1 and at basic level 21:1 (Compared to 18:1 at lower basic level, 33:1, at upper basic level
21:1 and at basic level in the previous school year). The highest STR at lower basic level is found
in the province number 2 with the STR 35:1; while the lowest is in the province number 4 and 3
with the STRs 9:1 and 14:1. Similarly, at the upper basic level the highest STR 1is in the province
number 2 at 65:1 and the lowest is in the province number 4 at 22:1.Likewise, at the basic level,
the highest STR is in the province number 2 (41:1) and the lowest is in the province number 4
(12:1). Hence, although the Student Teacher Ratio at all levels has decreased by almost 1%, as in
previous years, the analysis shows that more crowded classes are observed in the province 2 at all
levels than in other province. It is worth mentioning that the STRs, at the lower basic and basic
levels have decreased in the current school year 2020-21 (See Annex X).

Similarly, the table 3.31 below shows the STRs by province for all types of community schools
based on the reported number of all types of teachers (i.e. teachers working in the approved
positions, Rahat Teachers and teachers hired by the community). On average, the STR in
community schools is 17:1 at lower basic, 36:1 at upper basic, and 21:1 at basic level (Compared
to 17:1 at lower basic, 35:1 at upper basic, and 20:1 at basic level in the previous school year). The
data reveals that in the context of community schools the STR needs to be considered seriously
taking into account to make all children retain in the system and provide quality basic education
to all, especially children from disadvantaged communities. At the lower basic level the highest
STR (38:1) is in the province 2 and the lowest (8:1) is in the Gandaki province. Similarly, at both
upper basic and basic levels, the highest STR is observed in the province 2 and the lowest one
is in the Gandaki province. The data reveals that the STR is highest at all levels of education in
community schools compared to the STR in all types of schools (Table 3.31) and that the highest
STR is in the province number 2 and the lowest STR is in the Gandaki province (Table 3.31) at
all levels of schools in both scenarios (See Annex X). Here, due to the significant contribution of
the local level/community to hire the teachers locally has played a vital role to lesion the STRs in
community schools at basic education and there will be the different scenarios of the STRs with
Government approved/rahat teacher only (see the paragraph below).

Table 3.31 and figure 3.4 below show the STR for all types of community schools based on the
approved positions and Rahat teachers by levels in the school year 2020-21. On average, the STRs
at lower basic, upper basic and basic levels are 26:1, 53:1 and 31:1 (Compared to 24:1, 51:1 and
30:1 in the previous school year) respectively. It shows there has been a slight increase at all levels
of basic education than in the previous school years. Again, the province 2 shows the highest STR
50:1; 98:1; and 58:1 at lower basic, upper basic and basic levels, whereas the lowest STR 12:1,
30:1 and 16:1 is found in the Gandaki province at all levels. At the basic level it further illustrates
that there are 31 districts (most of these districts are in the Terai belt) with a higher STR than the
national average (See Annex X).

As stated above, community contribution to the provision and management of teachers in
community schools has been crucial. All the same, in line with the policy to provide quality
basic and secondary education to all children, especially the disadvantaged, the government of
Nepal has provided support to the community schools based on criteria and availability of funds
each year. Basically, funds for both salary and non-salary recurrent and capital activities have

11  The Student Teacher Ratio (STR) is calculated on the basis of reported number of students and the teachers in all types of schools by
level in the school year 2014-015.
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Annex 5 (b):Number of hers at upper basic level working in the approved and rahat positions and based on the reporting by types of schools, Flash |_2020-021
Rank Permanent Temporary Tot:l A;{proved Rahat PCF Community Private | Total of Community | Total of Institutional Total Teacher and Ncn:(eachingl staffs
Dist | . . ositions Sources Schools Schools under Special Council
co d; Dist_name Local level_name code Province_Name Non-
B 1st. | 2nd. | 3rd. |Femalg Male | Total [Femalg Male | Total [Femalel Male | Total [Femalel Male | Total [Femalel Male | Total [Femalel Male | Total |Femalg Male | Total |Femalg Male | Total [Femalg Male | Total [Primary|L_Sec.| Sec. | Teaching
Staffs
Rajgadh Gaunpalika 2 Province No. 2 1 3 5 4 5 9 0 0 0 4 5 9 0 5 5 0 1 1 0 1 1 4 12 16 0 0 0 4 12 16 0 0 0 11
R 2 Pi 1 5 8 7 7 14 0 0 0 7 7 14 0 5 5 0 1 1 1 6 7 8 19 27 3 3 6 1 22 33 0 0 0 13
. 2 0 3 7 4 6 10 0 0 0 4 6 10 1 6 7 0 0 0 0 2 2 5 14 19 8 10 18 13 24 37 7 8 4 25
R 2 0 6 9 4 10 14 1 0 1 5 10 15 2 13 15 0 0 0 2 15 17 9 38 47 3 8 1" 12 46 58 0 0 2 27
. 2 1 13 7 6 13 19 1 1 2 7 14 21 2 20 22 0 1 1 1 4 5 10 39 49 5 1 16 15 50 65 0 0 6 21
R 2 0 2 1 4 9 13 0 0 0 4 9 13 0 9 9 0 1 1 0 0 0 4 19 23 0 0 0 4 19 23 0 0 3 15
. 2 0 1 6 2 5 7 0 0 0 2 5 7 0 6 6 0 0 0 0 4 4 2 15 17 0 0 0 2 15 17 0 0 1 17
1 1 3 3 2 5 7 0 0 0 2 5 7 1 5 6 0 3 3 0 0 0 3 13 16 0 0 0 3 13 16 0 0 0 1
i 0 3 1 2 2 4 0 0 0 2 2 4 0 1 1 2 0 2 0 2 2 4 5 9 0 0 0 4 5 9 0 0 0 7
N 0 7 4 4 7 1" 0 0 0 4 7 1 0 6 6 0 1 1 0 0 0 4 14 18 2 4 6 6 18 24 0 0 1 15
i 0 10 4 2 12 14 0 0 0 2 12 14 0 0 0 0 0 0 0 2 2 2 14 16 1 9 10 3 23 26 0 0 0 13
N 1 5 2 4 4 8 0 0 0 4 4 8 0 2 2 2 1 3 0 4 4 6 1 17 4 10 14 10 21 31 10 1 1 24
i 0 9 6 5 8 13 1 1 2 6 9 15 3 6 9 0 3 3 1 17 18 10 35 45 8 28 36 18 63 81 24 24 3 44
i i 0 18 6 8 13 21 0 3 3 8 16 24 0 2 2 1 1 2 4 10 14 13 29 42 1 32 43 24 61 85 26 30 9 53
| Province, 0 8 2 5 3 8 0 2 2 5 5 10 1 6 7 0 1 1 0 7 7 6 19 25 4 15 19 10 34 44 0 0 1 17
R Province, 0 2 9 5 4 9 0 2 2 5 6 1 1 1 2 0 1 1 3 10 13 9 18 27 6 17 2 15 35 50 12 14 3 26
i 0 18 15 10 22 32 0 1 1 10 2 33 3 7 10 1 1 2 5 33 38 19 64 83 43 Al 114 1 62 1 135 3 197 1 115 133 + 26 175
i 0 8 0 3 4 7 0 1 1 3 5 8 0 4 4 2 0 2 1 2 3 6 1 17 1 10 1 7 21 28 0 0 2 15
i 0 5 10 7 7 14 0 1 1 7 8 15 3 4 7 0 0 0 5 21 26 15 33 48 14 49 63 29 82 i 111 73 m 6 106
i 0 1 3 0 3 3 0 1 1 0 4 4 0 0 0 0 0 0 0 4 4 0 8 8 3 9 12 3 17 20 8 8 2 14
ajpur Gaunpalika O T T O O O O O N T - O N O O O O I A 1 ) 00 5
i Sakhuwanankarkatti Gaunpalika 1 1 4 2 4 6 0 0 0 2 4 6 0 3 3 0 0 0 0 1 1 2 8 10 0 1 1 2 9 1 0 0 0 10
i 0 22 19 17 21 38 0 3 3 17 24 4 1 6 7 2 1 3 1 12 13 21 43 64 6 37 43 27 80 i 107 39 42 13 80
i 0 10 9 9 9 18 0 1 1 9 10 19 0 5 5 0 3 3 0 4 4 9 22 31 3 13 16 12 35 47 1 1 4 24
i 0 [ 4 4 6 10 0 0 0 4 6 10 0 0 0 2 0 2 0 2 2 6 8 14 0 0 0 6 8 14 0 0 3 20
i 0 2 3 2 3 5 0 0 0 2 3 5 4 4 8 0 3 3 1 4 5 7 14 21 3 4 7 10 18 28 0 0 0 10
i 7 5 6 1" 1 1 5 7 12 0 0 0 3 3 5 15 20 0 0 0 15 20 0 0 19
1 2 4 6 0 2 4 6 0 0 0 0 0 2 4 6 0 0 0 4 6 0 0 7
9 7 11 18 0 7 11 18 0 0 0 4 4 7 1 25 1 10 11 2 36 7 7 2
i 7 2 5 7 1 2 6 8 1 1 4 1 3 4 1 24 9 2! 33 1
. 5 8 2 10 12 1 2 1 13 1 2 0 3 0 3 3 1 22 0 1 22 1
i 1 3 2 0 2 2 2 2 4 0 4 4 0 1 3 10 13 1 2 0 5 1 22 0 8
. 34 35 17 51 68 4 18 55 73 5 13 1 2 8 38 46 2 102 1 134 74 107 1 65 1 176 { 241 111 127 1 48 217
i -1 8 7 0 0 8 0 1 1 2 0 1 1 13 14 0 0 1 1 0 0 0 15
4 4 8 1 4 9 0 0 1 1 0 6 4 17 21 4 7 2 2 1 1 0 14
4 7 0 0 3 7 0 0 1 0 0 3 6 9 5 1 1 2 10
. 10 10 2 2 0 12 12 0 1 1 0 2 1 18 19 0 1 1 2 16
i 2 17 7 16 3 9 10 19 6 4 7 2 4 6 21 17 38 15 29 2 53 3 2
. 0 3 2 3 0 1 2 3 0 0 0 1 0 1 2 2 4 0 2 2 4 1
i 0 5 2 4 6 0 2 4 6 0 1 4 2 1 13 1 3 0 1 3 1 2
. 7 4 4 7 1" 0 4 7 1 1 1 3 2 12 14 2 4 0 2 4 4 2
[ 7 6 3 7 10 2 4 9 13 0 1 2 3 0 3 1 1 0 1 1 3 1
| 2 9 2 9 1 0 2 9 1 0 0 4 4 0 0 1 7 4 1 1 1 1
[ 10 0 10 10 2 0 12 2 0 2 2 1 2 1 3 2 20 1 2 1 22 0 0 1 1
[ 26 10 18 28 3 10 21 1 1 22 23 1 5 2 11 14 " 14 29 43 2 86 114 30 36 23 7
[ 4 7 1 0 4 7 1 0 7 7 1 7 1 4 6 4 30 0 0 0 6 24 30 0 0 3 1
B 4 6 1 0 4 6 0 1 1 2 0 0 0 3 5 0 15 0 1 1 5 1 16 0 0 0 9
K 0 319 3 P 6 3 g 201 7.1 30+ db i 7 1 A1} A8 1 14 1 50 3 84 1 A2 1 33 1 201 43
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[ 0 5 0 10 10 0 0 0 0 10 10 0 0 0 0 1 4 5 1 21 2! 5 4 9 6 25 31 8 6 25
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arlahi TBarahathawa Nagarpalika 0 13 17 12 15 27 0 3 3 12 18 30 2 4 6 0 4 4 1 6 7 15 32 47 1 7 8 16 39 55 9 9 4 32
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Annex 5 (b):Number of teachers at upper basic level working in the approved and rahat positions and based on the reporting by types of schools, Flash |_2020-021
Rank Permanent Temporary Total Alpvproved Rahat PCF Community Private | Total of Community | Total of Institutional Total Teacher and Non.-teaching. staffs
Dist | Provin i Positions Sources Schools Schools under Special Council
codel Dist_name Local level_name code Province_Name Non-
B 1st. | 2nd. | 3rd. [Femalel Male | Total [Female Male | Total |Femalg Male | Total [Femalel Male | Total [Femalel Male | Total |Female] Male | Total [Femalel Male | Total [Female{ Male | Total |Femalel Male | Total [Primary|L_Sec.| Sec. | Teaching
Staffs
19_ iSarlahi Parsa Gaunpalika 2 Province No. 2 5 4 4 5 9 4 5 9 2 0 2 0 0 0 1 1 6 6 12 0 0 0 6 6 12 0 4
i 2 1 3 4 4 4 4 0 2 2 0 0 0 0 0 0 6 6 0 2 2 0 8 8 0 4
2 0 3 3 3 3 3 1 7 8 3 3 0 0 0 1 13 14 0 0 0 1 13 14 0 8
2 2 7 7 9 7 9 0 4 4 0 0 1 1 2 3 12 15 0 0 0 3 12 15 0 16
7 21 20 29 22 31 2 6 8 5 7 2 7 9 15 40 55 0 0 0 15 40 55 0 8 38
0 0 5 2 3 5 0 0 0 2 3 5 0 3 3 1 2 3 0 0 0 3 8 1 0 0 0 3 8 1" 0 0 0 11
0 3 6 4 4 8 0 1 1 4 5 9 0 4 4 0 0 0 0 2 2 4 1 15 0 0 0 4 1 15 0 0 2 14
0 1 5 2 4 6 0 0 0 2 4 6 0 4 4 0 2 2 0 0 0 2 10 12 0 0 0 2 10 12 0 0 1 1
0 8 6 7 5 12 0 2 2 7 7 14 0 3 3 0 0 0 1 7 8 8 17 25 2 10 12 10 27 37 0 0 0 13
0 13 5 9 8 17 0 1 1 9 9 18 0 5 5 0 0 0 0 1 1 9 15 24 7 18 25 16 33 49 0 0 2 21
3 3 8 7 6 13 0 1 1 7 7 14 1 6 7 0 2 2 1 6 7 9 21 30 0 0 0 9 21 30 0 0 3 18
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lo. 0 2 3 0 5 5 0 0 0 0 5 5 0 0 0 0 1 1 0 0 0 0 6 6 0 0 0 0 6 6 0 0 2 7
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2 4 4 6 10 4 6 10 2 2 0 0 0 1 1 4 9 1 0 0 0 4 9 1 0
2 6 3 4 7 3 4 7 6 0 0 0 0 0 3 10 1 0 0 0 3 10 1 0
2 1 8 4 8 12 4 8 12 4 0 0 0 1 1 5 13 1 0 0 0 5 13 1 0
0 1 1 2 1 2 3 1 4 0 0 0 1 1 2 7 9 0 0 0 2 7 9 0 0 10
0 1 2 1 2 0 0 0 1 2 3 0 4 4 0 0 0 0 0 0 1 6 7 0 0 0 1 6 7 0 0 0 7
0 6 4 2 6 0 2 2 2 8 10 0 6 6 0 0 0 2 0 2 4 14 18 3 1 4 7 15 22 6 7 4 22
. 0 0 2 1 1 0 0 0 1 1 2 0 12 12 0 1 1 0 1 1 1 15 16 0 0 0 1 15 16 0 0 1 9
lo. 1 2 9 5 5 10 0 2 2 5 7 12 0 2 2 0 0 0 0 10 10 5 19 24 0 0 0 5 19 24 0 0 0 20
0. 0 2 6 4 3 7 0 1 1 4 4 8 0 6 6 0 1 1 0 8 8 4 19 23 0 0 0 4 19 23 0 0 1 18
Province No. 0 2 14 7 7 14 0 2 2 7 9 16 2 6 8 0 0 0 0 1 1 9 16 25 0 0 0 9 16 25 0 0 3 20
Bagmati 0 3 18 3 14 17 1 3 4 4 17 21 13 17 30 1 1 2 4 7 1 22 42 64 8 6 14 30 48 78 5 5 10 57
0 0 8 3 5 8 0 0 0 3 5 8 2 5 7 0 1 1 4 10 14 9 21 30 0 0 0 9 21 30 0 0 2 14
0 3 17 4 14 18 1 1 2 5 15 20 2 10 12 0 0 0 5 13 18 12 38 50 3 6 9 15 44 59 6 6 7 31
0 10 7 8 0 2 9 10 2 7 9 1 0 1 13 2 13 42 0 0 0 13 29 42 0 0 7 17
3 17 27 35 38 2 4 39 44 13 32 4! 1 0 1 18 2! 24 113 1 23 24 47 47 113 | 160 43 55 31 120
3 2 4 3 6 0 0 3 6 4 9 1 2 3 5 10 1 14 39 2 4 6 16 29 45 0 0 3 10
3 1 10 8 9 2 0 8 1 6 10 1 0 0 0 8 1 1" 37 0 0 0 1 26 37 0 0 3 20
6 12 13 14 1 3 16 18 2 20 2 0 0 0 4 15 19 8 1 59 0 0 0 8 51 59 0 0 6 26
1 5 12 3 12 15 1 2 3 4 14 18 7 17 24 0 3 3 13 18 31 24 52 76 3 0 3 21 52 79 1 1 14 40
0 3 16 5 13 18 0 1 1 5 14 19 2 19 21 0 0 0 3 10 13 10 43 53 0 0 0 10 43 53 0 0 0 18
0 1 14 0 11 1" 1 3 4 1 14 15 5 10 15 0 0 0 5 9 14 1 33 44 0 0 0 1 33 44 0 0 2 26
0 5 12 3 13 16 0 1 1 3 14 17 3 28 31 0 0 0 2 3 5 8 45 53 2 3 5 10 48 58 0 0 6 29
1 7 10 5 13 18 0 0 0 5 13 18 2 16 18 1 0 1 8 3 1 16 32 48 2 1 3 18 33 51 0 0 3 31
O O I A O I 3 B v 28 33 A1 1 a3 f A0 4 3t 3 4 2t 9 11 i {81 73+ Ol t 3 t 7 1 0+ 21t 80 101t 10 i 12 + 10 i 55 _
0 5 17 5 17 22 0 0 0 5 17 22 9 19 28 0 0 0 2 6 8 16 42 58 3 3 6 19 45 64 1 1 7 35
0 5 13 4 8 12 1 5 6 5 13 18 2 14 16 0 1 1 6 3 9 13 31 44 0 0 0 13 31 44 0 0 6 29
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Annex 5 (b):Number of teachers at upper basic level working in the approved and rahat positions and based on the reporting by types of schools, Flash |_2020-021

Total Approved

Community Private

Total of Community

Total of Institutional

Teacher and Non-teaching staffs

Dist provin Rank Permanent Temporary Positions Rahat PCF Sources Schools Schools Total under Special Council__|
o d; Dist_name Local level_name code Province_Name Non-
B 1st. | 2nd. | 3rd. |Femalg Male | Total [Femalg Male | Total [Femalel Male | Total [Femalel Male | Total [Femalel Male | Total [Femalel Male | Total |Female Male | Total |Female Male | Total [Femalg Male | Total [Primary|L_Sec.| Sec. | Teaching
Staffs
.- indhupalchok Balefi Gaunpalika, 5 6 4 5 9 1 1 11 8 13 21 0 2 2 5 7 12 1 28 46 0 0 1 4 6 1 2!
| ik, 0 13 4 7 1" 1 1 13 7 10 17 0 0 0 1 4 5 1 4 7 1 13 18 1 4
¥ @ [OR I O T I ) A 7 i P P Lo [} 0 7 7
B jadhi Nagarpaiika 6 161 3 1 171201 215 DU T3 01 4 1 1 0 1 11§ 61 5% | 7 T [ 0T B
[ 0 3 7 4 4 8 1 1 2 5 5 10 2 13 15 0 0 0 2 7 9 9 3 3 6 12 6 6 29
. 12 9 13 1 0 9 14 10 4 4 0 5 9 14 20 0 20 0 1 31
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W 73 P ) LN 9 7 IS EEE] [} 68
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| 14 34 4 41 45 1 2 3 5 4 48 8 14 0 8 6 14 19 57 76 ¢ 111 1 47 2 158 1 130 : 104 1 234 56 81 41 107
| 3 14 4 12 16 0 1 1 4 1 17 1 17 0 0 1 1 10 25 35 2 2 10 27 37 0 0 9 16
[ 1 16 1 13 14 1 3 4 2 1 18 12 20 0 5 1 6 15 29 4 4 6 7 33 50 0 0 9 24
[ 0 1 25 5 16 21 2 3 5 7 1 26 14 20 2 1 1 6 7 16 40 56 0 0 0 16 40 56 0 0 9 33
. 9 13 6 16 22 0 0 16 22 22 10 2. 0 7 1 1 33 64 18 26 9 90 25 40 24 76
. 5 -1 1 3 4 0 0 3 4 6 8 4 0 6 1 5 20 35 0 0 5 35 4 9
| 1] 3 1 1 2 1 1 2 3 4 16 0 4 7 1 4 26 40 0 0 4 40 3 14
| 2 20 5 16 21 1 1 17 22 18 13 1 0 8 1 5 38 63 13 20 8 83 16 47
¥ 5T 518113 T3 1 5 i1 6 | 1211810 P TN O O 0 T O I ) )
[ 0 15 21 10 23 33 1 2 3 1 25 36 16 16 32 0 0 0 8 4 12 35 45 80 40 23 63 5 52 29 91
. 7 8 17 0 2 0 25 1 13 4 0 4 8 0 7 57 14 19 7 12 0
. 3 0 15 8 2 8 23 7 22 9 0 6 1 7 4 65 3 1 4
| 3 5 10 4 1 3 8 22 7 1 10 15 6 4 62 0 6 9
B iB 7 3 2030 4T 7 075 0 1 7 3 51 0 i 2
__25_iLalitpur Godawari Nagarpalika 2 41 15 43 58 2 5 17 46 3 4 13 0 14 20 34 40 7 110 1 81 42 1 123 211 1 108 218
¥ 010 12 [ 34 6 1 9 1 04 3 {3+ 319 {12 5 {24 17§ 0 1 0 1 0 1 0 {14 1 | 8 {2 {30 01010 S
i 30 95 44 82 1 126 1 1 45 83 1 128 : 19 3 22 0 45 1 108 : 153 : 109 & 194 : 303 : 400 : 196 : 596 692 1 414 683
| 10 26 5 26 31 1 5 6 31 37 12 4 16 1 2 33 55 4 69 1 110 1 79 36 1 115 155 1+ 74 157
| 3 24 5 16 21 2 4 7 20 27 2 2 4 0 0 1 1
| 32 52 12 63 75 2 7 14 70 84 12 8 20 0 9 19 28
[ 1 9 35 19 21 40 1 4 20 25 45 17 6 23 0 0 8 16 24
[ 1 14 19 4 21 31 1 2 3 5 29 34 9 4 13 0 0 0 1" 29 40
i 15 7 6 32 8 1 3 4 7 5 42 8 4 12 0 0 14 25 39
i 9 4 1 16 7 2 4 6 13 0 33 13 1" 24 0 1 18 52 70
i 17 1 29 31 0 1 7 8 30 8 68 18 3 21 1 1 14 17 31
i 5 4 14 10 4 1 4 5 15 4 29 7 14 21 1 1 3 3 6
i 0 15 21 12 20 32 1 3 4 13 23 36 10 4 14 1 0 1 19 62 81
i T4 161 % 16l 1 1L A i 2 1713151 910611810 0 i %1%
i 55 1 327 1 155 % 211 i 366 1 18 19 1 156 5 229 1 385 i 49 22 71 2 4 197 1 334 1 531
arpalika 10 32 9 30 39 0 3 3 9 33 42 3 2 5 0 0 1" 22 33
agarjun Nagarpalika, VA O A A I O X O A A 7238
. nkf u 0 5 21 6 18 24 1 1 2 7 19 26 7 9 16 0 0 0 2 6 8
i 1 18 38 1 42 53 2 2 4 13 44 57 13 2 15 1 0 1 13 31 44
. 0 3 1 4 15 19 1 1 2 6 21 12 7 19 0 0 15 44 59
| 0 9 1 13 18 1 5 6 8 24 6 23 29 0 3 14 15 29
. 1 16 2! 36 44 1 1 2 7 46 14 26 40 2 2 10 1 21
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[ 1 3 13 14 15 2 0 2 14 17 6 3 9 0 2 2 1" 16 21 20 35 55 2 3 5 22 38 60 0 0 4 29
. 7 5 6 0 5 7 1 10 1 1 12 4 0 1 8 5 1
i 1 7 10 0 7 10 0 7 7 1 1 12 17 20 29 15 8
| 13 i 14 0 1" 14 3 6 9 0 0 0 8 2 4
. 9 11 12 1 12 14 4 5 9 0 0 0 8 2 7
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K 9 10 0 1 4 0 4 10 9 19 0 0 10 9 9 8
. 2 10 5 11 0 1 1 12 1 1 2 0 0 2 2 6 10 16 2 6 10 12 22 5 17
[ 0 0 8 2 6 8 0 0 0 2 6 8 4 3 7 1 0 1 1 0 1 8 9 17 0 0 0 8 9 17 0 0 1 9
. 5 10 4 9 13 1 1 2 10 15 1 3 4 0 0 0 0 6 1 3 4 7 9 7 2 0 0 2 1
| npalika 6 13 3 14 17 2 0 2 14 19 5 6 1 0 8 11 19 1 4 1 1 2 19 2 5 0 0 7 1
| 2 9 3 4 7 2 2 4 6 1 7 17 24 0 1 7 8 1 4 1 1 2 14 1 4! 1 2 9 2!
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[ 0 1 10 4 5 9 1 1 2 6 11 6 7 13 0 0 6 4 10 1 17 34 0 0 0 17 17 34 0 0 3 1
[ 0 3 18 4 12 16 0 5 5 4 17 21 7 4 1 1 1 2 2 4 6 14 26 40 0 0 0 14 26 40 0 0 9 22
[ 2 14 1 13 1 2 3 3 13 16 12 17 0 0 6 10 16 14 3 4 4 4 14 39 5. 12 2
i 0 6 4 6 0 0 0 2 4 6 3 5 0 1 1 2 3 5 1 1 0 0 5 10 1 3 1
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Annex 5 (b):Number of teachers at upper basic level working in the approved and rahat positions and based on the reporting by types of schools, Flash |_2020-021
Rank Permanent Temporary Total AApAproved Rahat PCF Community Private | Total of Community | Total of Institutional Total Teacher and Nonl-!eachingl staffs
Dist | . Positions Sources Schools Schools under Special Council
co d; Dist_name Local level_name code Province_Name Non-
"~ 1st. | 2nd. | 3rd. [Femalg Male | Total [Femalg Male | Total [Female Male | Total [Femalel Male | Total [Femalel Male | Total [Femalel Male | Total [Femald Male | Total [Femald Male | Total [Femald Male | Total [Primary|L_Sec.| Sec. | Teaching
Staffs
i Bagmal] T 1 2311041 3161 01 21 21 415 1 81117 1 141210 0101 21 01 21 14;i2 ]3304 0 01 14}i2]i %10 01 7.1 2
i 3 34 49 21 59 80 2 4 6 23 63 86 36 39 75 0 0 0 10 16 26 69 § 118 § 187 § 98 59 3 157 3 167 § 177 § 344 34 45 49 134
i 0 0 6 2 4 6 0 0 0 2 4 6 3 1" 14 0 0 0 3 2 5 8 17 25 0 0 0 8 17 2 0 0 2 15
i 0 2 5 2 4 6 0 1 1 2 5 7 6 13 19 3 1 4 1 3 4 12 22 34 0 0 0 12 22 34 0 0 3 6
i 12 10 15 0 0 0 10 15 7 7 0 7 2 7 39 56 0 0 7 56 0 0 19
i 8 1 14 0 0 1" 14 7 1 1 6 1 6 32 48 4 10 2 58 0 0 20
i 4 4 4 1 4 5 4 6 0 8 7 4 26 40 0 0 4 40 0 0 8
19 16 19 0 18 21 12 9 1 12 5 9 48 67 4 6 1 73 1] 0 33
6l 154 128 | 218 0 kel 133 1 223 14 33 7 0 31 1191 150 § 135 + 285 } 420 ¢ 119 1 172 } 291 1 264 1 457 i 711 322 394 1 170
1 17 2 15 17 0 2 16 18 2 12 14 0 1 1 2 10 12 6 39 45 5 9 14 11 48 59 13 15 3
6 13 5 14 19 0 1 1 5 15 20 3 10 13 0 0 0 4 15 19 12 40 52 3 16 19 15 56 il 31 36 9
0 9 25 6 26 32 1 1 2 7 21 34 7 3 10 0 1 1 8 12 20 2 43 65 39 32 il 61 75 1 136 82 104 1 37
a a 0 10 24 8 22 30 1 3 4 9 25 34 3 13 16 0 0 0 0 9 9 12 47 59 3 17 10 15 54 69 8 8 3
@ 5 18 0 4 4 5 22 7 8 4 0 0 0 2 1 3 3 54 14 23 37 27 64 91 34 37 11
i Ratnangar Nagarpalika Y] N S T ) G O N 09 30 1 50+ 82+ 60+ 131 191 ¢ 106 132+ 51
i hat @ 4 7 1 4 5 5 6 15 1 4 5 1" 8 9 2 60 2 23 9 62 1 3
i Ajir @ 7T O N S ) 7 O T A 3 R I ) 0
Barpak Sulikot Rural Wunicipality 3T /R I % 7 O O N T 20 P 20 T S ) 2 A I ) 0
6__iGorkha iBhimsen Gaunpalika 3 25 8 0 3 3 3 31 7 1 0 1 1 2 7 9 9 2 0 9 3 52 0 0
ki 1 2 1 315 2 4 6 0 1 1 1 2 3 0 0 0 0 0 0 1 3 4 0 0 1 3 4 0 0
0 2 0 2 2 0 0 0 0 2 2 1 9 10 1 1 2 4 8 12 6 20 26 1 1 6 21 2 0 0 0
0 5 13 3 12 15 2 1 3 5 13 18 2 1" 13 0 1 1 8 18 26 15 43 58 0 0 0 15 43 58 0 0 10
1Ce 1 16 29 5 36 41 1 4 5 6 40 46 5 17 22 0 0 0 1 12 13 12 69 81 33 28 61 45 97 1 142 31 53 43
7 6 1 7 5 7 35 9 0 2 2 10 54 65 58 73 1 14 17
7 3T 0 ST 70 T 5 3 14T 07175 10 0175
10 0 0 4 11 " 1 0 4 47 62 50 66 1 1 1
9 3 2 2 7 0 1 13 16 56 73 22 26 48 82 1 121 44 55 26
4 5 19 1 2 8 1 0 1 3 7 13 28 41 0 0 28 41 0 0 2
0 1 2 9 1 3 2 5 1 5 6 0 0 0 1 1 2 7 17 24 0 0 7 17 24 0 0 1
1 5 20 4 20 24 1 1 2 2 2 4 0 0 0 2 0 2 9 23 32 0 0 9 23 32 0 0 2
0 8 40 12 28 40 1 7 8 13 0 14 14 0 0 0 4 1 15 17 60 i 5 7 12 22 67 89 10 12 9
0 6 23 2 19 21 3 5 8 5 3 9 12 0 0 0 0 3 3 8 36 44 2 1 3 10 37 41 3 4 7
1 9 22 5 22 27 2 3 5 7 2 7 9 0 2 2 3 4 7 12 38 50 4 3 7 16 41 57 5 6 11
10 8 14 26 40 14 7 9 16 0 2 2 9 13 7 2 16 7 1 54 9% 30 36 25
3 0 0 8 8 2 7 9 16 0 0 0 13 18 47 13 9 7 42 69 16 18 9
3 7 2 12 14 5 2 7 9 0 0 0 2 6 35 10 8 1 2 53 10 12 1
11 9 22 55 i 23 3 6 9 0 0 0 15 2 109 6 1 7 89 § 126 3 4 2
7 2 10 28 38 10 7 7 14 2 0 2 4 1 5 41 66 6 10 16 1 51 82 0 0 1
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TR S T 7 O 20 -0 O < O O 2 O - 72 O O A -0 A O ) 015
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i) B0 AR A Y T T L7120 1 82t q02t 25 1 22§ 47 0441491 4B 65t a7
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8 40 1 45 5 17 1 0 6 10 1 59 78 1 65 89 1 3
3 27 2 3 32 6 " 0 1 4 9 13 1 48 63 12 56 75 8 6
106 10 6 4 40 0 2 6 42 2 7 9 0 0 2 2 4 1 45 i 55 0 10 45 1 55 0 0 8 i34
58 1 175 1 61 172 1 233 0 5 5 61 1771 238 § 34 39 73 3 3 6 30 1 161 1 191 1 12 380 3 508 3 316 § 282 } 598 § 444 } 662 } 1106} 706 921 6 1166
3 23 10 14 24 0 2 2 10 16 26 4 6 10 0 0 0 0 7 7 14 29 43 2 3 16 30 46 6 7 7 37
0 0 7 1 5 6 0 1 1 1 6 7 0 0 0 0 0 0 0 0 0 1 6 7 0 0 0 1 6 7 0 0 1 5
g g 0 6 7 1 9 10 0 3 3 1 12 13 0 0 0 0 0 0 0 0 0 1 12 13 0 0 0 1 12 13 0 0 0 6
0 iNarpa Bhumi Gaunpalika I A ) FORE O I O B N N O OO T N O T ) 0 0
Narso Gal 1" 2 13 1" 0 16 16 0 1 1 0 0 0 0 0 0 0 17 17 0 17 17 0 0 10
1 -1 2 1 1 5 6 0 0 0 0 0 0 1 4 5 2 9 1 9 1" 0 0 6
7 1 9 10 2 13 15 0 0 0 0 0 0 0 2 2 2 15 17 18 20 0 0 12
0 1 - -2 -3 3 0 1 1 0 1 1 0 0 0 0 0 0 0 2 2 2 2 7 7 0 10
0 9 - 5 4 2 3 5 1 8 9 0 0 0 0 0 0 1 6 7 2 14 16 15 18 0 0 0 7
2 19 1 14 15 1 5 6 2 19 21 0 0 0 0 0 0 1 0 1 3 19 22 0 0 0 19 22 0 0 2 15
0 8 33 4 34 38 1 2 3 5 36 41 4 2 6 1 0 1 3 2 5 13 40 53 5 6 1 18 46 64 0 0 6 33
3 19 2 0 35 35 2 7 9 2 42 44 8 13 21 0 0 0 3 20 23 13 75 88 12 13 25 25 88 1 113 30 39 23 78
5 7 4 9 13 9 7 7 9 0 0 0 9 14 45 0 0
2 7 10 3 10 14 0 1 1 12 15 56 1 1
13 4 4 7 8 9 0 2 2 53 5 5
10 7 5 9 12 0 0 0 44 0 0
3 o6 5 1 7 615 A K I ) 7 [ B0 0 1
Gandaki Province 3 7 5 3 9 9 18 0 0 0 2 1 12 2 3 58 5 7 2
1 22 36 2 47 4 2 8 10 4 55 59 4 8 12 0 0 0 1 13 14 9 85 1 19 30 2 95 115 21 30 29 9
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Annex 5 (b):Number of teachers at upper basic level working in the approved and rahat positions and based on the reporting by types of schools, Flash |_2020-021
Rank Permanent Temporary Total A.p.proved Rahat PCF Community Private | Total of Community | Total of Institutional Total Teacher and Non_-teaching. staffs
Dist_| . Province|, . Positions Sources Schools Schools under Special Council
code Dist_name Local level_name code Province_Name Non-
B 1st. | 2nd. | 3rd. |Female Male | Total [Femalg Male | Total [Femald Male | Total [Femalel Male | Total [Female Male | Total |Femalg Male | Total [Femalel Male | Total [Femalg Male | Total [Femalel Male | Total (Primary|L_Sec.| Sec. | Teaching
Staffs
2 Gaunpalika Gandaki Province 0 1 9 1 241 6 121 1 271 11 51 61 71213 T 7 T 1 01 119129538 0 1 01 9 129131 0 09
lodi Gaunpalika Gandaki Province 1 10 28 4 30 34 1 4 5 5 34 3 13 10 23 3 4 7 21 48 69 4 10 21 52 79 2 3 1 32
0 10 18 7 17 24 2 2 4 9 19 2 6 5 11 1 0 1 16 24 40 0 0 16 24 40 1 1 6 25
0 17 37 8 25 33 1 20 21 9 45 5 6 7 13 2 8 10 17 60 i 4 10 23 64 87 8 1 23 57
0 3 17 2 14 16 0 4 4 2 18 20 6 20 0 1 1 14 10 24 22 43 65 1 3 4 23 46 69 5 5 17 37
Gandaki Province 5 14 37 3 49 52 1 3 4 4 52 56 19 40 1 2 3 14 26 40 38 1 101§ 139 § 23 25 48 61 126 | 187 37 50 52 108
0 8 14 3 16 19 1 2 3 4 18 22 1 2 3 0 0 0 2 10 12 7 30 37 2 0 2 9 30 39 5 7 6 28
2 -1 0 9 2 2 6 5 11 10 15 25 2 50 3 3 3! 56 16 17 5 9
5 8 7 35 2 9 12 14 26 18 26 1 90 13 13 26 I 116, 34 47 29 0
18 13 3 46 7 14 16 6 22 4 85 4 0 0 0 15 7
3 3 9 2 2 4 " 21 2 1 2 i 2 2 4 7 10 3
0 1 0 5 5 4 1 0 0 8 12 17 2 5 1 0 5 1 1 0
0 3 9 0 9 9 2 1 2 10 12 0 0 0 1 1 10 10 20 12 3 2 13 6 2 1
0 3 13 2 12 14 1 1 3 13 16 0 6 0 0 0 3 6 9 6 25 1 3 2 9 2 6 4 21
OO A 0 2 O - O O O O O 0 O O T O A I O TR
0 3 20 1 20 21 1 1 2 2 21 23 5 10 15 2 1 3 9 21 30 18 53 71 14 17 31 32 70 9 50
0 2 17 6 10 16 1 2 3 7 12 19 0 9 9 0 1 1 3 4 7 10 26 36 0 0 0 10 26 4 12
7 21 23 27 4 24 2 13 22 55 7 8 3 3 1213 21 21 42 49 1 114 28 80
15 17 23 7 19 7 8 2 33 58 1 1 102 1 44 40 84 85 1 101 28 108
8 8 2 9 2 16 5 1 16 0 7 47 5 4 9 15 41 7 23
1 20 26 7 21 19 2 2 49 76 3 2 1 1451 34 35 69 87 1 127 30 109
1 1 20 23 6 21 11 17 2 18 22 40 6 1 97 34 20 54 T 1 32 4
0 7 2 24 31 2 2 7 26 33 4 4 8 1 0 1 8 12 20 0 2 62 9 14 28 2 6 85 20 23 7 6
0 3 2 7 16 23 1 2 8 17 25 2 6 8 0 0 0 3 4 7 13 27 40 0 1 1 1 8 4 0 0 3 6
Dhurkot Gaunpalika 1 6 20 4 21 25 1 1 2 5 2 27 0 10 10 0 0 0 5 6 1 10 38 48 0 0 1 38 48 0 0 4 7
alika 0 9 10 2 14 16 1 2 3 3 16 19 5 10 15 0 3 3 4 15 19 12 44 56 1 7 8 13 51 64 14 16 10 44
1 3 7 1 10 1 0 0 0 1 10 1 6 9 15 0 0 0 9 4 13 16 23 39 4 3 7 20 26 46 2 4 4 20
0 6 1 2 12 14 1 2 3 3 14 17 5 9 14 1 0 1 3 6 9 12 29 4 3 4 7 15 33 48 0 0 8 30
5 7 2 8 7 1 28 39 0 0 1 2! 39 0 4 26
8 AR g I P T 5T
7 7718 20 0 185 1 85 1 12 FEA I T 2 I A
4 4 19 12 4 4 62 8 1 18 22 5 8 29 2 10 65
0 6 25 11 4 12 19 0 4 4 1 6 12 9 2 48 3 7 10 22 3 5 7 7 10 8
0 6 22 5 2 25 0 3 5 28 8 7 13 20 2 2 10 18 22 4 68 4 4 8 26 50 7 5 5 10 7
1 9 2 5 24 29 1 3 6 26 32 9 13 22 0 0 4 10 21 4 64 7 7 14 28 50 7 0 0 5 7
0 3 31 9 23 32 1 1 2 10 24 34 3 7 10 0 1 1 3 4 14 3 49 4 2 6 18 37 5 9 9 3 3
0 5 14 3 13 16 0 3 3 3 16 19 6 15 21 2 5 7 4 12 16 15 48 63 0 0 0 15 48 63 0 0 3 33
1 3 19 3 17 20 1 2 3 4 19 23 3 9 12 1 1 2 2 7 9 10 36 46 0 1 1 10 37 47 0 0 4 31
6 9 18 7 4 10 8 14 22 14 5 71 0 1 6 2 0 3!
7 7 22 8 3 4 7 7 0 45 2 4 7 51 4 3!
6 9 5 12 15 27 1 4 T 13 7 20 97 19 2 T
5 7 A ) i 621310 [ 0 3
24 7 5 60 65 7 10 17 1 1 1 2! 8 111 18 21 39 A 110 1 150 51 65 5 136
5 16 8 0 3 19 22 6 13 19 1 2 1 1 1 1" 4 59 0 0 0 1 48 59 0 0 5 31
1 5 19 9 13 22 1 2 3 10 15 25 8 13 21 1 0 1 5 2 3 24 5 78 27 29 56 51 83 134 51 64 24 92
0 8 9 3 13 16 0 1 1 3 14 17 1 4 5 0 2 2 0 1 10 4 30 34 3 18 21 7 48 55 11 12 2 23
0 5 1 5 10 15 0 1 1 5 1 16 6 12 18 0 0 0 4 16 20 15 39 54 1 13 24 26 52 78 37 41 15 54
0 17 13 3 24 21 0 3 3 3 20 30 2 3 5 0 0 0 4 16 20 9 46 55 18 43 61 21 89 1 116 48 53 1 79
6 3 M0 7 1815 A I T T 418 1 M2 15 1 241 39 T2 20 1 231 361 591 19 3 20 1 2 1 40
9 14 10 12 22 10 13 23 1 8 19 2 21 43 3 42 85 2 21 41 6! 63 ! 126 74 92 33 15
CON N T T (O A P N 7 T 50
21 32 13 41 54 13 44 57 12 0 22 2 61 88 2 + 115 1 167 1 110 1 8 199 1 162 1 204 | 366 1 207 i 267 i 86 344
3 10 1 9 10 2 12 14 16 2 28 3 27 30 2 52 74 29 3 64 51 7 1 138 55 33 97
0 1 9 4 6 10 0 4 6 10 0 0 10 5 3 13 16 7 34 4 6 1 24 13 52 65 19 19 6 40
0 1 17 3 13 16 2 3 15 18 7 20 27 2 4 9 13 14 46 60 12 1 22 26 56 82 29 41 27 61
0 1 2 0 3 3 0 0 0 3 3 0 5 5 8 9 0 7 7 1 23 24 1 8 9 2 31 33 3 3 1 15
1 1 10 1 9 10 1 2 2 10 12 3 15 18 1 2 3 0 12 12 6 39 45 8 8 16 14 47 61 5 7 6 24
0 2 5 2 5 7 0 0 0 2 5 7 0 3 3 0 4 4 1 15 16 3 27 30 3 22 25 6 49 55 2 2 0 9
0 3 9 0 1 1" 1 0 1 1 1 12 4 3 7 1 5 6 3 9 12 9 28 37 1 15 26 20 43 63 18 23 11 32
5 7 9 8 10 0 2 2 3 1 4 1 1 0 1 1 5 12 17 0 0 15
i g0 g i [ A N A IO A O R 3
10 14 16 17 20 12 2 35 10 12 22 25 4 7 18 36 54 43 90 1 133 28 29 68
2 3 4 3 4 0 6 1 1 4 1 0 4 4 1 18 19 0 0 10
6 7T TR T 10 T I 2 O I O I 7 I T A
1 25 1" 24 35 12 26 38 2 7 0 0 4 7 17 5 4 28 76 65 63 ) 128 27 39 29 56
O O O O O O I P I A 1 212 [ER I RIRE 4819 T 16 3 29 126 1 51 i 77t 25 i 33 1 21 i 50
0 9 47 38 52 1 3 4 15 41 56 6 15 21 0 0 0 18 26 44 39 1211 5 29 86 9 1 1111 207 1 100 117 1 53 172
1 15 25 1" 28 39 1 1 2 12 29 41 14 16 30 1 0 1 17 18 35 44 63 1 107 1 11 13 24 55 76 1 131 35 44 27 90
0 1 7 0 7 7 1 0 1 1 7 8 0 3 3 0 1 1 3 7 10 4 18 22 0 0 0 4 18 22 0 0 0 14
0 10 12 3 15 18 1 3 4 4 18 22 6 8 14 0 3 3 9 22 31 19 51 70 2 1 3 21 52 73 3 4 5 44
16 17 20 17 20 7 9 16 4 1 16 15 1 56 12 19 31 21 6 7 4
12 16 20 16 20 1 1 0 3 6 8 4 0 1 1 5 3
12 12 13 13 15 4 5 0 4 4 0 4 0 0 2 4 1
5 5 5 5 6 5 7 1 1 4 2 6 1 1 1 18 0
6 8 3 10 13 1 4 10 14 13 15 0 17 23 12 0 2 18 15 33 3 5 85 12 15 1 4
1 4 1 5 6 0 0 1 5 6 1 4 5 1 2 2 2 12 4 0 1 1 2 1 15 0 0 1
0 2 5 1 5 6 0 1 1 6 7 3 3 6 2 2 4 5 5 15 20 0 4 4 5 1 24 1 1 1 1
1 3 2 3 19 2 1 3 4 4 2 26 6 2 28 0 4 4 2 2 4 12 50 62 0 0 0 12 50 62 0 0 8
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Annex 5 (b):Number of teachers at upper basic level working in the approved and rahat positions and based on the reporting by types of schools, Flash |_2020-021

Total Approved

Community Private

Total of Community

Total of Institutional

Teacher and Non-teaching staffs

Flash Report I, 2020-021 (2077)

Dist | Province . Rank Permanent Temporary Positions Rahat PCF Sources Schools Schools Total under Special Council
code Dist_name Local level_name code Province_Name Non-
B 1st. | 2nd. | 3rd. |Femalg Male | Total |Femalel Male | Total [Femalg Male | Total [Femalg Male | Total |Female Male | Total [Femalg Male | Total [Female{ Male | Total [Female Male | Total [Female Male | Total [Primary|L_Sec.| Sec. | Teaching
Staffs
Arghakhanchi Chhatradey Gaunpalika Provinge M 225 5 1 24 1 29 | 1 116 12 T 131110 0, 2 i 31 531 9 1431610 2 0 9 i 4554 0 i 0 i 8 i 3
Argh A N N TN B0 R P S A R O 571 511 6810 [
@, 9 24 7 22 29 1 4 8 25 4 1 23 1 1 3 8 1 16 52 68 0 0 16 52 68 0 0 5 56
9 34 12 30 42 1 2 13 31 6 1 19 0 1 2 17 19 21 62 83 5 14 26 il 97 23 24 1 73
0 7 25 4 2 28 1 3 4 5 27 32 6 1 25 4 1 5 2 15 17 17 62 79 1 4 5 18 66 84 0 0 3 43
1 3 13 2 13 15 0 2 2 2 15 17 1 3 4 0 3 3 2 7 9 5 28 33 1 3 4 6 31 37 0 0 2 27
0 2 10 1 10 " 0 1 1 1 11 12 1 5 6 0 5 5 3 13 16 5 34 39 0 0 0 5 34 39 0 0 2 10
5 10 3 1 14 0 1 1 3 12 15 4 18 20 0 1 1 6 15 21 13 44 57 10 7 17 23 5 74 12 13 4 3
1 10 1 9 10 0 1 1 1 10 11 1 12 13 0 1 1 5 12 17 7 35 42 3 4 7 10 3 49 2 3 4 2
0 8 1 6 7 0 1 1 1 7 8 1 4 5 1 1 2 2 4 6 5 16 21 0 0 0 5 1 21 0 0 4 1
3 15 5 12 17 0 1 1 5 13 18 0 n 11 0 1 1 3 4 7 8 29 37 0 2 2 8 3 39 0 0 5 1
TPy 0 3 16, 3 13 16 0 3 3 3 16, 19 5 14 19 0 3 3 6 15 21 14 48 62 4 15 19 18 63 81 19 19 2 47
1San 1 1 7 1 6 7 1 1 2 2 7 9 1 9 10 0 2 2 4 8 12 7 26 33 1 7 8 8 33 41 0 0 1 18
0 3 12 4 9 13 1 1 2 5 10 15 1 17 18 0 3 3 3 17 20 9 47 56 8 8 16 17 55 72 19 21 4 49
0 1 8 10 0 1 1 2 9 11 1 6 7 1 2 3 35 41 10 5 2 0 0 10 52 62 0 0 0 25
1 1 8 10 0 2 2 2 10 12 1 4 5 0 0 0 30 36 9 44 3 0 0 9 44 53 0 0 1 13
1 10 9 9 1 1 2 1 10 1 0 2 2 0 2 2 13 19 7 27 4 4 7 1 30 41 1 1 2 14
1 8 7 7 1 1 2 1 8 9 1 6 7 0 1 1 2 32 10 39 9 0 0 10 39 49 0 0 0 17
0 7 13 2 15 17 1 2 3 3 17 20 2 12 14 0 0 0 8 33 41 13 62 75 8 1 9 21 63 84 16 17 6 35
1 6 8 2 12 14 0 1 1 2 13 15 0 8 8 1 2 3 5 1 16 8 34 42 2 1 3 10 35 45 0 0 2 14
0 2 12 0 12 12 1 1 2 1 13 14 0 0 0 0 1 1 1 10 1 2 24 26 0 0 0 2 2% 26 0 0 0 2
1 10, 19 8 21 29 0 1 8 22 30 0 5 5 0 0 0 4 7 1 12 34 46 T 9 16 19 4 62 6 6 3 31
0 0 T 1 5 0 1 1 6 7 0 2 2 0 0 0 2 7 9 3 15 18 0 4 4 3 1 2 0 0 0 6
0 3 9 1 8 1 2 2 10 12 0 18 18 0 2 2 6 13 19 8 43 51 3 3 6 1 A 57 1 2 10 16
0 1 12 1 9 1 1 2 2 1" 13 2 8 10 1 5 6 5 18 23 10 42 52 6 20 26 16 6 78 21 24 5 42
0 2 14 3 il 14 1 1 2 4 12 16 0 1 1 1 4 5 4 4 8 9 21 30 2 2 4 11 23 34 0 0 0 18
0 6 7 2 1 13 0 0 0 2 1 13 0 7 7 0 0 0 4 10 14 6 28 34 8 24 32 14 52 [ 7 10 5 22
0 A AT A i3 464 0 4 2 | 2 1 3 | b4 18§ 1.4 10 1 11 L 0 | 2t 2 4 3 4§ 251 25 4 7 1 49 | 56 | 3 1 15 16 1 10 { 64 | 74+ 5 1 5 | 4 I 3
3 27 67 23 68 91 1 5 6 2 73 97 1 17 28 6 2 8 15 69 84 56 1 161 1 217 + &1 + 101 : 182 1 137 i 262 : 399 + 169 : 195 : 57 287
0 2 23 2 20 2 1 2 3 3 22 25 3 " 14 2 5 7 13 28 41 21 66 87 1" 18 29 32 84 1 116 41 45 17 74
0 1 7 1 7 8 0 0 0 1 7 8 1 7 8 2 7 9 5 9 14 9 30 39 0 0 0 9 30 39 0 0 1 14
1 5 7 1 9 10 1 2 3 2 11 13 4 3 7 2 8 10 8 33 41 16 55 il 8 22 30 2 77 3 101 19 24 10 44
07 3 16 1 1 8 4 7 iAo a7t 9t 3 b0 i A5 0 i 2 1 7 13 {191 2 i 8 { 401 48 8 1 24 | 32 16 1 64 | 80 1 7 A
TR A O T 38 B2t q 13 L4 T 25 & 41t 86+ 9 1 24 1 33 1 7 1 4 1 11 1 15 [ 9 1 117 | 56 ' 165 1 221 | 101 | 164 | 265 1 157 i 329 | 486 | 208 | 253 | 76 | 348
0 5 15 3 15 18 0 2 2 3 17 20 7 20 2 4 3 7 1 29 40 25 69 94 17 33 50 ! 42} 102 % 144 20 23 16 9
0 3 8 1 10 " 0 0 0 1 10 11 6 4 10 1 0 1 0 0 0 8 14 2 1 1 2 9 15 2 3 4 5 9
0 6 3 2 6 8 0 1 1 2 7 9 1 2 3 0 0 0 2 3 5 5 12 17 8 13 21 13 25 38 5 7 4 10
0 14 19 5 25 30 0 3 3 5 28 33 3 3 6 1 1 2 5 17 22 14 49 63 29 33 62 43 82 125 26 30 18 64
0 5 10, 2 10 12 1 3 12 15 8 16 24 2 2 4 9 19 28 22 49 n 45 59 1 104 1 67 i 108 i 175 53 84 48 87
0 2 T 2 6 8 0 2 T 9 0 1 1 0 0 0 0 3 3 2 1 13 0 0 2 11 13 0 0 0 7
4 11 47 17 42 59 0 17 45 62 7 11 18 1 1 2 14 34 48 39 91 130 1 77 79 1 196 1 116 3 170 i 286 64 15 1 78 126
1 8 15 5 14 19 1 6 18 2 4 9 13 1 12 13 17 27 44 28 66 94 3 9 12 31 751 106 10 n 13 61
1 3 25 5 23 28 0 1 1 5 2 29 8 17 25 0 3 3 4 16 20 17 60 7 12 15, 27 29 75 1 104 23 23 10 61 __
0 9 16 6 15 21 1 3 4 7 18 25 12 24 36 1 6 7 4 19 23 24 67 9 10 22 32 34 89 1 123 13 15 10 5 __
1 7 19 5 21 26 0 1 1 5 22 21 6 22 28 10 18 28 5 43 48 26 105_3 131 4 18 22 30 : 123 i 153 13 15 12 3
0 13 12 14 1 1 2 3 1 16 2 5 7 7 16, 17 9 14 44 58 3 9 12 17 53 70 13 1 3 39
1 14 15 20 0 1 1 5 1 21 3 13 16 2 10, 21 4 13 58 3 11 13 17 30 26 75 1 101 20 2 12 44
1 76 A s e 7 0 1718 T 25 T 33t 28 1 Bb v 83 i A3 r A4 v 27 & 41 1 69 1 1101 9 7 [
7 78 25 1 0 1 AL A 16 1 201 61 31 1 1718 i 371 293 17 1 66 1 631 O I 18 1 27 § 26 1 8 § 1101 7 1 17 i 7.1 53
0 6 12 3 13 16 0 2 2 3 15 18 10 8 18 2 5 7 5 16 21 20 44 64 18 14 32 38 58 9 20 28 15 49
0 5 7 1 9 10 1 1 2 2 10 12 5 4 9 0 0 0 3 7 10 10 21 31 0 0 0 10 21 31 0 0 6 13
0 0 15 3 11 14 0 1 1 3 12 15 5 6 1 1 1 2 2 12 14 1 31 42 0 0 0 1 31 42 0 0 1 21
TR A T O O O I g 0L 5 46 i 010 78 1 M5 1 131 231 3% 2 251 810 3%
0 2 1" 1 10 n 1 1 2 1 13 1 18 19 0 2 8 38 4 " 69 0 11 6 80 0 6 37
1 1 10 3 5 8 2 2 4 7 12 0 15 15 1 4 0 18 1 6 44 0 6 44 50 0 0 22
TR O S O A A I E I T A 7 I N ) A ) 3L
1 7 25 10 21 31 0 2 2 10, 23 33 10 19 29 1 3 4 5 16 21 26 61 87 4 3 T 30 64 94 14 15 11 56
0 3 8 5 5 10 0 1 1 5 6 1 6 1" 17 0 5 5 5 33 38 16 55 il 0 0 0 16 55 il 0 0 2 21
0 T S g 0 0 5 g 6 4 q0. {16} 0t 0 1 0 1 8 {161 244 1913 | 54| 0 1 01 0 19135t 0 0628
10 4 8 12 1 2 3 10, 15 1 n 12 0 2 2 6 3 36 12 53 65 12 53 65 0 4 32
8 5 4 9 0 1 1 5 10 1 10 11 2 8 10, 4 2 29 12 48 60 12 48 60 0 1 20
13 1 11 12 2 2 4 13 16 2 9 1 0 1 1 4 1 14 9 33 42 9 33 42 0 3 22
9 0 9 9 0 0 0 9 9 6 0 6 1 3 4 8 2 29 15 33 48 15 33 48 0 1 10
0 0 T 0 6 6 1 0 1 1 6 7 5 12 17 1 1 2 0 2 2 7 21 28 0 0 0 7 21 28 0 0 1 14
0 2 8 1 9 10 0 0 0 1 9 10 7 2 9 0 2 2 5 16 21 13 29 42 0 0 0 13 29 42 0 0 1 10
0 2 7 2 6 8 0 1 1 2 7 9 2 10 12 1 1 2 6 28 34 1 46 57 0 0 0 1 46 57 0 0 2 14
13 10 5 15 20 2 1 3 7 16, 23 0 5 0 2 2 11 14 10 34 44 1 13 42 55 5 6 4 37
1 6 1 6 T 0 0 0 1 6 7 0 8 0 2 2 6 9 4 2 26 0 4 22 26 0 0 0 10
1 7 0 7 7 1 0 1 1 7 8 5 4 1 1 2 1 17 13 23 36 9 16 29 45 1 1 2 12
2 23 4 19 23 1 1 2 5 20 25 3 13 1 1 3 4 16 2 17 52 69 8 20 57 i 0 0 5 20
0 3 16, 4 12 16 1 2 3 5 14 19 5 19 24 1 12 13 8 37 45 19 82 10 13 2 92 1 114 11 1 4 37
5 % 31 3 12+ 141 30 1 44 1 1 I O O T O T O T O I 2 Y 021160 § {02t 247 3 349 1 186t 228 | 59 1 261
0 8 13 4 14 18 1 2 3 5 16 21 2 3 5 0 3 3 3 2% 27 10 46 0 0 10 46 56 0 0 2 32
0 2 1 5 10 15 0 3 3 5 13 1 0 5 5 0 1 1 0 10 10 5 29 0 0 5 29 34 0 0 0 26
0 11 3 12 28 40 1 2 3 13 30 4 4 9 13 2 7 9 7 21 28 26 67 93 10 13 29 771 106 10 10 8 41
0 10 1 6 21 27 1 1 2 7 22 2 2 7 9 2 4 6 5 16 21 16 49 65 7 10 19 56 75 0 0 4 30
0 2 1 4 1 15 1 2 3 5 13 1 0 16 16 1 4 5 3 31 34 9 64 73 15 18 12 79 91 4 5 5 29
0 6 17, 5 16 21 0 2 2 5 18 23 2 15 17 1 3 4 2 8 10 10 44 54 0 0 0 10 44 54 0 0 5 25
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Annex 5 (b): of teachers at upper basic level working in the approved and rahat positions and based on the reporting by types of schools, Flash |_2020-021

Rank Permanent Temporary Total A'p'proved Rahat PCF Community Private | Total of Community | Total of Institutional Total Teacher and Non_-teaching. staffs

Dist_| . Provin X Positions Sources Schools Schools under Special Council
code Dist_name Local level_name code Province_Name Non-
B 1st. | 2nd. | 3rd. [Femalel Male | Total |Femalel Male | Total |Femalg Male | Total |Female Male | Total [Female Male | Total [Femalg Male | Total [Femalg Male | Total [Femalgl Male | Total [Femalel Male | Total |Primary[L_Sec.| Sec. | Teaching
Staffs

e 5 5 3 3 2 4 5 5 10 3 19 22 0 12 12 3 19 22 1" 55 66 0 1 55 66 0 5 30

e 1 6 0 6 1 1 1 6 7 4 19 23 0 5 5 0 1 1 5 31 36 0 5 31 36 0 4 17

Dailekh Province, 1 4 1 4 0 0 1 4 5 3 7 10 0 13 13 2 16 18 6 40 46 0 6 40 46 0 3 12
e 1 5 0 5 1 1 1 5 6 2 15 17 1 10 1 2 3 5 6 33 39 0 6 33 39 0 2 24

e 0 1 13 5 6 1" 0 3 3 5 9 14 2 30 32 0 3 3 2 21 23 9 63 2 0 0 0 9 63 2 0 0 5 30

N e 0 3 7 2 7 9 0 1 1 2 8 10 3 10 13 0 2 2 1 4 5 6 24 30 0 0 0 6 24 30 0 0 4 18
Dailekh Province, 1 3 13 2 10 12 1 4 5 3 14 17 5 19 24 1 1 2 0 2 2 9 36 45 0 0 0 9 36 45 0 0 6 23

e 0 2 8 0 7 7 2 1 3 2 8 10 14 14 0 5 5 2 4 6 4 3 35 0 4 31 35 0 0 3 1

e 1 5 13 4 12 16 1 2 3 5 14 19 14 22 0 1 1 2 1 13 15 4 55 5 18 42 60 0 0 4 2!

a e 0 1 5 - 5 4 2 0 2 1 5 6 1" 16 1 7 8 2 7 9 9 3 39 0 9 30 39 0 0 0 1

) Dailekh amali_Province FOR O O 2 < T O I LI IO T O O O I I O N ) 0 i

e 0 3 10 5 6 1" 0 2 2 5 8 13 9 3 12 1 3 4 0 7 7 15 21 36 0 0 0 15 21 36 0 0 1 8

é 0 3 18 3 15 18 2 1 3 5 16 21 13 8 21 1 0 1 2 9 11 21 33 54 0 7 7 21 40 61 1 1 5 26

e 1 5 10 5 11 16 0 0 0 5 11 16 21 6 21 2 1 13 0 1 11 28 39 67 0 0 0 28 39 67 0 0 3 29

e 0 7 6 8 0 0 0 6 8 12 3 1 6 6 1 3 4 15 8 3. 0 15 18 33 0 2 17

e 0 15 12 17 0 1 1 13 18 14 2 1 5 5 2 7 9 21 7 4 0 21 27 48 0 1 14

e, 1 16 11 16 0 1 1 12 17 6 4 1 4 4 2 12 14 13 2 4! 0 13 32 45 0 2 15

e 0 12 7 10 2 1 3 8 13 11 3 1 1 2 2 3 5 19 5 3 0 19 15 34 0 1 13

e 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0

e 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0

e 0 0 7 2 5 7 0 0 0 2 5 7 0 3 3 0 0 0 1 1 2 3 9 12 0 0 0 3 9 12 0 0 1 5

e 1 5 1 5 6 0 0 5 6 0 0 0 0 1 1 6 7 0 1 6 7 0 0

e 1 1 5 6 1" 0 1 7 12 1 1 0 0 3 3 1 16 0 5 11 16 0 10

e, 1 0 0 1 1 0 0 1 1 0 0 0 0 1 1 2 2 0 0 2 2 0 4

e 2 9 5 4 9 0 2 6 1 7 7 0 0 1 1 14 19 0 5 14 19 0 14

e 0 2 16 5 1 16 0 2 2 5 13 18 0 7 7 0 0 0 0 0 0 5 20 25 0 0 0 5 20 25 0 0 0 15

e 1 1 9 5 5 10 0 1 1 5 6 1 1 12 13 0 0 0 0 8 8 6 26 32 0 0 0 6 26 32 0 0 6 24

e 0 2 5 1 6 7 0 0 0 1 6 7 0 2 2 0 0 0 0 1 1 1 9 10 0 0 0 1 9 10 0 0 1 7

e 0 0 9 1 7 8 0 1 1 1 9 4 4 0 3 1 15 1 0 1 15 16 0 0 1 13

e 0 1 12 5 6 1" 0 2 2 5 13 6 6 1 9 6 22 2 0 6 22 28 0 0 3 16

e, 0 2 4 1 5 6 0 0 0 1 6 3 3 1 7 2 14 1 0 2 14 16 0 0 1 9

e 0 1 8 1 7 8 0 1 1 1 9 9 9 0 3 1 25 2 0 1 25 26 0 0 0 13

e 0 3 1 5 8 13 0 1 1 5 9 14 2 6 8 0 1 1 0 2 2 7 18 25 0 0 0 7 18 2 0 0 2 14

e 0 3 8 5 6 1" 0 0 0 5 6 1 0 8 8 0 4 4 2 20 22 7 38 45 0 0 0 7 38 45 0 0 0 23

e 1 1 7 1 7 8 0 1 1 1 8 9 3 8 11 2 1 3 2 18 20 8 35 43 0 0 0 8 35 43 0 0 1 21

e 4 1 6 7 0 0 0 7 0 5 0 0 0 0 3 3 1 14 15 0 1 14 15 0 1

e 5 2 5 7 0 1 1 8 0 5 1 1 12 1 29 30 4 51 55 0 4 51 55 0 1

e, 6 5 4 9 0 2 2 1 1 4 0 1 1 0 17 17 6 28 34 0 6 28 34 0 1

e 6 2 6 8 0 1 1 9 0 5 0 6 6 0 8 8 2 26 28 0 2 26 28 0 1

e 0 5 1 1 5 6 0 0 0 1 5 6 0 5 5 1 8 9 0 2 2 2 20 22 0 0 0 2 20 22 0 0 0 13

e 0 1 10 5 6 1" 0 0 0 5 6 1 0 4 4 0 3 3 2 12 14 7 25 32 0 0 0 7 25 32 0 0 0 10

e 0 6 6 5 5 10 0 2 2 5 7 12 0 2 2 0 3 3 2 12 14 7 24 31 0 0 0 7 24 31 0 0 1 1

e 0 1 12 5 6 1" 0 2 2 8 13 13 14 1 1 3 15 18 37 46 0 0 37 46 0 0 5 20

e 1 8 7 5 10 15 0 1 1 1 16 4 4 0 0 1 10 11 25 31 1 4 26 35 12 12 1 26

e, 0 9 15 4 15 19 1 4 5 19 24 2 2 1 1 1 18 19 40 46 0 0 40 46 0 0 3 21

e 0 0 5 1 4 5 0 0 0 4 5 2 2 0 0 0 0 0 6 7 0 0 6 7 0 0 0 7

e 0 5 14 5 12 17 0 2 2 5 14 19 0 4 4 0 1 1 0 7 7 5 26 31 0 0 0 5 26 31 0 0 0 17

e 1 5 4 1 9 10 0 0 0 1 9 10 0 3 3 0 0 0 0 0 0 1 12 13 0 0 0 1 12 13 0 0 0 5

e 0 2 5 1 5 6 0 1 1 1 6 7 0 1 1 0 1 1 0 3 3 1 11 12 0 0 0 1 11 12 0 0 0 7

e 0 2 12 3 10 13 0 1 1 3 1 14 0 3 0 0 1 4 5 4 18 2 0 0 0 4 18 2 0 0 5

e 0 0 3 0 3 3 0 0 0 0 3 3 1 1 1 1 2 2 4 3 6 9 0 0 0 3 6 9 0 0 4

e, 0 1 14 1 11 12 1 2 3 2 13 15 0 3 1 1 0 6 6 2 23 25 0 0 0 2 23 25 0 0 1

e 0 5 16 4 15 19 0 2 2 4 17 21 1 5 0 0 1 1 2 6 22 28 0 0 0 6 22 28 0 0 17

e 0 1 4 1 4 5 0 0 0 1 4 5 0 1 1 0 0 0 2 4 6 3 9 12 0 0 0 3 9 12 0 0 0 4

1 5 5 2 8 10 0 1 1 2 9 1 0 9 9 0 9 9 1 24 25 3 51 54 1 13 14 4 64 68 0 0 2 21

7 0 7 11 3 14 17 0 1 1 3 15 18 2 7 9 0 1 1 3 19 22 8 42 50 3 5 8 1 47 58 1 1 2 24
7 3 2 8 10 1 2 3 3 10 13 1 4 5 0 0 1 1 12 5 25 30 1 4 5 6 2 35 3 0 16
7 5 5 8 13 0 1 1 5 9 14 0 5 5 0 0 0 8 8 5 22 27 0 0 0 5 2 2 0 1 10

7 1 1 7 8 0 1 1 1 8 9 0 4 4 1 1 0 6 6 1 19 20 0 0 0 1 1 20 0 0 5

7 5 0 9 9 1 0 1 1 9 10 0 1 1 0 0 0 2 2 1 12 13 0 0 0 1 1 13 0 0 8
7 0 7 13 3 15 18 0 2 2 3 17 20 0 3 3 0 0 0 1 10 11 4 30 34 0 0 0 4 30 34 0 0 3 25
7 0 5 12 2 15 17 0 0 0 2 15 7 1 1 2 0 2 2 0 0 0 3 18 21 0 0 0 3 18 21 0 0 0 14
7 0 6 15 5 14 19 0 2 2 5 16 21 0 8 8 0 1 1 3 24 27 8 49 57 1 1 2 9 50 59 0 0 2 20
7 0 8 1 8 9 0 0 0 1 8 9 0 8 8 1 1 5 19 2% 3 42 1 4 5 7 4 a7 0 0 19
7 0 10 0 14 14 1 0 1 1 14 15 0 25 25 0 0 4 36 40 ! 80 0 0 0 5 7 80 0 0 47
7 0 12 1 13 14 0 1 1 1 14 15 2 16 18 0 0 0 13 13 4 46 0 0 0 3 4 46 0 0 32
7 0 6 0 7 7 1 1 2 1 8 9 1 8 9 0 0 1 9 10 2! 28 0 0 0 3 2 28 0 0 19
7 3 8 7 3 12 15 0 3 3 3 15 18 1 23 24 0 0 0 2 16 18 6 54 60 2 8 10 8 62 70 0 0 3 23
7 LT B TR 0 A A A7 81 0§40 1§ {3 1 {11173 2 1581607 0101 0 { 2 {58601 0 ORI 37
7 0 2 10 1 10 11 0 1 1 1 11 12 1 17 18 0 1 1 1 17 18 3 46 49 0 0 0 3 46 49 0 0 0 25
7 0 8 1 7 8 0 0 0 7 2 1" 13 0 5 17 22 35 43 0 0 8 35 43 0 0 14

7 0 0 0 0 0 0 0 0 0 0 3 3 0 0 4 4 7 7 0 0 0 7 7 0 0 7

7 0 3 0 2 2 0 1 1 3 0 6 6 0 0 6 6 15 15 0 0 0 15 15 0 0 7

7 0 6 0 6 6 0 0 0 6 0 8 8 0 0 13 13 21 21 0 0 0 21 20 0 0 7
7 0 3 8 1 9 10 0 1 1 1 10 1 1 12 13 0 1 1 2 18 20 4 41 45 0 0 0 4 41 45 0 0 3 23
7 0 6 7 2 10 12 0 1 1 2 1" 13 3 4 7 0 0 0 0 10 10 5 25 30 0 0 0 5 25 30 0 0 4 22
7 0 2 12 2 11 13 0 1 1 2 12 14 2 10 12 0 0 0 1 7 8 5 29 34 0 0 0 5 29 34 0 0 1 20
7 1 1 7 3 5 8 0 1 1 3 6 9 0 9 9 0 0 0 2 37 39 5 52 57 0 0 0 5 52 57 0 0 1 16
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Annex 5 (b):Number of teachers at upper basic level working in the approved and rahat positions and based on the reporting by types of schools, Flash |_2020-021

Permanent To(aIAlplproved Rahat PCF Community Private | Total of Community | Total of Institutional Total Teacher and Non'-(eaching.staffs
Dist | . Province . Positions Sources Schools under Special Council
e d; Dist_name Local level_name code Province_Name Non-
B 2nd. Male | Total Female) Male | Total Male | Total Male Femalg Male | Total |Femalg Male Total Male | Total | Primary|L_Sec.| Sec. | Teaching
Staffs
i Far Westermn 0 34 111 14+ 0 ¢ 2 2+ 3 1316 132251 0% 010 21929 62 0 ' 0 ' 6 1621681 0 0 1 51 3
i Far Westem 5 AN EEREREEEER R R R R 57 7§ 6760 0161 A
i Far Western [ (IR RN R R R 55 IR 3 5
i Far Westem 2 R R N ) [ 070 6 T4 %0 0161 %
7 Far \Vestem i NN NN 37 O O A I ) 012718
i Far Westemn g AR . 65 R A N
7 Far \Vestem 3 T T Ty Ty Y0 iy 6 0y 2 2 g i [ N ) 01312
Dofi i Far Westem 6 N I 37 T8 6 LMo )
70 Dot i Far \Vestem 5 31 5 1 8 1212 45 T 1120 50335 A 62 00 e 70 011 7
70 Do 7 Far Westem i ST U TS U i L 2 AT 0002 s 3 ) )
70 Dot 7 Far Western 5 NN AN FI N 5101 A
70 Do i Far Wester 3 S s v T s 0 00 v b 159 55 R RN 0121 3%
Do 7 Far Westem ] R O O 7 [ R 03T
70_4Dol 7 Far Westem 6 2 0 v AT 2 g AT 0 00 Al 3 G0 5T W0 012177
70_Dof 7 Far Westem 0 206 81 01T 9104 T 0101019719 19 RN 0211
70_Dot 7 Far Westemn 7 AR R R R G 54 R R 6 1 81 4
71_{Kailali __{Bardagoriya Gaunpalika 7 Far Westem 7 [ N R 3 R R A A 3
71_iKallal Bhajani Nagarpalika i Far Western 2 N R AN 69 T T T e a5
Chure Gaunpalika 7 Far Westem i AR AN 65 O I A T A 02T
7 Far \Vestem 6 L T I I O O O O O 0 O 7 A O O 7 180 240 1166 1 319 485 1 140 1 166 | 69 1 240
i Far Westemn 7 (AR ENEEEE RN IR ) ] 97 WA 30 T
7 Far Western i SR T 3 T A s U a0 1 1 8 1491 0§ 4 1 4 H 66l 124 315 BT 12051 B Wi @
i Far Westem 3 By T C 0 00 sy 34 A%y i 7 RO N
i Far Western 3 N N R 59 W0 7398 816 @
i Far Western ] (AN N i3 I 65 1818 8121 %
i Far Westem 1 AR A AN [ 5178 671916 85 M
i Far Western [ A 81 37163 T8 150+ 45 155 1 201 %
1 Gaun i Far Westem 2 25 T 000 g T U0 010 15 3 [ [ ) 00T
ikapur Nagarpal 7 Far \Westem 3 Ve T S s v 7 g V625 0 010 8 45 75 7130 B2y e 0 10
Bedkot Nagarpalika i Far Westem § AR R R R 9 O E 89 3T A a7+ i+ 48
7 Far \Vestem 10 RN R AR R R [ G 87 331 4 R 1 13t 88
i Far Westemn i AR R 20 g R 6 1 3 1 27
7 Far Western %A R RN R AR AN R R 707 85 115 92317106 138 72 1 204
i Far Westem 7 SN Oy T T S T T iy 2y 0 T s 33 [ %510 R
Kanchanpur 7 Far Western 0 1 51 6 010 0 1 5 610 9 9 0 2 2. 1 4 115119 31 4 7 3% 143 0 0 1 15
i Far Western 5 AR R i3 FIES 6T 181 11 131 61 4
i Far Westem 6 715221 01 1 1 117 1161281 47047021715 119]% 57 [ 0711377 12 116 1 121 38
7 Far Westem 3 SV T s 0 7 0 vy s i [l T G AR A3
Dadeldhura 7 Far Westem 1 20 Ty 0 77100102 ] 0T V) )
7 Far \Vestem § IR ) (O I ) 015173
i Far Westemn § 6 1 0 801 J e iy T vy 0y d a8 A SV 68 80t 15 20 161 4
7 Far \Vestem 2 N R 010y o0 r g arsi 0217
i Far Westemn g N 0 5V 5 T a Ty § T iTs
7 Far Western 3 28 80N 2 Ty b 162y a6 KT I A ) 015118
i Far Western g 5V TV L 0 DL v A0y 5 Ty T 8313 R R R A )
7 Far Western 2 B3 V48 T 1 v 3 U4 T i6 . 3% 50y 4 ATy 0 2 1 2 v 7 54266 S US4 q00y 18 0 6 7
7 Far Western 2 (RN R R 0 100 0 40 0 4%
i Far Westem 8 551 20+ 1+ 1 1 2t 6 162 217 90 001 5 ‘47124840 01 00 1814015510 )
7 Far Westem 13 B YA T g 0 6 0 00 s 0 0T 010 T @i 50 081 X
i Far Westem 7 o T Ty S s e 2 3 0 r 0 10 ;5 t i 0 43 01 0700148158170 [ i
7 Far \Vestem 17 [N A R R R R RN 5§ T 5
i Far Westem 3 R A A [ O N A ) 051
7 Far \Vestem ] (RN AN ) [N A I ) 011 1
i Far Westemn i RN R AN [ O A A )
7 Far \Vestem 3 i RN A R 01 07 01 Hia@ i1 0161 %
75_iDarchula i Far Westem 0 0 [N A [N S 010 6
75 _{Darchula i Far \Westem 5 2 N R 01 0 0 a7 B 17w 010w
75_iDarchula i Far Westem 1 2 [ [ 012 g
75_iDarchula 7 Far Western 7 i [N AN 0107016 1 %1410 01317
75_tDarchula 7 Far \Vestem 10 3 O T T A Ty T 0 T I O
75 tDarchula 7 Far Westem 9 5 0 s e o 3 g6 0 ¢ 0 1 0 1 2t 18120 0147 01070 110 4 510 04T
75_1Darchula i Far \Vestem 1 i 0 0 0 T g 0 0 2 s v g ih 4 3 [ R A [ 17
75 iDarchula 7 Far Westem 3 2 0 T e g g0 75 g a3 7 3% 01 0 0 7 1814810 [ 15
75 _Darchula 7 Far Westemn 1 5 R I R A R [N 51 9y
Grand Total 44 333 8171 1430} 191377 3815 1 124371 162537 2743 | 686 371907 112247 2754 1 8779 8475 17263 37771155 0359 1 34138
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